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ABSTRACT 

An extensive evaluation was made of secondary school 
libraries in Australia at the end of each of t^o 3-year funding 
poriods, A multitude of figures^ charts^ tables, and graphs were 
compiled to document the evaluation. The two inajcr areas examined 
were provision of library facilities and use of library facilities. 
In the first area allocation of funds^ buildings, materials 
collections, stafi, and service were evaluated separately. In the 
st3cond area student use of library facilities were treated separately 
from teacher use. Tiie surveys, gues tionnairos, and other tools used 
in the evaluation are supplied in the appendixes, (WH) 
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^ IMRODUCTION 

On August Nth, 1968, the Minister for Kducation and Science, 
Mr. Malcolm Fraser, announced that 27 million dollars would be provided 
for buildings, furniture, equipraent and resource materials relating] to 
secondary school libraries for the 1969-71 triennium. In 1971 a further 
grant of 30 million dollars was provided for the 1972-74 trionnium. It 
might he thought that the expenditure of this large sum of money on such 
obviously important facilities as school libraries must result in better 
education for Australian secondary-school students, and that the 
expenditure of more money on discovering and reporting what is mere 
common- sense would not be justified. But, in educational matters, common- 
sense is wrong about as frequently as it is right, and so does not provide 
an adequate basis for major policy decisions. Accordingly, in 1970 the 
"Commonwealth Government decided that a systematic evaluative study was 
needed, and the Department of Hducation at the University of Queensland 
was 3nvited to undertake one. 

A survey of evaluative studies in education will show that in most 
including the large international ones, the focus has been upon only a few 
aspects of the issue under investigation, and seldom has an attempt been 
made to establish plausible links across a complex network of cause and 
effect relationships. Rather, exploratory shafts have been sunk somewhat 
at random, and when ore has been struck at two or more points the 
existence of an ore body has been inferred. In this project, the researcli 
net has been thrown somewhat wider than usual in an attempt to discover 
"ripple" or "repercussionar* effects, as well as direct ones. 

The study has been conducted within a framework from the provision 
of Commonwealth funds, through the establishment of library facilities, 
through t'ne usage of these cilities by the teach-^rs and students, throug 
the interaction of usage and personalities, to immediate and long-term 
changes in the students. This framework \s represented in Figure 1,1. 
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I'i ^'^^^ ^ ' ^ F ramework o f tho Stu dy 

I'rovisiort of Provision Usage of Immediate Long-torn) 

Commonwealth of Library .-^Library _^ Changes in ..^Changes in 
^^^^^^^^ (-acilities f-acilities Students Students 



It is a long and tortuous road from physical entities, (libraries) 
at one end to psychological outcomes at the other, and while cause-and- 
effect relationships can be confidently established at certain points, one 
has to be satisfied with statements of probability at others. 

1 ivV^iT^v LI is not inlen^lc^l t<^ s\3iv^;o^t a sin^^le. .>in*',lr chai:^ of 
events, '.]\vn a new eler(Mit is introducotl into an c;<istin>^, entity, tb.c 
whoU' fabric of interrelationships is likely to change, ^hat automation 
has done to sociot\', and U'liat television has done to tho fanily, imnro\'cd 
li):rary faciiitios could do to the school. When the f onTnonwealt!) 
floveriipcnt nade money available for new and improved libraries, tlierc 
were initiated numerous aiul complex networks of events over wliich the 
Conine) m-cal th fjovernmcnt itself was able to exert only little influence. 
This notion is represented in ri^.uire K2. 

£}]1S ^ ^ ^lll}} ILL^L ^ -^'fgcts Depend ing U pon Condi t i o n s 
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in this rigure» ^'^nd are different sets of conditions, 

and e.^ » Oj, etc. are tlie different effects that can occur. These 
effects may not only feed back to alter the original conditions but also 
may well initiate new effects (e^^^, e^ 2' 3* ^^c.) in what appears 
to be a cascading manner. It is possible that the ripple effects may 
have greater educational significance than some of those which stem 
directly from the new library. It could be expected, for example, that 
the availability of the library would lead directly to the promotion of 
library skills in students, but more far-reaching and more important 
might be the resulting changes in student attitudes, satisfaction, 
motivation and independence and, ultimately, in ttie students' success as 
individuals . 

However, what should be borne in mind, and what Figure 1.2 does 
not show, is that the magnitude of the effects will be greatest and most 
easily detected close to the point of "impact/' As the ripples spread, 
their amplitude is not only subdued, but also subject to an infinite 
number of other impacts. 

The kind of thinking which is outlined briefly above has 
important implications for methodology. Instead of adopting a traditional 
scientific approach, comprising (a) the clear listing of objectives in 
behavioural terms; (b) the random assignment of subjects to different 
treatments; (c) clearly differentiated treatments; and (d) criterion 
measures explicitly related to the objectives, one is led to evaluate in 
terms of conseqjjences . This general approach is no less scholarly than 
the more traditional one, but it poses different questions and requires 
different strategies of research. In particular, it asks such questions 
as "What is?" and "WTiat happens?" and it leads to studies v;hich proceed in 
an exploratory, flexible, and "ron- interfering" manner. The researcher 
becomes more interested in identifying the distribution and co-existence of 
educational variables than in testing scientific hypotheses. This eval- 
uative approach will, it is hoped, provide the more complex bases for 
informed judgment concernir^; library usage that the Commonwealth Government 
Q was seeking. 
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The four major objectives of the Commonwealth Secondary School 
Libraries Research Project for the first two years have been as follows: 

1, To determine the existing state of secondary school library 
development throughout Australia, 

2. To carry out detailed analysis of the data obtained by 
surveying the existing state of secondary school libraries, and to use 
the information gleaned from this survey as a starting point for more 
intensive studies of selected school library programs in all states; 
in so doing> to identify variables which influence patterns of library 
usa^'.e, and determine the impact of the new libraries on secondary education, 

3. To continually identify new research areas, generate research 
questions, and support individuals who undertake further in-depth studies. 
Such studies would be concerned with relationships among significant 
variables and tracing the impact of the Commonwealth Grant through to 
student outcomes. 

4, To prepare a major report based on the outcomes of the Research 
Project for the Commonwealth Department of Education and Science, 

As the objectives and the statement of framework suggest, the 
project began with a consideration of the funds made available by the 
Commonwealth fiovernment for secondary school libraries. It then focused 
upon the facilities that were astablished as a result of these funds, 
and upon how they were distributed throughout states, t^q^es of school, 
and even the school, itself. Data in these firrt two steps were obtained 
partly from official documents, and partly from two large national 
surveys, one of which was conducted by the Commonwealth Department of 
P.ducation and Science, among non-Government schools, and the other by 
the research team among Government schools. The D.E.S. questionnaire 
included a special supplement prepared at Queensland* A sample of 



1316 secondary schools (6S2 (lovcrnmcnt and 664 non-novernment) provided 
data on facilities and also on usa^^e. This broad base which constituted 
Phase I of the ]>roiect was supplemented in Phase IT with visits to more 
than 100 schools throughout the Commonw^^alf.h. Durinj^, these visits, 
discussions with library staff, teachers and students were held, and an 
opportunity was taken to observe the facilities and their usage at first 
hand. In this Vhasc also, discussions were held with more than 50 
[Education Department officers, non-Government school administrators, and 
other educators; particularly those involved in the administration of the 
Commonwealth Grant. 

In Phase -M, vers- detailed case studies were made of 6 schools, 
one in each state, which possessed Commonwealth libraries. During this 
phase, 1306 students comjileted cjues t i onnai res , submitted ccpies of 
assignments, and were systematically observed while working in the librari 
Teachers, too .completed ((uest ionnai res relating to the use and sup])osed 
effectiveness of the libraries » and agreed tn be interviewed on the same 
issues. Teacher- Ii[)rarians and library staff kc{)t very comprehensive 
diaries on tl\eir activities, and discussed their changing roles within 
the schools. Finally, principals were interviewed to discover their 
ojunions, attitudes and expectations concerning the role of the library 
in their schools . 

r.i-sc l"^r^;t tl^rce '^:i:!^;os *\irnis';cd d(^t ailed information on the 
i^rv)vision of furuis, th.e provision of racilitics, and the vise made of the 
tac) lilies. 'I'hcy al<o nrovijrd Jetailtal information on cVtnnr.es in sc!k)0J 
orgar.i zat iorj , curricula, and teac!;inv met!iod< t^iat had occurred after 
t"v.^ csta'T i shment of new and imi>roved libraries, and they enal^lod 
conclusions to ho drawn ainrnt the impact of these changes on the ouality 
of seconcary education. Miat t'^iases l-UI of the- project did not reveal 
was \s'hother student? had chant;ed in educationally desirable ways as a 
result of the changes in the context of their learning. In i'hase IV, 
this imj)ortant issue is being examined hy means of more carefully- 
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controlled studies in which the interaction of usage and personality 
patterns is being followed through to outcom'^s of satisfaction, 
motivation and achievement. 

'I he aim of this report is to present an account of the main 
fiudinas within the framework t)^at has been discussed above. 
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II . t^ROVISION OF CONtMONWLALTII FUNDS 

In 1968 the Commonwealth Government of Australia passed an Act 
"to grant financial assistance to the States for libraries at secondary 
schools and for the acquisition of library material and e<iuipment for 
use in such libraries*; [Commonwealth of Australia, States Grants 
(Secondary Schools Libraries) Act 1968], This Act made available a 
total of $27 million over a period of three calendar years beginning in 
1969. In this first tricnniuni, allocations were calculated by first 
dividing the total grant between government and non-government schools 
according to the total national secondary school enrolment as at August, 
1967. The resulting two amounts were then distributed to the States 
according to population, Finally, within the States the amount for non- 
government schools was divided between Roman Catholic and non-Roman 
Catholic according to secondary enrolments. 

In April 1971 the scheme was extended for a further triennium 
(1972-74J, and during the second reading of the States Grants (Se conda ry 
Schools L i h r a r i e s ) B i_ l 1 1971 , the Minister for Education and Science made 
specific reference to the aim of lifting "the quality of libraries in 
secondary schools, government and non-government, to acceptable standards/' 
This explicit aim was reflected in the variation tliat was made to the 
earlier formula relating to the distribution of grants, Again the total 
grant was divided between the government and non-government schools in 
Australia according to the secondary enrolments in those sectors, but the 
share of cdch State for governnient schools was based upon secondary 
enrolments, and not population. Then the sum allocated to non-government 
schools was divided between the Roman Catholic and Others in each State 
according to what was needed to bring the schools up to acceptable library 
standards . 

A summary of allocations for the two triennia is shown in Table !• 
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Il l , IM ^OVISION OF LIBRARY ^'FACILITIHS'^ 



1)1 this section, the term ' facilities" is bein^; used to cover 
all aspects of library resources: buildings and furniture, materials 
collections, services and staff. These facilities arc examined in 
order to answer the question: What has the Commonwealth Grant made 
accessible to students? 

A succinct answer cannot easily be given for two main reasons. 
First, the scheme is still in full flight. Buildings are still being 
built, books and audio-visual materials are still being bought at an 
nccclerating rate, and services and staff arc undergoing continuous 
chani^e. One of t))e difficulties, then, in evaluating an on-going project 
is that it is a dynamic system. A second difficulty is that policies 
relating to the spending of tSie Grant have varied from State to State, 
from one type of school to another, and, in some cases, from triennium to 
triennium. Furthermore, concurrently with spending the Commonwealth 
Grants States and non-government schools have been spending funds of their 
own for library purposes. This is revealed in Table 2, and in Figures 
3.1, 3.2 and 3.3 which show expenditure on materials during the 1969-71 
triennium in 644 Government schools. * 

Another way of expressing this is to calculate an average amount 
per student per year spent on library materials and to break this into 
Commonwealth Grant and Non-Commonwealth Grant contributions. The mean 
figure per student per year for our 644 schools was $3,38j and of this 
anount a little over $2,00 was raised "locally". 



(* For interpretation of Fi^^uros, see Ar>pendix K,) 



in 



Table 2. [ixpc nditure on Mate rials 
i n 644 Gove rnme nt Schools (1969- 71). 



TOTAL 



wealth Funds: 


j 

— >- — 


Total $ 


Mean $ / School 




1969 
1970 
1971 




476,993 
617,905 
646,412 


741 
959 
1004 



1,741,310 



Mean $ / School / Year 
2704 -fS • $90K33 



State and Schools' 
Own Funds: 



1969 
1970 
1971 



TOTAL 



Total $ 



777,540 
880,758 
938,680 



2,596,978 



Mean $ / School 



1207 
1368 
1458 



Mean S / School / Year 
4033-^3 = $1344,33 ! 



^ • 1 locat ion o f I-und s 

Altl>ough no directive was issued concerning how the Commonwealth 
Grant should be divided between buildings and materials, there were one 
or two fieetinj;, references to a suggested two-thirds : one-third split, 
respect ively . 

In answer to a question in parliament concerning this matter, 
the Minister for l-ducation and Science (Mr, Malcolm Fraser) provided the 
O rmation as shown in Table 3 concerning non-government schools 
£S^sard, 22 S 23 March, 1072, p,1066). 



STATE SCHOOLS 
COMMONWtAUH MONIf.S 196^ 
TO SCHOOLS FOR MATERIALS 
Schools 644 
NoR•spof^t• 212 
Unsp«cifi»d t6 
Ztro 114 

Mox. 5200 

Sum 476.93J 

M«an 471 

SO 10U 



NUMt^ER DOLLARS 



STATE SCHOOLS 
STATE MONttS 1969 
ro SCHOOLS FOR MATERIALS 



Schools 


64 4 


No Response 


68 


Unsptcifnti 


18 


Zero 


9 


Mo*. 


6829 


Sym 


777540 


Meor 


1207 


SO 


1284 



L I I 



/; 4 ; ; 
NUMBER OF DOLLARS 



STATE SCHOOLS 

COMMONWEALTH MONIfS 1970 
TO SCHOOLS FOR MATERULS 



Schools 


644 


No R»spor>s« 


US 




20 


Z«fo 


jj 


Mo*. 


6000 


Sum 


617905 


M«Qn 


959 


SD 


963 



r 1 



L J I 

^ s t s 

NUMBER OF DOLLARS 



STATE SCHOOLS 

STATE MONIES 1970 : 
TO SCHOOLS FOR MATERIALS 

SchooU 644 

No Rtsponst ^71 

'Jnspacificd 9 

Z»ro 9 

Max. 8285 

Surn 880,7 58 

Mean 1368 

SO. 1388 




^ • 5 7 % i z 

NUMBER OF DOLLARS 



state: schools 

COMMONWEALTH MONIES 1971 
^eo-i TO SCHOOLS FOR MATERIALS 

Schools t)4 4 

No Respans« ni 
UnspC'ilied 19 
Ziro 32 

Max. 6 700 

6 46,412 

Mtan 1 004 



160 



o 



so- 



le 



JO 



: ? ? 

NUMBtf^ OF DOLLARS 



STATE SCHOOLS 

STAIE MON^tS 1971 
TO SCHOOLS fOft MATERIAL 



5c hools 


644 


No H^^ponse 


103 




10 


Itr 0 


6 


Max. 


8 740 


Sum 


938.680 


M«an 


)4S8 


SO 





80 V 



NUMBER Of DOLLARS 



Figure 3,3 



INDEPENDENT SCHOOLS 
SCCONOARY SLHOOL eNROLMiNTS 



Schools 637 

No Response 0 

Unspftcifiid 0 

2tfo 0 

Mox 1760 

Sum 21^,763 

Mean 330 

S D 22h 



ENROIMLNTS 



INDEPb:NDENT SCHOOLS 

AOJUSUO SrCCN'DARV SCViOOl 



School s 

No Response 

Linspecifrtid 

Zero 

Mox 

Sum 

Mcon 

S D 



637 
0 
0 
0 

2CS9 
23J,984 

36S 
257 



L)i. 



1 (2059) 

^ — 1 ..m nu— 
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STATE SCHOOLS 

SCHOCl ENROLMENTS 



Sc hools 

No Response 

UnspacifiKl 

^€ro 

Mon, 

M» on 

5 D 



646 



428,4 6^ 
665 
J?3 



NUMBER OF STUDtNTS 



Fi.t.ure 3. S 



16 



^ P3 
O ^ 
O 



a' 

















H-» 






\J 








O 


1— t 












CO 






^> 




































O 




4 , 
M 


H 








































<^ 




O 


C 




H 


CJ 






o 






»H 






a> 




tn 


ex. 


















t: 






rt 


















O 


















u 






O 














o 








O 






H 




















o 






< 




O 



o 

CQ 



I 0) 
O 



a 

o 
c 







to 






o 




rN 




fO 


<N 


o 


O 


o 


o 


o 


O 


o 


o 




o 


o 




o 


o 




o 




iO 


CO 


o 


to 


in 


o 


















00 






rH 






o 


hO 




LO 


^o 




CO 


00 










LO 






0^ 


iO 


to 


LO 






to 


00 


o 


LO 






o 












r- < 




o 


















r— < 


»— < 


vO 






LO 


LO 


to 


rH 
















00 








00 


LO 




o 


to 


o 




to 




to 


o 






LO 




00 








r-. 


CM 






o 


o 


LO 








o 


00 


LO 










o 


o 




o 


o 


o 












lO 











































0" 

ERIC 





oc 


rH 










00 






rH 


rH 




» 


f-H 




o 


C\ 








rH 




rH 










LO 








LO 




00 




CM 




o 


oo 




OO 


vO 












00 








o 




to 


rH 


rH 








o 


o 


O 


o 


o 


O 


o 


o 


o 


o 


o 


O 


to 














rH 


to 


cn 


rH 




LO 








to 










to 


to 


rH 
















rH 


















rt 












.pH 












r-4 










• H 












»-H 












CTJ 












^< 


























< 




♦J 


rt 








:j 


•fH 


rH 


< 






o 










c 


CO 


o 














<J 




4-> 


e 




o 






in 




a> 






o 






v: 


> 




CO 


:^ 





to 
to 



iO 
lO 



O 



LO 



OCi 



o 



o 

LO 



LO 



LO 



o 

CO 



o 
o 

CO 
LO 



i 

s 
3 



a: 

1 



o 

o 



o 
o 



o 

o 

LO 

o 



CO 










o 


1 


LO 


to 


1 


o 


\ 


d 


o 




o 




o 


o 




n 


1 




o 


1 


LO 


1 






J 
















t-H 






00 












i 


CN 


rH 


1 


o 










o 




o 


o 










rH 












J 




























rH 




to 


rH 


to 


fO 


LO 






LO 


rH 
















o 




CM 


o 










CO 


o 


o 


o 


O 


o 




o 


o 


to 


o 




o 


o 




lO 












LO 


00 


't 




vO 


00 


rH 


o 


to 




vO 


to 


to 


rH 




rH 


o% 


Ct 


rH 


LO 


LO 


o 


o 


to 


o 


CM 






rH 















o 


o 


o 


o 


o 


o 


rH 


o 


o 




o 




00 


00 


vO 




o 


00 




f 












rH 




o 


00 


to 




to 






rH 


rH 



o 


o 


o 


o 


o 


o 


o 


o 


o 


o 


o 


o 


o 


o 




o 


00 




00 


LO 


rg 


LO 


00 




ri 


o 




t-H 


o 


o 




to 






00 


o 




to 


to 


rH 







< 































^H 










ctJ 


rH 








^< 












5c 








v. 




















< 
















rH 


< 




o 








e 


CO 


o 


c 




o 








♦J 


*j 


:t 


U 










Vi 




So 





>|H 



.J 
< 



17 

Government scliools, liowcvcr, received funds according to the 
following proportions and methods: 

N'ew ^"'^^^^ 

Con\monwealth Fainds. 

Hirst triennium (1969-71): 

?S-40^^ on books and audio-visual materials and equipment. 
60-65% on buildin^^s and furniture. 

Second triennium (1972-74): 

on books and audio-visual materials and c(|uipmont. 
75-SOS on buildin^is and furniture. 

In the first trienniuri each high school received from 
Commonwealth funds SIOOO and each ^'central" school received SGOO for 
books; tliis triennium tin amounts are $1000 and SSOO, After a brief 
survey of needs, however, during the first triennium, selected schools 
received an additional $350. liach hip.h school was also permitted to 
select $1100 wortli of books (including^ an encyclopaedia) from a list 
compiled by the Library Services Branch; central schools were permitted 
$600 wortli, and these books were centrally purchased in hulk. In addition, 
a considerable amount of audio-visual materials and equipment were 
centrally purchased and issued to every school by the State Education 
Department includir^^, one audio booth, one mini-lab, one typewriter, 
numerous commercial cassettes and other software, and presently each 
school is receiving a video recorder. 

The annual subsidy budget of State funds is ''about million." 
It is :5l for $1 up to a certain limit, then on a reduced ratio. 

V ictorj£ 

Commonwealth Funds . 

1-irst and second triennia: 

IS% on materials. 85^< on buildings and furniture. 
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(Technical schools, which are administered differently from 
Iti^;h Scliools, received their share of two-sevenths of the grant.) 
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Commonwealth funds for materials were allocated at the rate of 
$1 per student per year. Then, areas of need were identified and 
additional funds granted. 

In 1970 the subsidy scheme of State funds was abandoned in favour 
of a general Direct Grant schcne which amounts to just under $2 per 
student, This grant may, however, be allocated by the principal to any 
area of need \nthin the school, but the main advantage is that it is not 
conditional on any matching requirements from school sources. 

Figures collated by the Education Department in May 1972 show 
that Government school libraries are funded as follows: 



Table 4, Funding of Victorian 
Secondary and Technical School Libraries 

H igh Schools : (229 of 251 schools responded) 
(156,133 students represented) 



Establishment grant 14,686 

State subsidy and grant 118,185 

Commonwealth library grant 154,333 

Money from local sources 282,828 

Other 65,721 
Finance spent - not included above 14,478 

TOTAL $650,231 

Tec hnical Schools : (84 of 93 schools responded) 

(54,979 students represented) 

Establishment grant 4,996 

State subsidy and grant 33,419 

Commonwealth library grant 76,710 

From local sources 92,245 

Other 30,837 



[C 



TOTAL $238,207 
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Because of the strong movement in Victoria to abolish composite 
school fees it iz expected that local expenditures may reduce in the 
future , 

Quej^ns^land * 
Commonwealth Funds • 
f'i rst t rienni un : 

Bookstock .. 23.19% 

Non-book . . . , , . . . ,7\% 

Hquipment to existing school libraries 3.05% 

Buildings 73.05% 

Commonwealth funds were allocated to schools for materials on 
the basis of enrolment, but schools receiving new buildings were given 
additional funds to accelerate their reaching basic minimum slock. 
A number of thi i latter group also received additional funds for audio- 
visual materiai^^ and equipment to pilot their use and organization. 
Finally, each Commonwealth library was issued with a duplicator and a 
typewriter, $ 

V.irh respect to State funds, 'Tlrants in aid of scliool li - rarics* 
as reported in the <)ueensland "r.stimatcs of t!ie Probable l^a^'s and Means 
and Expenditure of the Covernment" are shown in Table 5. 

^ ^ y ^ ^ ' tat e Fund s for I'r i mary and Secon dary S c h o o 1 
library Materials in Queensland (1966- 72) , 

Total Total 
Financial Year Appropriated Spent 

$ $ 



1966- 67 7S,000 70,077 

1967- 6^: 85,000 79,017 

1968- 69 85,000 105,933 

1969- 70 109,250 109,031 

1970- 71 114,712 153,854 

1971- 72 286,595 
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In this table it should be noted that because of the dollar for 
doU.ir subsidy scheme which depended on school initiation, the actual 
total spent on primary and secondary school libraries is double" the 
ar-ount shown, 

In ] //I the unlimited for 51 State subsidy scheme was 
abandoned. Secondary scliools now receive materials for book 
processing from the State liducation Department. All school libraries, 
are given a combination of grant and limited subsidy. 'Il\c ^rant 
ensures equality of distribution, while at the same time the limited 
subsidy suj^ports local initiative v;here it exists. 

It is expected that in the secondary sector alone, annual 
State expenditure on school libraries will probably surpass that of 
the Commonwealth at some time in the current triennium. 

Soutji^ Austral in 

Commonwealth Funds . 
first triennium: 
21% on books 

A% on audio-visual materials and equipment 
75^ on bui Idings . 

Second tiicrpium: 

5S% on materials 
6S% on bui Idings : 

Ir the first triennium Commonwealth funds earmarked for books 
were allocated to schools on the basis of enrolment, except in the 
cases of the four pilot school libraries which received grants of over 
$10,000 each and were issued with large amounts of audio-visual hard - 
and software. All books from Commonwealth funds were purchased centrally 
and as a result the Department received a discount of over 30% from the 

O 
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contractor. Schools selected books from lists of recommendations. 
In this present triennium it was agreed that the $800,000 allocated 
for n\atcrials woviUl aRain be allocated on the basis of enrolment, but, 
that schools will be free to spend it on books or audio-visual 
materials as they wish, [ivcn though most schools do not have bookstocks 
up to basic standard, it is estimated that 40-60% of the grant for 
materials will be spent on audio-visual materials and equipment. 

sul^-^iiiy sc^.cP'e of State Tufni^"^ v;as re]^l:^ccd in in" a 

s\':Ue:. of direct ;;v:u)ts whic}^ ainounts to t^Ius f^."^:! p'M' '^tudont 

(SCO J J ducjitjnn Carette ''ct.l, l'>71, '^.3^^"'] for In^'l; and technical 
•>chools, and "the sc^.ools are allou'od froedf)ri of c!\oice for items to be 
purchased fror\ i^.rant funds." The total allocation in 1971-72 financial 
year is >:62S.0tiO; in 11^72^5 it v;ill he $"fO,OrO. 

School libraries have used the followant', amounts including 
state subsidies . 

Table 6. State Funds for School Library 



Materials in South Australia. (1968-1971) 



^ 1968 * 1969 ^ 1970 1971 

Sch. $ Sch. S Sch, $ Sch. $ 



lli^h and 

Technical Schools 91 148,864 98 153,341 99 148,180 102 159, 1( 



Other Schools 681 161 ,717 660 183,820 614 197,908 615 247,01 



TOTAhS 772 310,581 758 337,161 713 346,088 717 406,2^ 



'extern Aust ral i a 

Ccmmonv.-eal tl\ funds . 
l-irsl trienniurr: 

25 30'. (est.) on 134,838 books. 
70-75-' on huildinp.s and furniture, 
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The school libraries have received no Commonwealth funds 
directly, but rather the school staffs selected books from twenty-three 
lists compiled by Book Services Section of Library Services Branch. 
These books were centrally purchased through a tendering procedure which 
has enabled the Department to gain discounts as high as 47%. 

State subsidies come mainly in the form of foundation issues 
and issues of books to support new courses. The Departrpent is also 
prepared to subsidize school and P 5 C contributions on a $1 for $1 
basis according to a sliding scale which ranges from 40< to 60< per 
student , 

The Education Department also built from state funds five 
secondary school libraries to Commonwealth Standards. 

Ta smania 

Cnnronwealth Funds. 
First triennium: 

28% on books only 
72% on bui Idings , 

Funds for materials were allocated directly to schools according 
to enrolment, with some variations. In this second triennium, for 
example, area and district schools, primary schools with secondary tops, 
and two new high schools receive $3.30 per student per year, whereas 
high schools and matriculation colleges are given $1,50 per student per 
year. Schools may purchase books directly, however they are urged to 
order through the Supply and Tender Department to be eligible for 
discounts from 17^% to 35% from local booksellers. 

There are no state subsidies to schools for library materials; 
direct grants are made. The following table shows state spending in 
this area. 
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Table 7 . State Funds For School Library 
Nfaterials in Tasmania (1967-1973). 



Financial Total budget for Teaching Amount of this 

Year and Learning Materials for library books 

$ $ 



1967- 68 250,000 30,000 

1968- 69 301,000 52,000 

1969- 70 287,000 67,000 

1970- 71 320,000 68,000 

1971- 72 428,000 100,000 

1972- 73 440,000 (est.) 105,000 (est.) 



Tabic 8 shows in suTnmary how the 1969-71 Corrononwealth Grant 
was allocated in all States for all schools. 



rurposes in al 1 States for all School^ (JJ]/>^1_-2_1 ] . 

Percentage of Total 

Buildings and Furniture : ^^^^^S' Audio-Visual Aids 

and Hquipment 

Govt"! R.C, Other Govt. R.C, Other 



New South Kales 


60-65 


80 


100 


35-40 


20 




Victoria 


85 


88 


97 


15 


12 


3 


Queensland 


73 


78 


91 


27 


22 


9 


South Australia 


75 


85 


98 


25 


15 


2 


Western 

Australia 


70 


80 


78 


30 


20 


22 


Tasmania 


72 


81 


81 


28 


19 


19 
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B. Buildings 

The most obvious impact of the Commonwealth Grant for libraries 
has been in the provision, or improvement, of library buildings and 
rooms. As shown in Table 9, of the approximately 1100 state secondary 
schools in Australia, (excluding partial secondary schools) around 
238 (22%) received major building assistance during the first triennium, 
and a further 141 arc benefiting during the present second triennium to 
date . 

Table 9> Number of Gove r nment Schools Receiv ing 
Library Buildin g Assistance from Commonw ealth Funds. 



State Number of Number of Number Totals 

State Sec. Libraries planned and 

Schools in operation underway 

(partly sec. (1st triennium) (2nd triennium 

are excluded) to date) 



QLD. 110 19 11 30 

TAS. 36 5 S 10 

S.A, 95 35 5 40 

K,A. 101 15 15 30 

VIC. 346 97 30 127 

N.S.K. 418 67 75 142 



1106 238 141 379 



In the non-government sector there were 245 new libraries established 
during the first triennium, However, many of these libraries have not 
been totally financed by Commonwealth funds. 

Although non-government schools have been required to build to 
specified Commonwealth standards, or above them if they can afford it, 
there has been no such compulsion in the State systems. As a result, at 
least 7S of the new and improved government school libraries are 
^^"tonsiderably below standard. Another element which resulted in most early 
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Figure 3.6 
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government j^cliool libraries being slightly below standard is that 
State Education Departments used actuaj^ enrolment figures for 
determining library areas, instead of an "adjusted" enrolment figure 
(determined by doubling the number of final year students). Adjusted 
enrolment figures were used in the non- government sector from the 
start* All States have now moro-or-less accepted the adjusted enrolment 
formula • 

From our sample of government schools it was possible to determine 
(l-i^ure 3.6) that 34 schools are at or above standards for total library 
area. However, because of incomplete data the same information is not 
available for non-government schools. It is known that the 245 new 
non-government school libraries arc at or above Commonwealth Standards, 

The new library buildings are impressive features of the schools 
in which they have been placed, and they have attracted many favourable 
comments from the principals, teacher- 1 ibrarians , terchers, students, 
and the wider community, V^^hen students in the case studies of 6 schools 
were asked to list the three things they liked best about the new 
libraries their most common responses referred to facilities as showTi 
in Table 10, 

Only two other items were mentioned by over 10% of the students; 
(1) F^ooks in general, th-^ir number and variety (12,23^), and (2) Reading 
the reference books and finding infomiation (12,69%). Considering that 
schools have reported that their old libraries were in converted 
classrooms, cottages, storage rooms, shearers' sheds and even crypts, 
and that tne average library in government schools is 11 years old 
(1-igurc 3,9A), it is not surprising tJiat tlie new buildings comfortably 
furnished have made a favourable impression. 
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T able 10 > Extent to Which 1306 Students 
Sa id They Enjoy the New Facilities 



Number of students 

who mentioned % 

this itera of 1306 



General comments about the facilities 
e,g, "nice new library'^ 



Comfort, warm, cool> enjoyment, 
relaxation, "pleasure", etc. 



Atmosphere, quietness , easy 

to concentrate, peace and quiet > 

silence, etc. 



Study areas, private compartments, 
study booths , separate study chairs, 
carrels, "soundproof" rooms, etc. 



Comfortable seating, annexes, carpet, 
fans, ai r-conditioning, 
"modern equipment", etc. 



SI 



16S 



213 



245 



425 



13 



16 



19 



33 



Light 



.61 



Spaciousness 



132 



10 



20 



40 



TYPE 01- SCHOOL 



No Response | 
R.C. 
Other 



TYPK or LIBRARY 



Old Library 
Cora. Library 
No Library 



C(^-l. LIBRARY BUILT ^° Response 

Grant Anticipated 



TYPl: OP 
OLD LtLlURY 



COLLr.CTION 



NUMBER OF 
Nr.Kr.PAPF.R 
SUDSCRIPTIONS 



No Response 
As a Library 
Converted Facility 

Centralized 
Decentralized 

No A-V 

A-V in Library 

No Response 
0 
1 

2 
3 

4 

S 
6 
7 
8 
9 
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I NDI; PENDENT SCHOOLS 



Percentages 



31 



0 



20 



40 



60 



Type of old library 



Location oi library 



No of annexes 



No response 
No Com. Lib. 
Com. lib. 

No response 
No C.L. expected 
C.L. expected 

No response 
Designed library 
Conv. c/assroom 
Combmation 

No response 
Central 

Somewhat central 
On the fringe 

No response 
No annexes 

1 annexe 

2 annexes 

3 annexes 

No response 
None 

1 room 

2 rooms 



No of group seminar rooms 3 rooms 

4 rooms 

5 rooms 

6 rooms 

7 rooms 
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NUMBER OF CARRELS 



Schools 

^4o Response 

(Jnsp4C(tnd 
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Sum 
Mean 
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14 




^ 220 
I 165 i 



110 

55 H 

13 

11 







i,.ra__xi:: 



NUMBER OF CARRELS 



33 



500 



450 ■ 



4 00 



350 • 



3D0 ' 



STATE SCHOOLS 

SEATING CAPACITY OF EACH ANNEXE 



Schools 

No Response 

Zero 

Hox. 
Sum 
Hi an 

S 0, 



646 
79 

0 

403 

hi 
5541 

35.6 
8.5 



250 



o 200 ■ 



150 



10 0 - 



50 
30 
10 



I. ..J 



s s 3 : 3 

KUMBER OF SEATS 



500 



450 



40C 



350 



1 0 Q -j 

o 



STATE SCHOOLS 

StATJNG CAPACITY OF EACH GROUP 
SEMINAR ROOM 



Schools 


646 


Ho RfSponse 


96 


Unspecified 


0 


^«ro 


392 




40 


Sum 


1879 


Mean 


10,6 


S.D. 


6.2 



'•^ 250 1 



200 



3: 

5 150- 



ICO^ 



ERLC 



NUMBER OF SEATS 



Figure 3.10 



2001 



180 1 



1^0- 



140 ' 



uo ■ 

-J 
o 



o 

oc 
u 
OQ 
T 
O 
2 



80 ■ 
60 

32 

20- 
12- 
4 







STATE SCHOOLS 
LIBRARY AREA IN SO FT. 



34 



Schools 


646 


No Response 




Unspecif i ed 


0 


2ff ro 


2 


Hq%. 


8000 


Sum 




Mian 


1252 


SO. 


U$2 



szx 



I I I I 11 

NUMBER OF SOUARE FEET 



i i § 



200 



180 



)60- 



140- 



120-] 

o I 

5 i 



f 60J 

D 

^ 48 
40 



28 
20 

4 




L..! 



STATE SCHOOLS 

TOTAL SEATING CAPACITY OF LIBRARY 



Schools 

No Response 

Unspecified 

Zero 

Max, 
Sum 
Mean 

S.D, 



urn ri-. 



646 
35 
0 
4 

253 
^499 
61 
43 



Figure 3,11 
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Discussion rooms, annexes, production booths, and study carrels 
(Figures 3,8, 3,9, 3.10 and 3.11), in particular, are not only popular 
with students (Table 10), but also provide tangible evidence of a 
changing: concept of secondary education. There is a definite shift 
from continuous class - group oriented lessons to the use of all the 
options of individual, small group and large group situaMons, In 
conjunction with the more independent study induced b)' the above shift 
there is increasing use of audio-visual as well as print materials in the 
students^ assignment productions. 

Two areas, common in most new libraries, have not achieved what 
the)' were intended for. First, the area needed for the production, 
storage and use of audio-visual materials and equipment has been 
underestimated. Second, the teachers' preparation room is rarely used as 
it was intended. Teachers ]^refer to \^ork either in their own staff rooms 
or in the library's main reading area, in both cases close to the materials 
they are using. 

Many physical changes throughout the schools have been 
[>recipitated by the new library facilities. Some schools have installed 
coaxial (T.V.) cable to all classrooms, or at least to a number of 
viewing rooms. Several schools have built auditoriums or teaching/ 
learning centres for large group activities (100-500+) adjacent to the 
new library. These centres are usually linked to the library's audio- 
visual production centre. 

In a few instances, the library has become one unit within an 
even larger learning resource centre. In South Australia, for example, 
the new high schools of Para Vista and Para Hills are attempts at 
combining the library resource centre with open planned learning areas as 
shown in Figure 3.12. 



BEST COPY mmii 

Jyp^ Secondar y School for South Australia 
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Figure 3.12 

Table 11 contains detailed information on library characteristics so 

that government school Commonwealth libraries can be compared directly with 

governruent school national no rms> These norms were established by including 
all data from both Commonwealth and Non -Commonwealth libraries. Comparing 

the Commonwealth libraries witli national norms will then be a very severe 
test for significant differences. 



Tho highlights of tins table, some of which have already been 
discussed, include greater spending in Commonwealth libraries, greater variety 
of facilities and less decentralization of materials. 
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C, Mat erials Collections 

Almost every secondary school in Australia has increased its 
bookstock and many have added audio-visual materials as a result of the 
Commonwealth Grant. As shown in Table 3, (page 16) > about 20% of the 
total 1969-71 Grant was spent on materials, and, at the same time, 
local spending concentrated heavily on increasing collections. 

In 637 government schools, as shown in Table 12, the Grant 
made an average of 0.42 books per student available each year and, 
while this is a very modest increase by international standards, it 
has enriched the holdings of most schools to a significant degree. 



Table 12. Total Books Bou g ht from Commonwealth 
Funds in 637 Government Schools (1969-71). 



Tyye of Book Grand Total 



637 Schools 



428,461 Students 



X Books / School X Books 



Fiction 
Non-Fi ::t ion 



175,066 
360,984 



536,050 



275 
567 



842 



0.41 
0.84 



1.25, or 
0.42 per year 



In Figures 3.13 to 3.16, it is shown that the Commonwealth Grant 
has been responsible for an average improvement in bookstock of 14.3% in 
i^overnnent schools and 12.3^^ in non-government schools during the first 
triennium. 

Once again, 68 government schools with Commonwealth libraries 
were compared with government school national norms concerning materials 
collections (Table 15). In every case the Commonwealth libraries have 
larger collections and the difference is most marked in the audio-visual 
collections . 
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Even with such large amounts of money being spent on building 
the^r collections, most schools are still below the basic standard 
specified by the published Commonwealth Standards , (Table 14) 



Table 14. Standards for Bookstock (from Commonwealth Standards). 



Adjusted 

Secondary 

Enrolment 



Recommended 

Basic 

Stock 



Recommended Size of 
Collection for adequate 
Library Service 



50 
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1 ,500 


100 
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ISO 
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3,000 
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300 


3, SOU 


6,000 
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3,750 
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6,300 
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1,050 
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1,200 
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18,000 


1,250 and above 


5,700 for the 


first 800 students 
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300 for each additional 100 students 
for basic stock, and 15 books per 
student for adequate library service. 
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As Figures 3,15 and 3.16, aitd Table 15 reveal, a total of 
639 :4chools (53%) report bookstocks below "Recommended Basic Stock ^ 
and 95 schools (8%) arc at or above the ''adequate" level. 

Table 15 . Standard of Bookstock i n 
:^^5f£P^lgiLA^AQ^^ ^ ( Percentages in j)rack e ts^) ^ 

Total Below Between 

vSchools Recommended Basic and 

Responding: Basic Adequate 

Government 

^^chools 574 225 301 48 



Non -Government 

'schools 627 414 166 47 



TOTALS 1201 639 

(53.20%) 



Teachers and students have commented on the general lack of 
resources* In the case studies of 6 school libraries across Australia, 
15^^ of the 1306 students and 12*i5 of the 128 teachers who completed 
questionnaires complained about the lack of books and indicated that 
this was one of the things inhibiting them from using the library more 
than they already do. All of these schools had book stocks above the 
basic mirimum level. 

Periodicals are one of the most neglected and underused resources 
in school libraries. As shown in Figures 3.17 and 3.18, the lack of 
periodicals is one of the reasons for this. The mean number of periodicals 
for non-government schools is 15;. for government schools 35, (46 in 
Commonwealth libraries), and fewer than 24 schools have over 100 
periodicals. Considering that over 50 periodicals can be obtained free 



At or above 
Adequate 



467 95 
(38.88%) (7.91%) 
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in Australia, this represents a paucity of periodical holdings, Another 
reason why it is quite rare to see students and teachers using journals 
and periodicals for their research is that» in j^eneral, both teachers and 
students simply do not appear to know how to go about finding the bit 
of information they need within the thousands of pages. Most school 
libraries possess one or more periodical indexes but these are seldom 
used. 

Figures 3.21 and .*^,22 indicate that other print materials are 
not plentiful either. 

A recent and accelerating development has been the integration of 
print and non-print materials within the new libraries. The concept of 
the school library being just a collection of books has been radically 
changed in Australia in the past four years: the library is now almost 
universally accepted as a multi-media resource centre. Kliile it is held 
that nothing can or should completely replace books, it is now recognized 
that all carriers of knowledge can be considered legitimate library 
material , 

In every State in Australia, the policy, especially in the new 
Commonwealth libraries, is towards the integration of print and non- 
print materials. In most States this process of integration is well 
under way in practice, even though audio-visual materials are not 
yet plentiful (Figures 3.23 to 3.26). At least, all the new libraries 
are planned as potential resource centres with audio-visual storage areas, 
cable raceways for wiring for various link-ups, wet carrels, and so on. 

In South Australia four pilot resource centres were established 
a<i experiments to test this integration. In Victoria, two experimental 
centres have been established at .Nunawading High School and Sunshine 
Technical School to permit some in-depth study of audio-visual materials 
use. Similar projects are under way in other States also. 
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Somewhat related to the topic of materials integration is the 
matter of centralization of a schooTs collection; that is> the housing 
and organizing of all resources in one location (- resource centre) 
rather than having several smaller collections in classrooms or 
departments throughout tu9. school, 

Trom observation and reports it appears that there are three 
developmental stages in this respect and they can be sumn^arized as 
fol lows : 



Peccntralized 
(Fragmented) 



^ Centralized 



Decentralized i 
(Co-ordinated) 



Most schools seem to experience an early stage of decentralized 
collections which could be more accurately called f ragmentation > 
Many school libraries have been in this state for many years for 
several reasons. First, it is natural for teachers to want materials 
close to hand. Second, there has been no centralizing force such as 
proper resource centre facilities, adequate staff, or even an awareness 
that an overall, co-ordinated collection policy may be desirable. Indeed 
many schools would claim that they have never had enough materials to 
worry about . 



Third, teachers and subject department heads have been responsibl< 
for purchasing and preserving materials for use in their own subject area: 
Often the keen teachers have used their own money, or built collections o 
slides and artifacts from their overseas trips. The small amount of 
inter-disciplinary communication which has existed has often been 
competitive, and teachers have rather jealously guarded their possessions 
print and non-print. It is no surprise, therefore » that when centralizat 
of resources has occurred, some of these schools have discovered that the 
own up to five sets of the same edition of a certain encyclopaedia. 
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Accessibility to these collections favour the teachers. 
Materials are often kept in a locked presr, , and students must depend 
on the teachers either regurgitating what the books say or recommendinj', 
specific readings. Students learn information location skills by 
accident , if at all . 

Ixonomically this arrangement is impractical because of wastage 
tlirough loss and duplication. Furthermore, because of the lack of a 
co-ordinated materials collection program, schools in this stage spend 
less on materials. 

Centralization of collectionSj the second stage, has been one 
of the most significant results of the establishment of new Commonwealth 
libraries. This move has been the result, also, of the appointment of 
full-time library staff who have been charged with the responsibility of 
organizing and, generally, keeping track of almost all teaching and 
learning resources in the school. Some of these new teacher- 1 ibrarians 
have gone about this task with a zeal which has struck terror in the 
hearts of many teachers who have been, in some cases, reluctant to see 
all of their hard work placed in one huge melting pot. In general, 
however, when the teacher- 1 ibrarian has shown that he can command trust 
and ensure security of the materials, teachers accept the enormous 
advantages of centralization, and, finally, when the school receives a 
new Commonwealth library, teachers usually do not resist centralization. 
l:ven their personal materials may be loaned to the resource centre. At 
one state high school, for example, the staff discovered that among them 
they had approximately 20,000 35 mm slides from almost every part of 
Australia and the world. To establish a slide collection in the new 
Commonwealth library, the staff offered their slides, the principal his 
slides and camera, and the teacher- 1 ibrarian borrowed a slide copying 
attachment. At a minimal cost the school library now has a superb, 
organized slide collection available to students and staff. 



Due to centralization of exJ^^^J^g resources, schools have not 
only been surprised at wh'^t already exists on the premises, but have 
>-aiso managed to get more value out of previous investments. 
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This staj:e of centralization seems necessary, mainly to 
establish controls and services, for without organization, retrieval is 
severely inhibited. It is unfortunate, however, that occasionally some 
school library proprarns ^^,ct stuck at this staj^e, and even carry it to 
the extreme of limitini'. all use of the materials to the resource centre 
premises only. This is not connion , however, and fairly libaral borrowing 
policies are >',enerally held to be essential to an effective library 
program. (Mpures 3.47 to 3.57). 

The third stage of co-ordinated decentralization, of services 
more than materials, has been fully reali;:ed in only a few school 
library programs. As described in the brief submitted by the South 
Australian 1-ducation Dopartn^ent : 

"The fillip that Comnonwcalth assistance has ^iven to the status 
of libraries and librarians has made the )n*orrotion of the school 
library as the centre of the school, and by implication therefore, 
the repository of all media, somewhat less necessary than before. 
Indeed, in schools which have well-established Resource Centres the 
next develojMnental stage seems to be the library^s extension into 
the classroom and all the other activities of the school. 
Restrictions on the use of media to the precincts of the Centre 
itself will only inhibit material usap^e. Of course this 
development pre-supposes a sufficiently large stock to maintain 
an ade({uate basic collection in the m.ain library when large bulk 
loans are made available elsewhere in the school." 

There is a fine line, or rather several fine lines, between the 
final state of decentralization and the first. These lines are the 
organised services, procedures and communication links which 
characterize an effective librarv prop.ram. 

There is no question of the necessity of centralized controls 
and keys, but in this final stage there may be, as a result of physical 
necessity, the need for certain materials and equipment to be located, 
not^ scattered, throut:hoi.t the school, hut all need to be co-ordinated 
centrally so that they can be retrieved by the library staff, at least, 
when needed. 
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The cause-aud-ef feet connection between the Comrr.onwealth Grant 
and the provision of improved libraries and materials is, then, 
relatively easy to establish, particularly in the case of bui Idin^^s , 
In order to check on the knowledge of school personnel concerning the 
contribution of the Commonwealth, we asked a sample of 128 teachers, most 
of whom had lived through the receipt of a Grants to comment upon changes 
in library "collections'' that had occurred. The distribution of replies 
is shown in Table 16 » 

Table 16 . Opinio ns of Teachers with Respect to Changes in 
Collect ions, following a Commonwealth Grant. (Percentag es) 



To a great To a limited Not at Don't No 
extent extent all know Response 

1 2 3 4 5 



1 . The collection of 
printed materials in 
my tcachin^^ field has 

been strengthened. 28 17 28 7 4 2 14 

2, The collection of 
audio-visual materials 
in^lny' teacTung field 

has been strengtheried- 26 14 18 8 16 5 13 

3, The collection of 
professional materials 
for teachers has been 

strengthened. 17 13 30 6 13 6 15 

4. The changes in the 
libr ary coll ection can 
be attributed to the 
Commonwealth 

Libraries Grant 30 14 16 5 2 20 14 



It is not surprising that over 40 per cent of respondents 
reported that the increased collections could be attributed to the 
Commonwealth Grant at the highest levels. That 3 per cent could answer 
"not at all", and a further 23 per cent could say they did not know 
is probably the result of teachers being highly conditioned to avoid the 
logical fallacy, post hoc ergo propte r hoc. Most of those who made *'no 
^ response" were those who had arriv^^d at the schools only recently and 
^[^(^"f^ho had no personal before-and-after data upon which to base their 
udgements . 
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I), Staff 

Terhaps the most important "facility" of libraries is the 
cadrr of (qualified staff ctnnlcyed witlun then. In this respect the 
Comjnonweal th Government has allocated a small sum each year for the 
sj)onsorin>; of some sliort s])ccialist courses or seminars in library 
training, but the main burden of staff training, has been taken up hy 
the State Education Departments. 

In general, the picture concernin.t^ this matter is not rosy. If 
it is assumed that those in charge of school libraries should have triple 
qualifications - viz., preparation for and experience in teaching'., trainin^^, 
i'-, I j^";M^i.in:Mr dnd university training - the results from the survey of 
631 (Government secondary schools might give rise to concern (Tables 17, 
18 and 19] figures 3.29 to 3.41). 

Notes concerning Tables 17 to 19: 

1. Ihcse responses are from 63) government secondary schools 
throughout Austral ia . 

2. Secondary Department, or 'High Tops'^ are not all included. 

3. 'Tart registratic ' means at least 3 L.A.A. registration papers 
or ec^uivalent. 

4. Short "in-service'' library training courses, crash courses and 
seminars were ignored, bjt substantial courses of 6 months or more 
(300+ hours) were counted and referred to as "short library courses". 

5. "University subjects" means at least 3 subjects, but detail in this 
area is incomplete since the respondents often did not indicate the 
number, if any, university subjects. 

6. (a) The 'Full" column refers to the p evson in charg e of the library and 

is on f'ul 1 - t ime library duties. 

(b) The Part' Column refers to the person in charge of the library but 
is only on pa rt-tim e duty, 

(c) The ''^T' Column refers to the person who is ^'second in command" who 
may be full or part-time. 

(d) "Other staff" refers to support staff regardless of duties, etc. but 
. not including volunteer students or adults, 

ERIC 
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T able 17 . Qu alifications of library Staff 



in 631 Government Schools. 










(Percentages in brackets) 












Full 
Time 


■ Part 
Time 


■ # 2 * 

Person 

^ — j 


Other 
Staff ; 


TOTAL 


A. Degree; Teacher Training; L.A.A. 
Registration or equivalent. 


13 


1 




_ ^ 

1 


15 
(1.58%) 


B, Degree; Teacher Training; Short 
library course, part. Registration. 


1 


J 


* ■ ■■ " 1 


r— ^ — . — 


4 

(0.42%) 


C. Degree; Teacher Training; short 
library course. 


45 


15 


9 




69 
(7.27%) 


0. Degree; Teacher Training; part 
Registration or equivalent. 


27 


4 


7 


2 


40 
(4,21%) 


H. Degree; Teacher Training, 


57 


41 


43 


26 


167 
(17,60%) 


F. Degree; Registration or equivalent. 


7 




3 


2 


12 
(1.26%) 


fi. Degree; Part Registration or 
equivalent . 


18 


5 


13 


7 


43 
(4.53%) 


H. Degree. 


7 


10 


17 


16 


50 
(S.27%) 


I .Registration or equivalent. 


8 


2 


4 


6 


20 
(2.11%) 


J, University subjects; Teacher Training; . - - 
Registration, 


K. University subjects; Teacher Training; 
Part Registration or equivalent. 




2 






2 

(0.21%) 


L. University subjects; Teacher Training; 
short library course. 


7 


2 


2 




11 

(1.16%) 


M. University subjects; Teacher Training; 
short library course; part Reg. 


1 






. 1 


1 

(0.11%) 
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Table 17 (Continued) . 



— , ^ .. _ 

Full Part •» 2 Other ^ 
Time Time Person Staff '""^^ 



T. University subjects; ReRistiation 
or equivalent , 



ERIC 



N. University subjects ; Teacher Training . 3 14 0 8 

(0.84%) 



0. Teacher Training; short library 1 1 1 - 3 

course; Part Registration. (0.32%) 



P. Teacher Training; Registration or 15 3 3 1 22 

equivalent . (2 . 32%) 



Q. Teacher Training; short library ! 46 24 12 3 8S 

course. (8.96%) 



R. Teacher Training; Part Registration 22 10 12 1 45 

or equivalent. (4.74%) 

S. Teacher Training only (or Supply B 54 57 64 30 205 
teacher) . (21.60%) 



U. University subjects; part Registration 2 1 - - 3 

or equivalent. (0.32%) 



V, University subjects. - - 3 3 6 

(0.63%) 

W.Part Registration. 18 11 15 23 67 

(7.06%) 



X.No qualifications in any of 3 fields. 25 7 23 16 71 

(7.48%) 



577 200 235 137 949 



Ti^i?. JL^ • Summa ry 1 of Tabic 17 « 
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hTotal number of library staff 
reported in 631 schools. 



PERSON 

IN CflARGIi ' e A 

■i Second ^ 

■Full Part, in TOTAL 

, Time Time, Command 

4 ■ 1 1- . 



377 200 



235 



2. Number of qualified "teacher- 
librarians". 



121 



47 



25 



3. Number of "teacher- 1 ibrarians" if 
only librarianship qualifications 
recognised by the L.A.A. are 
accepted . 



28 



4. Number 3 above is broken down as: 

Uef,rec, Teacher-training, L.A.A. 13 1 
Registration or equivalent; .... 

Teacher-training, L.A.A. 15 3 

Registration or equivalent 



137 



949 



198 
(20.861) 



37 
(3.89%) 



15 

(1.58%) 

22 
(2.31%) 



L^l!i?.Jii- Summary 2 of 2ablej7. 





Pi: R SON ! 
IN DIARGF Second j 
Full Part in j Support 
Time Time Command ' Staff ^ 


l.Some training in three fields; 
i.e. universi ty , teacher -training 
and librarianship. 


94 27 18 3 14? 

(14.96%) 


2*Teacher training and some training 84 38 28 5 155 
in librarianship. (16.33%) 


3. Some tertiary studies and some 27 6 16 9 58 
training in librarianship. (6.11%) 


4. Some tertiary studies and teacher . 60 42 47 26 175 
training. ' (18,44%) 


5. Trained or partly trained in 
one field only: Tertiary 

Librarianship 

Teacher training 


7 10 20 19 56 

(5.90%) 

16 13 19 29 87 

(9.16%) 

54 57 64 30 205 



■ (21.60%) 

— — ' ■ 1 » — ■ 

id 6. No formal qualifications in any of f 25 - 7 ■ 23 16 71 

ERJC these fields. j . (7.48%) 

TOTALS 377 200 235 137 '. 949 
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Figure 3.30 
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Figure 3,41 
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If this large sample of 631 govei'nment secondary schools is 
taken to be representative, it would seem that more than half (53%) of 
the library personnel in t}^e government secondary schools have no formal 
training in librarianship , and less than one third (31%) have some 
preparation in both teacher education and 1 ibrarianship . In f act > only 
about 20% are properly qualified as teacher- li brar ians as recognized by 
the employing authorities. 

An even more desparate situation seems to be evident in non- 
government school libraries as shown in Table 20 and I'igures 3.42 and 3.43 

Table 20 . Quali fi c a t ions of Library ^ t a^f f^ in 
^ 42 Non-govern ment Schoo 1 . 

(In resj^onse to (^iestionnaire from the Department 
of Hducation and Science). 



Of the people in charge of school libraries: 

19% have teaclier training 
19% have degrees 

31% have some teaching experience 
22% have some library experience 

14% have full library qualifications 
15% have partial library qualifications 
16% have a "crash course'' 
6% have seminars, etc., only 
49% no response 

34% are full tima 
29% are part time 

37% are ''others'^ e.g. teachers, students, principals, etc. 

19% report 1 support staff 
5% re[)ort 2 support staff. 
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Table 21 . Library Staffing: Cominon wealth Standard s 
Adjusted Secondary Enrolment 



Less than 
300 



300 500 550 750 lOSO 1250 



School Librarian 



At least 
part-time 



Library and Media 
Assi stants 



Clerical Assi stants 



In terms of Commonwealth standards for staffing (Table 21) 
616 government schools surveyed (1971) did not generally farewell. 
If q ualifications are ignored ^ 156 schools (25%) have staff at or above 
standards and of these 14 have Commonwealth libraries in operation. 



Although it night be difficult to argue convincingly that the 
provision of a Commonwealth library leads inevitably to more and 
improved staffing, the probability of this happening is very high. 
Before the introduction of the scheme, the number of full-time qualified 
teacher-libraririr/> in Australian secondary schools was very small. In 
1969, one State, for example had two* for over 100 secondary schools. 
However, the building of new libraries was followed in all States by some 
staff-training programs as it became obvious that such facilities could 
not operate at all under the existing conditions. 

From position papers presented at the Canberra Workshop on 
I'ducation for School Librar ianship (August 1-4, 1972) the following details 
came to light concerning present courses: 

1. Of the 28 "courses'' described, only 15 could be considered adequate 
for the basic training of teacher-librarians. 
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2. Of these 15 courses: 

3 are four-year courses 

6 arc graduate diploma courses 

3 are three-year courses 

3 are "special" courses of about 260+ hours. 

3. These 15 courses have the potential of producing over 350 qualified 
teacher-librarians per year, but reports indicate a high rate of loss. 

4. In addition, there continues until 1^77 to be the option for teachers 
to begin L.A.A. registration, and until 1980 to complete it. 

The Coinmonwealth libraries have been given preferential treatment 
with respect to staffing, but it is likely that aU^ schools, perhaps even 
primary, have received a significant spin-off. A comparison of staffing 
in Commonwealth- library and non-Commonwealth- library schools in one State 
system early in 1971 shows the difference that existed then. (Table 22). 

Tabl e 22 . Qualifications of Head Libra rians in State 
Secondar y Sch ools. ( Class I) (Feb. 1971) 

No. of Li brarians with t hese Qualific ations 

Teacher Librarian University 

Training Quali fi cat ions Degree 

Schools with 

CoiTimonwealth Libraries (19) 19 18 13 



Schools getting 

Comnionweai th Libraries (11) 11 4 



Schools without 

Commonwealth Libraries (31) 31 



1 



11 
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As these numbers show, there was no difforence among the 
teacher-librarians with respect to teacher training, but some difference 
in the number who held degrees (67% in Commonwealth libraries and 33% 
in the others). The most striking difference lay in librarianship 
qualifications: all but one of the teacher-libraria' n Commonwealth 
libraries had comjileted at least a six-month specie ^ .t course, and some, 
in addition, were doing the registration of the Library Association of 
Australia; qualifications of this kind were held by only about 12% of 
the people in charge of non-Commonwealth libraries. This difference is 
certainly smaller now than it was in 1971, but it reflects the situation 
that existed when many of our data were collected. 

In this same State system at the moment there are 75 fully- 
trained, full-time teacher-librarians, and SO of these are located 
within the thirty schools which poi;sess Commonwealth libraries, leaving 
25 for the remaining 80 secondary schools. The only intention in 
reporting; these figures is to establish that better staffing exists within 
the Commonwealth libraries; there is no suggestion of criticism, as it 
seems only logical that limited resources should be used to ensure the 
efficient functioning of important facilities. 

Table 23 also displays the superiority of Commonwealth library 
staffini^. From the tab le ,"p^^son l"is usually the person in charge of 
the library » and it can be seen that each new person in the library has 
progressively less teaching experience, less library experience and works 
less hours per week in the library, on the average. 

Lie person in charge of the Commonwealth library does not differ 
significantly in teaching and library experience from the national norms. 
However, vi^en it comes to the amount of time worked in the library each 
week, there is a very significant difference between the two. The 
Commonwealth library staff work approximately one hour a day more than 
the norm. 
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A similar situation is true for the second person in the 1 library 
although in the Commonwealth libraries this individual appears to have 
more teachini^ experience than the norin. The amount of library experience 
does not differ s i ^^ni f i cant ly , \i\a\n the person in the ConiT^onweal th library 
works lon^ier hours than his colleagues who are not in a Commonwealth 
library. 

For the remainder of the people on the library staff, the pattern 
is similar in tliat there are marked differences in the amount of teachinji 
experience, library experience and aj^ount of time worked per week. In 
general the staffs of the Comir,onwealth libraries arc more experienced 
both as teachers and librarians and work lonijer hours than their 
counterparts in other libraries. 

In addition to the better student/staff ratio which one finds 
in Coinmonweal th libraries, more use is made of voluntary help from adults 
(mean hours per week 3.9 v 1,9; t< .OS) and students (mean hours per 
week 24.4 v 16.1; t<.05). (I'igure 3.44) 

Althou^ih the library staffs might not be quite as well qualified 
as one would wish, tl^eir hard work and dedication are not in question. 
Because of inadequate staff, many teacher- librarians are over-worked. 
Those who l\avc inadequate training suffer a double frustration. Almost 
ail work "overtime" in the eveninp,s at home, before school, and on weekends 
to try to cope with library housekeeping, <^uties. Almost all depend heavily 
on student volunteers and some use volunteer m.oth':!rs. 

The weekly diaries j^rovided by over 30 library staff provide 
much interest iniT information. Althoup,h all have not yet been analysed in 
depth some preliminary findinr^s are presented here. 
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In one school, for example, with an enrolment of 1329, there was 
one full'time teacher- librarian and one clerk/typist assistant for 
25 hours a v/eek. In this case: 



- 9S8 (72^ of enrolment) student visits were recorded on a sample day; 
(seatinj', capacity of the library is 18S, 14% of enrolment); 

- 239 [IS% of enrolment) were during lunch time; 

- 211 of these students (about 22% of total visits) said they 
consulted the teacher- librarian; 

- an estimation showed that at least 1000 items {books and 
audio-visual) were used and had to be reshelved; 

- an average of 8 teachers per day consulted with the teacher- 1 ibrarian ; 

- 150+^ items were borrowed per day and returned each morning, 
(overnight loans allo^^ed only because of lack of materials). 



A tally of what might be considered a typical day for this teacher- 
librarian according to his diary follows: 



180 minutes - Supervision of library before school, lunch time and 
after school . 

60 minutes - Discussion of library policy with and supervision of 
library staff. 

80 minutes - Taking Grade 8 classes in library techniques, 

90 minutes - Working with other classes in the best use of materials for 

their own subjects and explaining organization of the library 
20 minutes - Preparation of audio-visual and other materials • 
30 minutes - Answering mail. 
45 minutes - Indexing magazines. 
25 minutes - Visiting class teachers. 
60 minutes - Answering questions asked by teachers. 



In addition, this teacher-librarian occasionally spends up to two 
hours at home trying to cope with cataloguing. This adds up to almost a 
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10 hour day plus the items mentioned previously. 

If we use the breakdown of the manpower tasks adapted from the 
American list as a code (Appendix i)^ it is possible to analyse the 
diaries to discover more closely on what teacher-librarians spend their 
time. 

The teacher-librarian mentioned above, for example, during a week 
spent his time as follows: 

Tabic 2 4. Percentage of Time Spent on Tasks by a 
Teacher -librarian During a Sample Week . 



% 

A. Development of the Educational Program 3.96 

B. Administrative Tasks 28.30 

C. Instructional Tasks 18.11 

D. Special Services 24.33 

E. Selection of Materials and Equipment 

F. Acquisition of Materials and Equipment 

G. Production of Materials 1.88 

H. Preparation of Materials 2.26 

I. Organization 15.47 
J. Circulation 2.83 
K. Maintenance of Materials and Equipment 2.26 
L. Clerical and Secretarial Tasks .56 
M. Non-librar)' activities (e.g, lunch) 



In a Cor:r>onweal th library wlierc there were two full tine 
teacher • 1 ibrarians the pattern was as follows for two days of a week 
in 1971 and a.i'.ain in 1072 (Table 25): 



]01 



'fi'ij:. if' ■ ^'!rS££lll^}^l!LS!JiS}.!^£^.r^^^^'\ J^^^^ '''"'^^ Teachcr-1 ihrari ans . 







July, 


1971 






July. 


1972 




la s k s 


Librarian 




Librarian 2 (%) 


Librarian 


1 CO 


Librarian 


2 ( 





IViy One Oav Tv;o 
1— ' 


Day One 

< ; 1 


Day Two 


Da)' One Day Two 


I 'ay HTie 


Day 


A. 


3 


3 




- 


8 


(^ 


3 


13 




46 


25 


42 


If 


22 


40 


47 


27 


r 

. 


20 


8 


12^1 


31 


- 


4 


f) 


12 


D. 


2 


13 


19 


4 


32 


15 


9 


6 


I.. 


1', 




() 




4 


6 




17 


V , 








; 




6 


. 
3 




t 

i . 


18 


23 


in 


38', 


14 


20 


- 

26 


- 

22 


J, 




1 






10 




6 




K, 


















I,. 




2 2 




8 










M, 


1'. 


A 


2 

: . U 


— .. J ... 




3 







i roin the above information, if we accept the classification used, 
it seems that the najority of the teacher- 1 i brari an ' s time is spent on 
administrative and orp,ani zat ional duties. Hven when there are two full- 
time teacher librarians, both of them seem to follow much the same pattern 
with a suror isin^^ly low amount of time in cate^^ory which is the 
development of the educational program. 



The results of the National Survey 1971 seem to confirm the fact 
that teacher- librarians spend most of their time in administrative and 
orj;anizat ional tasks (Table 26). 



Table 26 I. Duties of Tea che r-librarian (in charg e) 



in 406 Non-Government Schools, 



(Hours of duty as pe rcentage of total hours calculated) 

Working with teachers in the selection of Mean = 7.9% 

library materials and in the planning of S.D. = 10.9% 

courses and lessons. 

Working with students and teachers in the Mean = 2.9% 

library giving guidance in the use of S.D. = 11.3% 

library materials. 

Cataloguing and other routine duties. Mean = 47.8% 

S.D. ^ 26.6% 

Non-lib>*ary duties. Mean = 11.6% 

S.D, = 22.3% 



Other, 



Mean = 2.5% 
S.D. = 8.1% 
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Tabl e 26 1 1 . Duties of Teacher-librarian (in charg e) 
in Government School Libraries 

(Hours of duty as percentage of total hours calculated} 





544 

Non -Commonwealth 
Libraries 


63 

Commonwealth 
Libraries 


Mean % S.D. 


Mean % S.D. 


A* Number of hours spent working with 
teachers in selection of library 
TT^aterials and in the planning of 
courses and lessons. 


8.9 14.5 


13.3 14.6 


B. Number of hours spent working with 
students and teachers in the 
library giving guidance and 
instruction in the use of 
library materials . 


35.9 31,4 


37.2 22.3 


C, Xuiiiber of hours spent on catalog- 
uing and other routine duties. 


33.4 21.2 


34.4 22,3 


Number of hours spent on producing 
materials, lists, etc. for 
students and teachers. 


7.8 10.0 


8.7 9.0 


11, Number of hours spent on non- 
library duties (e.g. subject 
teaching) . 


) 

15.3 24.9 


6.3 16.6 
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Services 

Granted tliat all library staffs are working hard» it would seem 
that those in .Commonwealth libraries are working harder in that they work 
longer hours each v;eek (30.43 v 25.39; t <.005; Table 23) and arc 
offering; better service, 

A canonical-correlation study, ai;T.ed at identifying^, the 
relationship between qualifications and work-loads of library staff 
on rhe one hand and, a variety of services relatin^^ to teachers, 
students, and library admi ni strat ion , on the other, showJv^^. that the 
picture varied a little from State to State. Nevertheless, as Table 27 
shows, "hours of work'' emerged as a strong correlate of "services to 
teachers". Only in New South Wales was the weij^hting of "hours of work" 
hi^h in relation to "services to students." 

If borrowing policies (l-igures' 3.45 to 3.S5) and liours of opening 
(Figures 5.58 to 3.68} are considered as services, then a comparison 
Commonweal til and non-Commonwealth libraries shows that the borrowing 
policies related to audio-visual materials and equij^ment seem to be most 
commonly affected by the existence of the new libraries (Table 28). 

Although from preliminary findings Commonwealth libraries do not 
appear to be offering more services, the services they do offer, seem to 
have a more significant impact on usage than in non-Commonwealth libraries 
as we shall show in the next section of this report. 

idiat is certain is that teachers, in general, appreciate the 

services offered by the new libraries and library staff. In the National 

Case Studies, 128 teachers were asked to list the most helpful services 

extended to them by the new school library and its staff. Their responses 
(Table 29) were coded into three categories: 
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^'Misceiianeous'' (IteiTis 0.0 to 0.8); 

'ilelping mo use the library better in my teaching" 
(Iteras 1.0 to 1.9); 

"Makini; actual instructional materials available" 
(Items 2.0 to 2.9) , 

It is evident that : 

1. The teachers appreciate advice and guidance on the best ways 
of incorporating the library, with all its potential, into their 
instructional procedures. This really amounts to their appreciating this 
kind of inservice training, by which they can learn how to be less 
dependent on the textbook. 



2, Tho teachers appreciate being able to put instructional 
materials (printed and audio-visual) into the hands of their students, 
lience the teachers* mentioning of their appreciation of such services the 
librarians may make available: 

(a) for t}ie supply of special reference lists and bibl iographics > 

(b) for the supply of bulk loans of materials to teachers' classes, 

(c) for the supply of materials for special class projects and 
assignments , 

(d) for the supply of photo-statted materials for distribution 
to students in a class, 

(c) for the "freezing" of materials in short supply and 
^reat demand, 

(f) for the ordering of materials requested by teachers, 

(g) for informing the teachers about the availability of new 
materials in their fields. 
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3, The teachers have special needs to master the technicalities 
of the use of audio-visual equipment and material and to know more about 
the possibilities of audio-visual instructional materials generally. The 
teachers correspondingly appreciate the relevant aspects of inservice 
training the librarians can> and do offer. 

4. The teachers, or many of them, have a special need to improve 
their own library skills before they can properly best exploit the 
library in their teaching. Clearly, from their responses, the teachers 
appreciate this further aspect of needed inservice traininj;^ that the 
library staff provides. 

5» Teachers also appreciate the work of teacher-librarians in 
helping students to improve library skills; helping irdividual students 
to get the most out of the library; arranging the promotion of special 
library material to attract student attention and boost usage. 

Api^arently, the most desirable qualities that a teacher- 1 ibrari an 
can have are efficiency and a co-operative friendly attitude towards 
teachers and students alike. The teachers' responses support this view. 
Teachers generally appreciate the co-operative librarian and they also 
appreciate the efficient librarian who runs a well-ordered library, where 
cataloguing, orderinr, and rosterinp of the building and facilities proceed 
with a minirriuia amount of fuss. 
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Tahlc 29. Frequenc y of Responses of 128 Teache rs 
Concer ning Services They Find Mos t thlpful 

% 1 1 cm 

0.0 '^iLANK'^ - no response 

O.n ,\4i^ or none; '*no comment'' 

(0.7) 0,1 "No service extended nor required''; "N,A." 

(4.6) 0.2 ^^F reezing" books in demand; freezing certain books 
for specified topic; Frozen books; Reserve books; 
Overnight ban section, 

(19»5) 0»3 Availability of audio -visual mat eriaj^s; Teaching aids 
such as slides, films, T.V. ; Assistance with audio- 
visual materials; films; getting films on reels; 
allocation of audio-visual machines; Copying of tapes; 
Production and preparation of audio-visual materials; 

(5*4) 0,4 Instruction (and help) in use of visual aids; 
Help with video-tapes; 

(1.5) 0.5 Other, 



(1.5) 0,6 (Helping with) Supervision of classes; 
(0.7) 0,7 '^Keeping out of the way". 
(0.7) 0.8 Use of staff lounge. 



1.0 The appointment of a librarian. 



(13.2) 1,1 Co-operative (librarian); gen eral friendliness and 
discussion with librarian; general co-operation; 
Co-operation with our section and help and advice; 
All help willingly given - ideal co-operation exists 
with staff; Co-ordination; General consultation, 

(28.1) 1,2 Reference work Reader service especially to class groups 
advice on where to find material roquirec; guidance on 
books available and where stored; Research Assistance; 
Finding of relevant material; Helping find books on 
subject required; Assistance with recommendation of 
books suitable for individual students; Help with projei 
material; Information and advice on what books are 
aval lable , 
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Table 29 (cont'd) . 
* % Iten 

4 (3.1) 1.3 Cor:.-:iling bibliographies ; Assistance in compiling reading 
l:s:s vor assignrr.en:* ; Lists of Ancient History books; 
Prepai^ation of study guides ?.s per materials available. 

7 (5.4) 1.4 Lib rary ski l ls lessons to students ; helpful in teaching 

children library skills; explaining to students how 
books are arranged and how a catalogue works; classes 
taught to use facilities; offer to give library lessons; 
"ex;)lanatior. of content"; Class education on library use, 

^•^ ^^'^sp^^y-'^ [i.e. book displays by booksellers for the 
purpose of selection); Co- ordlr.ating between 
booksellers and nie . 

8 (6.2) 1.6 Ordering books and materials I recommended ; obtaining 

copies of selected references; Any books requested are 
sought and added ^o the library if pract^-al; Co- 
operation in obtaining books; Requests for purchases of 
records (discs) always granted; Obtaining pamphlets for 
class projects; Purchasing reference books, 

22 (17,1) 1,7 Informat ion regarding ways in which the lib rary can be 

used - new methods j tec hniques , hooks , etc .7~SuggestVons 
concerning the planning of course units; Assistance in 
preparing program for f.nglish; Assignment direction; 
Advice and assistance in preparation of assignments; 
Co-operation v;ith assignment work; Advice on mettiods of 
using the library; Discussion on use of library for ^!aths; 
llehp in using facilities; Pamphlet on integration of 
library with school curriculum; (One) lecture to staff on 
proposed use of library. 

3 (2,5) 1.8 Notifica tion of n ew books; advice on new ]mblications; 

Informed of new books; Lists of newly acquired books; 

Advisory re new books; Always keep me up to date on 

recent publications and acquisitions; Circulars on journals, 

2 (1.5) 1.9 Advice and involvencn t concernin g book sel ection ; discussion 
with scnool librarian re material to be obta'in'c'd; Advice 
on books to h\xy\ Recommendations of books; Information on 
books; Assistance in obtaining fiction books suitable 
for low abilits' cluldren. 



2.0 

S (3.9) 2.1 Koepini: a wel I -organ; zed and efficient library; Cataloguing; 

Cards sett ink' ouw book title and author; 0rgani2a.^Dn of 
Q books to facilitate usage by students; Organize films, 

cni(^" slides; subject catalogue; Prompt cataloguing of requested 

ys^^ books; Ouick implementation of acquired material into 

library use. 
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Table 2*.) (cont'd) . 
% I ten 

periods). Arranging roster; arranging time slots; use of 
library facilities; Making annexe available for class; 
Use of reading "cards"; Pits class in at unscheduled times; 
Co-operation in allocation of library space; Providing a 
booking list for use of film room. 

16 (12.5) 2.3 Bu^KMoans for period use; Lendi .g art books for student 

use in classroom; Assistance in collecting large quantities 
of books on the same topics; Collating required books for 
projects for each class; Organizing sets of reference books 
around a certain unit of work; Preparation of books for 
class groups. 

9 (7.0) 2.4 Availability of books; reading books and studv books 

always readily available; Availability of many good books 
in Geography; Facility in borrowing books - often at 
short notice. - Placing of books ready for student use; 
- Building up section in Home Science, etc.; Novels for 
Grade 10 English; - Utmost co-operation in building up a 
sound technical section for future use by Manual Arts stud- 
ents; Provision of magazines ; Distribution of magazines; 
Promotion of new material to students. 

3 (2,3) 2.5 K nowle dge of exactly what is and what is not in the librarv. 

Knowledg e of content of librar y; Knowledge of whereabouts' 
of certain books. 

2.6 It is extremely useful to be able to use the rooms for 
discussion groups with Grade 12; A completely different 
a tmosp here exists from the classroom. 

1 (0.7) i,7 Use of books on long term borrowing; Allowing Snort and 
Health books to be stored in P.E. room. 

4 (3.1) 2.8 Availability of pamphlet files; newsclipping files; 

Pictures (on Geology); Vertical files. 

9 (7.0) 2.9 Photo-stating articles in short supply (for class research); 
Photocopy machine; Typing for class assignment. 
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IV. USl: OF LIBRARY FACILITIEIS 



Up to this point, an attempt has been iiiade to establish that 
the grant of $57,000,000 for secondary school library purposes has been 
fol lowed by : 

the buildinp of several hundred large and very attractive libraries; 

- the purcliase of a significant number of books and audio-visual materials; 

- a significant improve^^^ent in the number and quality of library staffs; 

- the offering of effective services to both students and teachers. 

These effects represent an impressive list of achievements, and, 
to the outside observer, the Commonwealth libraries seem to carry the 
message of power, movement, vitality, purpose, achievement and confidence. 
But one cannot assume a positive relationship b*-Vween the properties of 
libraries and the experience of students. Obviously good facilities 
provide good experiences only if they are used. The educational process 
is a subtle and delicate one about which we know^ little, but it surely 
thrives upon participation, enthusiasm, and responsibility. Without 
particip:ition, education cannot occur, however excellent the arrangements 
may be. 

The detailed examination of the degree of participation is 
presented in thiK segment of the report in an attempt to show the way in 
which teachers use the libraries in their efforts to help students, and 
how students take advantage of the enriched offerings. Ke will follow the 
]>attern established in the previous segment of considering the student and 
teacher usage patterns as they relate to buildings, staffing, materials 
and servi ces . 

A. Studenc Use 

In a study of nine Brisbane secondary schools (1971), it was 
possible to determ.ine some measure of the impact of new library buildings 
and of trained library staff on the quantity of student library usage. 
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Fiight of the schools in the study can be categorized as in 
Table 30 (enrolments in brackets): 



Table 30 > Categ orization of Schools in 
BHj>hane Stud\^ of Library USvige. 

(At time of testing, June 1971). 
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state High Scliool "HI" is a special case in that it has a 
larger Ccn-.onwealth Library (3 -ype, Queensland), a lower enrolment 
(910 dropping; to 700) than the other schools, and has had two full-time 
teacher- librarians for a longer period --- one appointed 3 July, 1970, 
the second in January, 1971. It has, therefore, bui Idinj^ and staff 
i^rovisions closer to Commonwealth target standards than any of the other 
8 schools. 



A preliminary form of the Questionnaire for a Sample of the 
Student Body (Appendix E), was administered to a total of 1591 students 
in these nine schools. Responses to Question 1 about the frequency of use 
by students of the school li>brary reveal interesting differences between 
schools. In schools Al and A2 grouped together, only 23.5% reported going 
to the library t wo or more times a week . These schools had neither 
Commonwealth libraries nor qualified library staff at the time of testing. 
Corresponding figures are for Bl and B2 - 35.7%, for CI and C2 - 63.9%, 
ErJc°^ ^"'^ ^'^ ' School El - 75.8%. In Figure 4.1, the four 
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FIGURE 4.1 FREQUENCY OF STUDENT LIBRARY VISITS. 
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schools without Commonwealth libraries are grouped and compared to the 
five that have CojrjDonweal th libraries, in terms of this same question. 
It is apparent that the new buildings have an impact on the frequency of 
visits and that when qualified staff are added the impact is even greater 

To support this finding, the responses of 1306 students to the 
same question in the 6 National Case Studies show that 69.1% of these 
students go to the new Commonwealth libraries two or more times a week 
(Table 31). It was also interesting to discover that tlie longer the 
Commonwealth library had been established, the higher the frequency of 
use. This would contradict any suggestion of a Hawthorn effect, but 
rather, supports the concept of natural growth in usage of the facilities 

Table 31 « F requency of School Library Usage by 1306 Stud ents 
1. Tick ojie category which best describes how often you use the 



school 


library . 




10 


(0.7%) 


Never 


90 


(6.8%) 


Only when my teacher takes the class there 


66 


(5.0%) 


Only when assigned (sent) to study in the library 


37 


(2.0%) 


Once a month 


52 


(3.9%) 


Every two weeks 


136 


(10.4%) 


Once a week 


495 


(37.9%) 


Two or three times per week 


225 


(17.2%) 


Once a day 


183 


(14.0%) 


Two or more times a day 


12 


(0.9%) 


No resjionse. 



Naturally, liowevcr, one cannot conclude that increase in frequency 
of visits to the school library means a better quality of library usage 
or n better cjuality of education. N'or can one make more than the most 
modest assum[)tions about increase in library usage being due to improved 
facilities and the addition or increase in qualified library staff. 
However, it seems likely tha< bcvter facilities and staffing have an 
effect on library usage patterns of students, and, if the effect is 
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permanent, the improved school library seems bound to play a more 
significant role in secondary education. As one princij)al stated: 

"The extent to which the library is used is a measure of interest 
and interest is a measure of motivation, and motivation is related 
to achievement Although letter grades may not be higher, the 
horizons are certainly broadened; the students' lives are enriched.*' 

f-rom the evidence just presented it is clear that great numbers 
of students are going to the new libraries fairly often. Miat is 
interesting to find out is the extent to which students arc compelled 
by the timetable to visit the library and the extent to which they go 
there voluntarily. 

The results of the national survo;" of non-government and 
government secondary schools indicate differences in library timetabling 
procedures. In the non-government schools (Figure 4.2) more than twice 
as many classes on the average are booked into t]\e library by teachers 
as are firmly timetabled on a rigid basis (X 32.8 v. 15.1). In government 
schools the procedure and difference is reversed (Figure 4.3), even in 
Comonwealth libraries (Table 32). 

However, the national survey of 646 government schools also 
revealed (Table 32) that the average number of students in the library 
before school, at lunch time, after school and in the evenings is much 
greater in Comrnonweal th libraries than the national norms. (See also 
Figures 4,4 to 4.7). 

Furthermore, for two States the daily average number of students 
occupying the library at these times was calculated for non-Commonwealth 
and Commonwealth libraries. 
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As can be seen in Table 33, the differences arc all significant 
at the 0.05 level . 



Table 33 . Da ily Average Number of Students Occupying the Library 





STATB 


A 


; STATE 


B 


TIME 


• Non-Comrnonwealth 
l Libraries(30) 

-4 


\ Comraonwealth 

Libraries(4) 




1 Non -Commonwealth 
j Libraries(63) 


j Commonwealth 
Ljbraries(f>) 

-4 


liefore School 


24 


210 


' 18 


, 76 


Lunch Ti^e 


47 


?53 


i 53 


184 


After School 


5 


43 


1 5 


26 


Overlings 


1 0.2 

i , 


j 23 

.i .... 


1 0.5 


; 9 

1 



The v olunta ry appearance of students at these times is probably a good 
indication of the effect of the Commonwealth libraries. 

As can be seen in Figures 4.5 and 4.7, the practice of evening 
opening of school libraries is not widespread, but increasing particularly 
among Commonwealth libraries (Table 32) . Four of the six National Case 
Study schools, for example, opened their libraries at nijhts. At one of 
these schools there war^ an average of 35-40 4th and 6th Form students 
attending every night. They were asked to complete a questionnaire, and 
their responses seem to indicate a real need for this service : 

- 90% of the students worked at the library from two to three hours; 

- 71% used library materials; the remainder used their own materials only; 

- 30% said they had no reference materials at home which they could use; 

- 58% said they had no place at home where they could do their school 

work effectively. 
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They were also asked: "hTiy did you come to the library tonight? 
(List all the reasons you believe true.)" 



4th Form St u dents (23) 

(c) Library is quiet, no distractions; Privacy 13 

(a) To study 12 

(e) To use the library materials and facilities 10 

(f) To get out of the house; for a change from home 4 

(d) It's too noisy at home 3 

(g) To compare my work with other people's 3 

(h) To take notes 2 

(b) To study for exams 1 

6tli Form St udents (IS) 

(c) To use library materials and facilities 13 
(b) Better atmosphere for study - no distractions 12 
(3) Too much noise at home 5 

(d) Usually someone there who can answer questions 

/about studies 2 

(e) Can do more work at library than at home 1 

(f) Gets boring studying in the one room every night 1 

(g) My room is badly heated 1 



Granted that students are making extensive use of the new 
buildings, their use of mater ials is also greater in schools with 
Commonwealth libraries than in those without (Table 34). This point 
is also illustrated when Commonwealth libraries are compared to national 
norms (Table 32) . 
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In addition to buildings, staff and materials, the other element 
in "facilities" that impinger closely upon student usage is the set of 
services to students that is offered by the library, and> therefore, it 
is necessary to see if there is a strong link between these two 
variables as wel 1 . 

From the data supplied by the 644 government schools in the 
"national survey" (Questionnaire 1, Appendix C ), it was possible to: 
(a) identify a list of 22 services to students; (b) identify 8 major 
uses that students made of the library; ar> ' (c) classify the schools into 
4 groups with reference to libraries and services: (i) Schools with 
Commonwealth libraries and offering the service; (ii) Schools with 
Commonwealth libraries and not offering the service; (iii) Schools 
without Commonwealth libraries and offering the service; (iv) Schools 
without Commonwealth libraries and not offering the service. The criterion, 
"quantity of a particular usage" was measured in terms of the number of 
weekly student visits to the library made in relation to that usage. 

Although there were some slight variations as one moved from 
service to service, several consistent findings emerged: 

1. The three usages that were affected most by both the existence of a 
Commonwealth library and the offering of a service were: 

(a) library use requiring students to search individually for 
information in the preparation of research projects, the tackling 
of problems, debates, etc* 

(b) small group activities (up to IS students), inc' ^'T' discussions 
and production work requiring the use of library resources. 

(::) large group activities (over 50 students), including film 
presentations and lectures. 
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. With respect to these three usages, there was a clear discrimination 

between schools with and without Commonwealth libraries* This may 

be illustrated with respect to the service '^a library handbook is 
available for the students'\ 



Table 35. Usag e Mea ns for the 4 Grou ps of Schools 





CI 


CL 


No CL 


No CL 




Service 

— 1 — . — 


No Service 


S e rv i c e 


No Service 


Independent Study 


104.0 


70.4 


4.8 


4.5 


Small Oroup 


568.0 


582.1 


176.3 


215.2 


Large Group 


156.6 


57.1 


18.1 


15.1 



3. With respect to the three usages, there was usually a clear 
discrimination between schools with Commonwealth libraries which did 
or did not offer the service, but no such difference emerged in the 
case of schools without Commonwealth libraries 

4. Scl.ools with Commonwealth libraries which did not offer the service, 
nevertheless experienced more usage of the three types than did schools 
without Conmonwealth libraries but which did offer the service. 

A])parently what associates most strongly with independent study, 
small -group and large group activities is the coexistence of Commonwealth 
libraries and the offering of rich services, but the Commonwealth library 
even without the services has some effect. On the other hand, the offering 
of a service in the absence of a Commonwealth library is relatively 
ineffective with respect to encouraging these particular usages. 

The responses of 128 teachers from the six National Case Studies to 
a <^uest ionnaire seem to confiim all this evidence of significant changes 
in students as a result of the establishment of new libraries (Table 36). 
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TjMc 3^1. Chani;es jn Student t,ibrarv Usage: Perception of 128 Tcicliers 
(Responses in Percentages) 
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The new library bujjd^in^ has contributed 
to student learning and achlevcnent . 

The increase in materials^ has contributed 
to student lean\rng and achi evement . 

Students have been motivated to use 
pjrj_nt^ materials from the library to 
complete class a.^si gnrrents . 

Students have been motivated to use 
audio -visual materials from the library 
tV^omplete class assignments. 

The availahility of a udio-visual 
materials for independent use in the 
library has increased student inte^'^st 
in reading and study. 

Students have become more creative in 
their assignment productions since 
increased library resources have 
become available. 

Student use of library materials for 
extra-curricular purposes has increased. 

Students who seldom used the library 
before have been attracted by the new 
materi al s . 

Students hav'e been motivated to improve 
their skill in how to use materials in 
the library. 

The changes in n upil behaviour can be 
attributed to tne Commonwealth 
library Grant . 



TO A 

GREAT 

HXJENT 

I 



TO A i 

LTMITBO 

EXTm 



SOT DON'T 
I AT ALL KNOW 



56 


25 


35 ; 3 


2 


8 


28. l\ 


19. 5\ 


27. 3\ ; 2.3\ 

i 


l.S\ 


6.2\ 


36 


28 


33 2 


1 


8 


28. l\ 


21. a\ 


2S.7\ l.S\ 


0.7V 


t.2\ 



NO 

RH-SPONSi: 



19 
14. 8\ 

20 
IS,6\ 



45 j 


24 


32 


5 


- 


3 


21 




18 .7\ 


25. 0\ 


2. 3V 




2.5V 


16.4V 


24 


19 


30 


10 


12 


14 


19 


18. 7\ < 

! 


14. 8\ 


23. 4\ 


7.8V 


9.3% 


ID.9V 


14.8V 


16 


18 


32 


6 


4 


30 


22 


12. 5^ 


14. 0\ 


25.0V 


4.6V 


3.1V 


23.4V 


17. IV 


29 


29 ■ 


28 


8 


5 


11 


18 


22. 6\ 


22. 6\ 


21. 8\ 


6.2V 


3.9V 


8.SV 


14.0V 


26 


21 


24 


8 


4 


27 




20. 3\ 


16. 4\ 


18. 7t 


6.2V 


3.1V 


21 .OV 


14.0V 


28 


23 


34 


3 


\ 


22 


18 


21 .8\ 


17. 9\ _ 


:6.5V 


2.3V 


i 


17.1V 


14.0V 


32 


2< 


35 


4 




13 


20 


25. 0\ 


18. 7\ 


27.3V 


3.1V 


f 


10. IV 1S.6V 


19 


12 


30 


8 


13 


26 


20 


14.8% 


9.5\: 


23.4V 


6.2V 


1 lO.lV 


, 20.3V 


1S.6V 



ERIC 



162 



It is not good onough to evaluate usage in terms of overt 
behaviour alone. It is not good enough to look at quantity, we must 
also look at quality. An attempt will be made to define quality through 
actual examples of usage observed in Comn^onweal th libraries and to give, 
finally, a list of criteria for determining the quality of individual 
library usage . 

Lxample I : 

A boys' Science class entered a new library and two or three boys 
were asked what they had come for. Tl^ey said they were being brought by 
the teacher who had told them to get a book on biology — any book on 
biology — and to sit down and read it. 

Contrast , 

vSame period, same library. Another boys ^ Science class was 
discovered all over the library in groups of two or three. Each group had 
an insect in a bottle and was trying to identify it in detail and to find 
something out about its habits. 

There ir^, it seems, a difference in the quality of usage between 
these two cases » and it seems to be the resjions ib i 1 i ty of the teacher. In 
the second case the students have a speci f ic purpose for being in the 
library. And, as Suclim n (1967) has explained, for inquiry training to 
occur one of the conditions necessary is that students have ^'some kind of 
focus for their attention. " (The other two conditions are freedom and a 
responsive envi ronmcnt . ) 

Hxam[>le 2: 

In one Commonwealth library there was apparently extensive use being 
made of audio-visual material along with print materials in individual 
carrels. In this case it was lunch-time, the boys were listening to pop 

iPAKsic as thcv perused motor magazines. 
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Iw another new library there existed what looked like the same 
situation. In this case, however, althouv^h the students were listening 
to pop music pieces, it was part of their I:nj',Hsh lesson. The teacher had 
supplied each student with a copy of the words and j^uide questions for 
their analysis of the song contents. 

Apart from the obvious recreational value in the first case 
(whici\ is another issue) » the second case seems to present a situation of 
more educational value. 

lixamjiie 3: 

In one new library full to caj^acity, there ajrj^eared from the 
silent a|'i>lication of all students present that there war> a ^^reat deal of 
soj^hist icated individual research und'»rwa>'. A teacher rostcred for library 
supervision kept constant vii;',i lance over the activities. On closer 
scrutiny, however, t!ie quality of u«;a>^,e turned out to be sor^etliiny, less 
than expected. Many students were using their ow^n texts; many were 
copying directly from encyclopaedias. One fourth year boy, for fxamplc, 
was co|>vini; the chronological list of U'orld War 11 events listed in 
VVor 1 d [^ook . 

In contrast, in another Coi^-i^onwealth library with a seating 
capacity of about 160 tliere were only a handful of sub-senior students 
working quietly together without a teacher present. 1:1 their discussion 
of a poet and his poetr>', the students would often pursue specific topics 
in defUh , often depart fror» the nain issues, but always move to and from 
the book stacks to bring material which supported the various points of view. 

Lxaniple 4: 

A first year class of students in one Conrr^onweal th library 
a whole period deadly silent, never leaving their seats, each with one 
library book in front of her. The teacher stood quietly on one side also 
reading silently. These students were having "novel reading''. 
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In contrast, in another Comnionwealth library a first year class 
was by no n.eans silent nor still. They were, with the help of teacher 
anU teacher-librarian, actively engaged in locating, reading and making 
notes from a variety of materials on their local coiumunity in [)reparation 
for an excursion. 

Several criticisiiis could be made of tlie first case, but these 
stand out in particular, l^irst, novel reading of this r^nd can be done 
anywhere and does not necessarily need to take up library seating uhcn 
other students could be there undertaking nore active use of materials. 
Second, novel reading is probably not best done in a silent, class group 
situation. Ihird, there v^as little or no teacher~]iupi 1 interaction other 
than the occasional ''Shh'\ Finally, this situation represents the old- 
fashioned idea that there must be dead silence in the library. It is 
becoming ir\creusingly acceptable, however, in tlie new libraries for a certain 
level of "busy noise' to exist. In one Commonweal tli library, in fact, the 
teacher- 1 ibrarian provided background music occasionally when the situation 
seemed ai)j)ropriate » This appeared to iiave a pacifN'ing effect on the 
students . 

Hxampie 5: 

Although this example has no contrast, it does give some insight 
into how students cone with some project assignments. One would hope that 
as understanding of library usage grows, the role of the library will become 
greater in student assignments. 

Two girls were working in a Commonwealth library on a project for 
English, because the girls were reading the Tale of Two Cit ies in class, 
the teacher asked them to ''do a project" on some aspects of the French 
Revolution. Several topics were listed and each student had to choose at 
least 3 or 4 topics for the project. They were quizied on whero they had 
obtained their materials. One girl had traced costume illustrations of the 
period and transferred these, using her home-made, pencil-carbon method, 



1(^3 

into her project book. The originals were taken from a 1946 edition of an 
encyclopaedia which she had at home, as was much of the text which she 
haii copied lirectly, (To her credit, she was somewhat embarrassed about 
the uv^e of the encyclopaedia.) She had traced a profile of Napoleon from 
fio/ sister's i-rcnch culture book from the year before. She had found 
"soMc" information from an encyclopaedia in the school library. She was 
K'>in'^ to Ket a copy of the latest Women's Weekly as soon as she could ^;et 
soii.c n.oney because it had some beaut pictures of Marie Antoinette, The 
sts^ond p.irl did not have an encyclopaedia at home, and she claimed to he 
coi.pletely dejiendent on the school library's collection, however, she 
Uv^.s r.ot able to produce any evidence that she was getting on with her 
:Ct at all. 

i xanf-le 6: 

One second year boy came to a Commonwealth library's audio-visual 
hoiiowifit: window. >^e recjuested the use of a set of headphones and that a 
siiccitic cassette be piped to his carrel from the central console. This 
.tiij eared to be individually initiated use of audio-visual , co-ordi nated 
wit;^ \>r\nl materials, Kowever* the part of the cassette which was monitored 
..is a recordini; of a T, V , broadcast concerning the functions of certain 
i ircics in the body. At Che carrel the student was listening to the 
.a: sett e and it was discovered that lie was at the same time copying, word 
toi word, a section on the respiratory system from his textbook. The 
joint is, ttiat from a first, cursory glance the usage may aj^pear resource- 
hascvl rvsearcli-oriented and impressive, but upon deeper probing it can be 
iiL^cuvered that the activity may be educationally useless. 

Irj anotlier new library two boys were on their knees in one of the 
ra^'.i i/discussion rooms. They had, between them, a cassette recorder onto 
v.uch they were spontaneously producing their o\^a play. They had been 
; ivcn [Permission to leave their open-space class area to work in the 
ill rary on what they called '^Further Activities". Although they did not have 
a script ("A script ties you down too much. It's better if you make it up as 
vnu ;4o alonij."), their production grew out of a pla) about football which 
O thcv had read in class the week previously. These boys were so keen on 

ERIC 



166 



what they were doing that they were willing (and got permission) to skip 
sport and to work throut^,h lunch time. 

This increased use of audio-visual materials — particularly, 
audio cassettes — by students and teachers is one of the most noticeable 
changes in relation to the school library. It is the area in which there 
is considerable experimentation but very few guidelines and, as a result, 
a wide variety of use and misuse ranging from the sublime to the 
ridiculous. But it doei appear that audio-visual materials have become 
an important feature of teaching and learning, and that the worst 
pedagogical mistake a teacher can make these days seems to be to spare 
the switch and spoil the lesson. 

It should be obvious from the foregoing examples that not only 
is there a great quantity of usage of the new Commonwealth libraries, but 
also a great variety of usage being experimented with, in some cases 
quite successfully. The quality of library usage in terms of educational 
relevance and impact is a much more difficult, yet most crucial, dimension 
to attempt to assess. 

Trom extensive observation which produced the above and many 
other examples of secondary school library usage, it seems that the quality 
of student library usage may be determined, to some extent at least, by 
the following criteria: 

1. The student's attitude, commitment and personal involvement in the task. 

2. The degree of voluntary effort and the amount of time the student spends 
on the assignment . 

3. The degree of dependence he shows on the library and its materials* 

4. Ihe student's usu of tlie library facilities and a variety of 
materials patch the- t>'pe of task. 
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5. Tlie student's knowledge and competence in applying location skills 
and reference tools when appropriate, 

6. The student's methods of study and note-taking. 

7. The student goes beyond the school library. 

8. The degree or amount of self-initiated activity. 

9. The quality of his final production. 

Although some usage of the Commonwealth libraries is not what one could 
call "good" quality according to these criteria, it is certain that the 
new libraries are playing a greater and greater role in the education of 
secondary students. 
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Ij. Tcaciior Use 

\^oaQ\\oT$ saw chani^es, not only in student lif)rar>' usayu' h^'t 
also in the role of the library in the school, and in school and community 
attitudes (Table 37). Accordint^ to tl^em, Education Department officials, 
princijials, teachers, students and even the wider community are all 
showing, a renewed interest in the school library as an instrument of 
educat ion . 

These findings suRgost that tfie establishment of Commonwealth 
libraries has a pervasive effect upon the educational program of schools, 
and t!us suggestion receives support from other responses of the 128 teacliers 
from all States v;ho were asked to report on changes in curricula and teaching 
strategies that had developed after the library had been built (Table 58). 

In these data one can see some hint of the ripple and repercussional 
effects that were alluded to earlier; while the services of the library have 
some direct stimulating value, the impetus to undertake independent stud\'» 
research and creative activities seems to he coming partly from a cluinged 
conce;)tion of tcaclnng. and learning which the availability of better 
librar>' facilities has, in the opinion of teachers, encouraged. 

Strong endorsement of the judgment c ' these 128 teachers came 
frora a detailed study of teaching practices in two schools, which were 
comparable in all obvious respects except that one possessed a Commonwealth 
library and the other did not. In this study, the E:nglish 'library" 
assignments set by the teachers in the two schools were placed on a five- 
point scale for each of ten dimensions: 1. educationally significant and 
worthy of students' attention; 2. an outgrowth of goals and objectives; 
5. likely to create and sustain interest in learning; 4. essential and 
tinely to th.c task at fjand ; 5. suitable to the maturity level of the 
studei\ts; 6. justifiable in tems of time and effort; 7. catering for 
individual differences; 8. defensible in light of resources; 9. stated 
clearly in terms of learning strategies; 10. likely to promote new 
^'^-''rning skills. The maximum score that a teacher could gain was 50 and 
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' f^L!>\ ?1 • ^!■^^Jll;A^ I" ^^Q lg ^Lj he School Libr ary and Cham;c s 
* .^-^^llg-^A Community Attitudes as re rccivcd by 128 Teachers 

[Percentages) 



l.Tho li])rary luis become niorc 
intCK.rated into the educational 
program in the school since 
tlie new librarv was built. 



To a 


To a 


Not 


great 


1 imi ted 


at 


extent 


extent 


al 1 


1 2 


3 • 4 





^.ri'iC lihrar>' has lecone a 
multimedia resource centre. 



3. The (quality of library usage 
has improved. 



4, 



The changes in the role of the 
lit)rary in the school can be 
attributed to the Commonwealth 
Libraries Crant» 



53 



19 



41 ! 18 



45 : 23 



34 ; 18 



^ ^ ?J}^^ Co mmunit y A ttitude s ! 

l.The new library and the acquisition 
of more materials has stimulated 
school and community interest in 
the school library. 24 



16 



.Parents have become more aware 
of the school library program. 



115 II 



3.nepartment of Hducation officials 
have become more aware of the 
school library program. 



4. Teacher interest in selecting new 
materials for library has increased 

5. The re is more co-operatTon between 
library staff and most classroom 
teachers . 



6. School principals have become more 
aware of t)ie school library program. 



7. The changes in s chool and communit y 
O att i tudes can be* attributed to the 
ERX,C Comnionwe'alth Libraries Grant. 



32 : 11 



27 ! 20 



35 



4: 



23 



10 



16 



o 2 7 



17 



11 



17 



19 



13 



30 



16 



25 



Hon * t \\o 

Know iPesf)onse 

6 i 



-.-(... 



15 



29 



23 



13 



24 



1.^ 



15 



13 



14 



16 



16 



14 

14 
16 



IS 



174 



^::'^]L^P..1^^/ Cham;os in Curricula and Strategi cs of Teachi nj, : 
Percent i on of Toacfie^rs . (Responses in Percentages) 
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the minimum was 10. When jud^'.es, who were unfamiliar with the study and 
the schools, rated the assignments, a striking ciifference emerged in the 
mean scores of teacliers from the two schools. The difference is shown in 
Table 39. 

Table 59 . Ratings niven to Assignments ^Set by Teachers 



School Teacher ^!ean Score 



A (With a 1 45 

Commonwealth Library) 2 4 7 

3 SO 

4 59 



B (Without a 5 24 

Commonwealth Library) 6 12 

7 12 



Assignments at high school A were overwhelmingly "superior" to 
those at high school 1^. While three of the four Ilnglish teachers at A 
l^repared detailed, carefully organized assignment sheets with varying 
provision for student initiation, only one teacher at B made even a token 
gesture in these directions. 

Iho same picture emerges when one examines the activities of the 
students during set library periods. Teachers at A encouraged their 
pujnls to study independently, to gather information, and to engage in small 
grou]i activities; teachers at B tended either to promote background reading 
of general interest, or to permit non-library activities during scheduled 
library j^eriods. 

Thus, with respect to usage, it appears that teachers perceive a 
significant potential in the contribution that Commonwealth libraries can 
make to their programs, and, as a result > they set ta5;ks that will tap this 
potential. On the other hand, teachers in schools without a Commonwealth 
library appear to [)itch their student tasks at the level of the resources 
available. In this way, a chain of events, not unlike that sparked off by 
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teacher cxpectat i ons ^ is initiated^ and one would predict that stvulcnts 
in the two types of school would move further and further apart in 
educationally significant outcomes as a result of this difference in 
t^uality of instruction, 

A greater amount of teacher usage in government Commonwealth 
library schools also seems apparent when the teacher usage patterns are 
compared with the government school national norms (Table 40). However, 
considering that the Commonwealth library schools are larger and, therefore, 
have more teachers than the national average (National X" 38«5 v CL X 50.5, 
Table 11), the differences are not greatly sigruficant. Indeed, as the 
national borrowing patterns reveal (Figures 4,15 to 4.29), the average is 
very low for the teacher borrowing of all types of material and^ therefore, 
not hard to beat * 

Ihv increase \\\ teacher liljrary u*;?ge as a result of new libraries, 
then, is not as narked or spectacular as the increase in student usage. 
The reason for this is probably that wliereas new library buildings encourage 
student use, several aspects of teacher library use are more a function of 
library staff and services than of buildings. The case studies of nine 
Brisbane State iUj::h Schools seem to support this. From the 258 teachers 
resi)ondinv^. to the Teachers ^ (jues t i onnaire (Appendix K ), it was discovered 
that with respect to teacher use of and involvement in the library program, 
better ph>'sical facilities had little or no effect, whereas increased 
(qualified library staff did have an impact. The teacher-librarians tend to 
centrali2e the collections and thereby draw more teacher usage. Klierc 
inadc(|uatc staff exists, the location, borrowing and use of materials are 
more di vcrsi f led . 
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I'inally, the samnlinp, of 128 teachers from the ^ix National Case 
Studies were asked ''Miat factors inhibit your usinp, the library and its 
resources nore than you already do?'^ Their responses (Table 42) were 
coded according to the inhibiting factors mentioned, and four major 
catef,ories evolved: 

"Inadc<|uacies of j>lant, facilities, stock" (Itcm^ "^.0 to ."^.9), 

"Constraints associated with teachers^ employment conditions" 

(Items 3.0 to 4,9) . 

"Problems preventing the best quality of usage of the existing 
library being acliieved" (Items S.O to 5.8). 

"Teacher has not a great need of the library for his or her 
teaching purposes" (Itenis 6.0 to 6.2). 

if one omits the categorization and lists the top ten reasons in 
order of freciuency, the following table results: 

Table 41^. Ten Mosw Common I nhi bitors to T eacher Library 
Usage Mentioned by 128 Teachers 

Sub -cr.t egory of Response 

(Name of sub-category indicates the ai)proximate 
nature only cf ths sub-category; 
code numbers in brackets refer to Table 42). 



Teacher's lack of tiwe (4.3) 




41 


No need of library for teacher's particular work 


(6.1) 


19 


Timetable too tight (4.2) 




18 


Library too sire 11 (3.3) 




17 


Inadequacy of resources (3.1) 




14 


Inability of students to get benefit 






/from using library (S.l) 




14 


Syllabus too extensive (4.4) 




11 


Lack of training of teacher in use of library (4. 


1) - 


9 


Lack of audio-visual equipment and material (3.4) 




8 


Large numbers of students wanting same books 






/at the same time (S.7) . 




6 



Frequency 
of 

Occurrence 



11)7 

This table » of course, omits mention of what, for some teachers 
were the most important inhibiting factors as far as tjio^ were concerned. 
If, however, one can assume that frequency is a reasonable indicator of 
importance then the table has some significance. 

Teachers undoubtedly see "lack of time" as the major factor 
inhibiting their use of the library. Since a teacher's available time is 
a fixed quantity, it is clear that this available time needs to be 
redistributed, tlowever, firstly, as their other responses show, it may 
be that the meeting of external demands of exams, timetables, over- 
crowded syllabuses, and so on is the chief thief of time which indicates 
an imj^ortant relationship between the inhibitors mentioned, and these are 
not usually within the teacl^ers^ power to alter. 

Secondly, if some aspects of teacher usage are largely a function 
of library staff, as indicated earlier, then one would expect "lack of 
time" to be less an inhibitor in schools with adequate library staff 
providing more effective service. 

Another category which received heavy emphasis was the general 
•^nadecjuacy of library plant, facilities and stock." Considering that 
ail six of these schools had Commonwealth libraries and bookstock above 
the reconmcnded basic standard » these comments may indicate the 
inadequacies of the standards as well as some inefficiency of fne library 
programs . 
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^ ''^IlIS. * {'rcq uency of Response s of 1 2 8_J c oxM e r s 
C one cm i n ^ I nh i b i tor s to^ Tea cher Library Usage 

% Item 

S (3,9) 3,0 "NONr^', Nc'lhinp. I cannot U5^e tlie library more 
than 1 do - there are inhibitini: factors* 

14 (10.9) 3,1 Inadequac y of resourc es; too few books; not enoup,h books; 

1 ack" oriuVi tab Ic materials; (and funds to buy more); 
shortage of books for all levels of Hnplish (^^port) , etc»; 
restricted nature of resources; limited subject material - 
F'rench; not enough for a whole (music) class; Paucity of 
economics texts; Lack of relevant material (Cit.Ld.) 
"It is easier to take a yearbook to a class than class to 
library and yearbook," Number of books on a specific 
topic; (Pupils having books out on loan); (Art) books 
owned by two Art teachers. 

1 (0.7) 3.2 Not enough copies; "Volume of books i.e. repeats" = 

multiple copies . Not enough repeats i*e. for class sets ; 
Need for mul tip le copies of useful books. 

17 (13.2) 3.5 library i s too smal 1 ; (lack of) space; small size: 

Too many classes; 2-3 classes need library for sane period; 
Availability of the library (i.e. not available); Numbers 
already using the library; Restrictions on the use of the 
library during classtime; School size for library; Demand 
on library by other sections; Library is booked out. 

8 (6.2) 3.4 Films, filmstrips, which arc most applicable are not readily 
available; '4:quipmcnt factor''; Insufficient audio-visual 
equipment; L ack of audio-visual equipment . If shorthand is 
on tape (materials) it would be beneficial to students; 
L ack of audio-visual materi a 1 . 

5 (3.9) 3.5 Books not close at hand ; Books not at easy reach when needed. 

( Library) (books) too far aw ay; Distance to library for 
classes from our area; It's too remote. 

2 (1.5) 3.6 No Librarian up .o now; i.e. inadequate library staff. 

Librarian is o^'^en involved in teaching a class and 
therefore unavi. U le. 

5 (3.9) 3.7 f acili ties are j nadeiiiate in s ome ways ; I'arger s ound-proof 
room ^'or discus^i^n .:'^/jps; Isolation of a room from audio- 
visual onui omctit; unc;... table tcni])orary nature of lighting 
in tvmpo. r:/ room for 7.\'., projectors, etc; Library annexes 
{!: '-\ ; .^eted) ; (No blackboard). 

2 (1.5) 3.8 l\o orga ii .a: o - /c^t Inadequate borrowing system; Lack of 



^aiti canton ; ' ;> 'n u: ..g system which fragments subjects 
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T able 4 2 (Cont'd) , 
# % Item 

3.9 Nc facilities for small groups, private work, etc.; 
Lack of facilities for large classes. 

D (7.0) 4.1 Lack of training of teac hers in the use of the library; 

No in-service training on sufficient instruction in use 
of library, visual-aids; etc, In experience in having this 
type of facility; Inexperience on my behalf; Lack of 
guidance from Science subject master in my field (Physics), 
Lack of knowledge of what is available; Lack of thought, 

18 (14.0) 4.2 Tinietable too tight; Crowded timetable; lack of time for 
all classes; Lack of available periods for library use; 
No set j)eriods; Period allocation; - Library timetable won't 
admit raore classes; rigid timetabling. Not enough alloted 
time; "flexible scheduling necessary"; rigid schedule, 

41 (32,0) 4,3 (No) Time (i,e, lack of time by teacher); "Busyness"; 

Lack of preparation time; - My own study does not allow 
sufficient time to research the available texts m the 
library; Not enough p 5 c periods; 

(i,e, Personal lack of time, and lack of time because of 
demands from present teaching load.) 

11 (8,5) 4.4 S yllabus is too extensive; Syllabi controls; Heavy workbook 
loads to keep up with; Have to keep up to date with workbook 
program; Heavy work program to be covered in specific time 
for general testing of all classes regardless of ability 
levels; Overloaded curriculum gives little leeway for library 
activity; Rigid syllabus; Lack of time to get through 
syllabus; Lack of time to complete set work; Syllabus 
requirements with respect to quantity; Syllabus does not 
allow for tine in these subjects to be spent in the library; 
Prescribed syllabus does not allow time; Students texts 
demand work and time to cover material; Syllabi must be 
covered; pressure of work; In German the pressure of 
practical work leave no time for culture in which library 
could l)c used; The syllabus laid down by the department docs 
not permit time to do assignments requiring library resources; 
Set syllabus; Tightness of audio-lingual courses (3 per week 
in Grade 8); Grade 12 have limited class time, etc.; ll^e 
design of the course, 

5 (5,9) 4,5 Set texts for a set exam; time factor for public exams; 

exam pressures; demands made by continuous assessment; 
l:xam demands with Grade 12; Lxams allow only 10% from 
assignments, tl\erefore more classwork must be done. 

4,6 Delays in obtaining books; delays when ordering films. 
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Tahje^ 4J^ (ContM). 
% Item 

4.7 The large range of subjects I teach makes specialization 
impossible; Present courses limiting freedom to place 
accent on indiv idual differences; Am ex-Victorian and 
propose to make much more usc'o'f library in keeping with 
f)ast experience. 

4.8 Limited h^ours library is open* 

2 4.9 Library hasnU been in operation long enough. 

5.0 

14 (10.9) 5.1 Inability of students to work in library - i.e, indiscipline; 

Lack of ability to use" material with and consequent failure 
to benefit 10C2L;2 Cit.Ld, class indifferent to this service; 
Low ability students; Students not used to library; 
Students cannot work individually; Irresponsible classes; 
Misbehaviour (Unsupervised classes); Unwillingness of class 
as a whole to use what is available, etc. 

3 (2.3) 5.2 High n o ise level which exists in various parts of the library, 

winch makes serious study difficult in these areas, 

4 (3.1) 5.3 Size of clas ses; Classes too large; Class numbers in 10 and 

11 Grades is to*'o high; (NOTL: This occassional ly implies 
"not enough texts on one topic"). 

2 (1.5) 3.4 The overus e of the library by certain subject grou i)S ; 

Library used for other purposes; Classes whole subje"cts are 
not directly related to library work; Library periods for 
Grade 8 and 9 used for isolated program unrelated to other 
subjects; Science always seems to be using slide projectors 
and dark curtains (from Art teacher); Other teachers booking 
in classes and failing to turn up; Many teachers are using 
the library in place of a classroom. 

1 (0,7) 5,5 Students must be accompanied by class teacher; Library 
regulations and restrictions. 

1 (0.7) 5.b Prefer a separate senior library; Prefer to bring books to 
classroom. 

(4.6) 5.7 All z:.e year want same books at t};e same time; Large classes 
working on same topic. (3.1 and 5.2). 

1 (0.7) 5,8 Po5ses5iveness of the librarian. 
6.0 

I'J (14. 8 J 6.1 Praclical work by students takes to o much time, .\o need of 
Library for Maths; Siiortha:>.d and Typing cannot use" lihrlir>*; 
text is all tluit is needed in bookkeeping and accountin^^; 
Mathen.atics doesn't lend itself so readily to library use; 
Matlicmatics classes use of the library is generally 
frowned ujion . 

>) 6 2 Cla ssroom collection use d; class libraries arc a great help; 

use materials in classroom collection; Private collection of 
reading matter; my personal possessions of f-rench Supplementary 
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It is tciTintinv', to end the story at this point, whore fairly 
plausible connections have been established alonp, the path from 
Cornmonwealth tirntu to practices and experiences that seen likely to 
promote the y^oals of secondary education, lUit most of us have been 
fooled before and will want to withhold the applause until facts rclatinj» 
to ch.anges in students are in. At tins sta^e in tlie research project » 
data on the consecjuences of changed library usap^e for the educational 
achievenicnt s are not nearly as extensive as one would wish; ti.io is the 
area in whicli we are currently working* However, one study involvini: 
160 11 i:rade students in schools with and without Cor^nionwcal tl^ supported 
libraries (Hiaiiiond, 1972) is completed, and the findin.r.s are of soi!;e 
si,t:/ii ficanco. 'Ihe basic postulate of this study is that tlie satisfaction 
uiih school and motivation for learninp^ of students are, in part, 
functions of the interaction of library usage variables and personality 
variables. Of the two educational criteria used (student satisfactions 
and ,-5.V!i^fl^.i''2JL^^iL!j^^^) ' ^^^^ latter nay be tlie more obviously important, 
but there is considerable support for the claim that experiences which 
[Promote satisfaction with school also possess educational value. 

^.^5 ^ ^JA^.^ ^J^P^' L)ata on these were obtained by asking students to think 
back over die last two weeks and list tliosc academic settinf.s that \^'ere 
for them [lart icularl\ satisfvinj^. and worthwhile. The students were then 
asked to state precisely w]-i\' the clvosen settings were particularly 
satisfyinv and worthwhile. The responses in the second section of this 
exercise were broken up into units, and classified into six groups: 

1. Relief or i ^^ca'u^ f r.cttini' av;ay from work ). 

2. imjoNT-ent of Surround i n^^s f'l enjo>'cd the furniture and the 
:i \ r cond i t iOTii ng/' ) . 

3. Relations with Others ('could cluat with the girls'), 

4. Learn About ["'It was good because I learnt something"). 

5. Challenge, Test and l\art ici pat ion C'l enJo\'ed taking an active part 
in ti\c lesson ■) . 

6. Autonom}- and Indenendence ("It was a ctiance to discover things for 
mysel f") . 
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The library featured as a ''most satisfying" sotting in 33.55*! 
clioices in the case of students from the school with a Commonwealth 
library, and in cnl>' in the case of students from the school 

V' it -.out a Commonwealth library (significant beyond .01 levei). ivhen 
the library did feature, its satisfying qualities, in the case of both 
groups of students, were related mainly to Autonomy and Independence 
(64.21 and 72.00%), and Challenge, Test and Participation (11.58 and 8%). 
The result was that the Commonwenlth-library students reported many more 
satisfactions of these kinds. 

Motivation for Learning . This was measured in terms of the students* 
preparedness to choose threshold-level items when faced with Hnglish 
tasks which ranged from "very easy" through "moderately difficult", 
to "vevy difficult". The rationale behind the use of this criterion 
is that students who strive to attain high levels of achievement will 
avoid tasks which are both very easy and very difficult for them, on the 
ground that attempting these will not promote their achievements. 
Students from the two types of .^.chool did not differ with respect to 
motivation as defined in this way; in the case of both boys and girls, 
the majority of choices went to very difficult items, where the chances 
of success were between 0/5 and 1/5. 

General findings of the kind just reported mask the effect that 
library-usage variables, such as student activities and the demands of 
the tasks set by the teachers, might be having upon students with different 
profiles of personality. 'A'hile the facing of m.ore challenging tasks 
under conditions of greater autonomy for learning is likely to be both 
attractive and stimulating to some, if not most, students, to others it 
is likely to constitute a threatening and debilitating situation. This 
is, indeed, what was found in this study. Students at the school which 
possessed the Commonwealth library were, for some unexplained reason, 
relatively deficient in a number of personality variables that were related 
to an ability to profit from independent study: a high need for 
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achicvon^cnt , a low need to avoid failure, and a hiph sense of internal 
rcsponsil>i 1 i ty for academic successes and failures, When personality 
v'ariables were i>artialled out in the analysis, a very stronji relationship 
was i'ound between the kind of independent study program that was a 
feature of the Commonweal th- 1 ibrary school and student satisfaction with 
the school and the library, 

implication from this study is that if Tnaxiinal advantaj^.e 
is 10 be I'.ai led from the kind of experiences that Commonwealth lil)raries 
appear to encourage, some attention needs to be piven to liow teachers 
can natch librar)' cxi^eriences to student needs. 

Students, as well as findin^^. the new libraries satisfying:, 
perceive theni as havinr, a definite influence on their school activities, 
lov example, in Table 43 it can be seen that of the i:-^0(> students from 
tlie six National Case studies, 72% said that they and their studies would 
be affected if the librar>' closed for the rest of the year. 

Those sario students were asked to indicate t!)e extent to \v'hich 
they "liked'' participating^, in certain activities in the library. In 
i>eneral, t)iey seen to enjoy all the activities they experience in the 
new libraries. 'Ihcir responses are shown in Table 44, 

It is prol>:^bly not surnrisiny! tluit the activity liked l^est l>y 
most students (74^c) is ''WorVinv! with a l^est friend in the librar\'.'' 
Sir.ilnrly, a lu^:h number of students like "Talking, to friends in the 
library" (^S'j) , "Working: with a );roup of other students in the library" 
{ht"^:,) ,ind "(-rou]^ discussion in the library" (52"0 • is encourat^in^o, to 

I'iOte that, at the san^e tine, 66- like "V.'orkini'. alone (Independent Study) 
in tlic library", like "Research in the library", and from 5?"^: to 72% 

like various reading; activities. 
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Item 23, ^U.carninj^, library skills ("Library lcssons^')"i reveals 
an interesting pattern of responses. Over 301 claim they have not had 
these lessons in the library. This may be a pood thin^, considering 
that only 11% said they liked these lessons while 1S% disliked them, 
with 18-» bein^ politely non-committal. 



Table 43, Attitudes of 1306 Students Towards _the New School LJ^brar/ 



;Very ^, Undec- ^ Verv 

i^^^,; True . , . Untrue j No 

-a.A.rf..ir...^K ITruu ided Untrue ^ 

MAIBILNT ^of^,^ nfMe Of Mc Response 

same) 

1 2 3 4 5 



1. I have told my mother 
and father about the 
school library. -38.1% 4S. 4% ^ 6.7^. 4.9% 2.4% 2.2% 



498 593 88 65 32 30 



1 read more r.ow than 
T did before the school 
got a new library (or 

before I came to' this ;22.9% 25.4% IX.lS 17.9% 9.8% 2.5% 
school . ) 



300 332 273 235 128 33 



3. I find the school 
library boring and 
uninteresting. 3.1% 3.5% 12.6% 35.4% 41.9% 3.2% 



41 46 165 463 548 43 



4. I enjoy discussing with 

my friends the things 156 388 343 251 129 39 

lib'iaJv!" 11.9V 29,7% 26.2% 19.2% 0.8% 2.9% 



It would affect mc r.nd 
my studies i f the 
school library closed 



579 362 126 97 107 35 



for the rest of the 44.3% 27.7% 9.6% 7.4% 8.1% 2.6 
year. t 



0, 



In reference to tlie Vvirious subject lessons (Itcn^s 27 to 38) it 
secivs n:orc rewarding: to look dov;n column 6 of Table 44: 'Have not 
experienced this in the librar)'^'. If i-^e take these responses as re|>rcsent- 
ative of the six schools involved, then it would appear that "Hnglish'' is 
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tl\e subicet \^onentii\)^. most from iho ncv: libraries since 78.S'o of the 
students hnvc had liniUisfi lessons in the library. The corresponJ ins^ 
fiv.ure for history is S7': , for f^coj?.raphy 49' , for J^xionco 57*^., for 
Maths aiui t^or t!\c otl\er subjects under 25^^. There is no indication 

of the extent to which library materials are ta]<en from the librai'v into 
the classrooms. However, from otb r data gathered in the National Survey 
it apiJoars that bulk loans, at least, arc not very common (FirAires -^20 
and 4 .28) . 

As pointed out previously, students enioy makin;/ a \\vciit deal 
of use of t!ie now libraries, but one wonders exactly what It is they 
like aoout them. Accordin>Uy » the 1306 students were asked to list 
three things th^' 1 iked best about the new school libraries ad three 
thint'.s they did not Hke. Their responses, listed in Tables 45 and 46, 
resj)ectively , are remarkably consistent. 

There is no doul>t that t!^e new and comfortable facilities have 
!;ade the greatest inrxict (Table 10, 'Section HI IH , but is is pleasin^^ 
to note that vMxny consents of satisfaction vcre also nade a\)0ut the 
hooks, reading: and the audio-visual materials. 

At tlie sane time, however, comments were made about tl\e lack 
of books, 64 comments concerned over - crowding, and 144 comments expressed 
dissatisfaction with various aspects of the furniture. 

It appears t'r.at noise, librarians, and library restrictions 

(especially "beink; told to be quiet ) are also major sources of student 

dissatisfaction, i-rom observation, it appears that most students, 

especially seniors, find talking; a distraction unless they are doin^^ it 
then'sel ves , 
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Tpi'JL'r_:l^. • Sovircos of Student Sat i sfact i on 
as Hxpressed b>' 13 06 St udent s . 



Number of 
Comments 



193 
405 
318 
86 



1002_ 
39 



SI 
165 
213 
245 

425 
8 

132 
1239_ 

113 



191 
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Catceorv 



A, MATERIALS 

1. Books 

2. Reading'. 

3. Audio-visual 

4. I'hotocopier 

TOTAL FOR ^'A;;_ _ 
R. MBi<ARY ST AFT 



C. FACILITIES in peneral 

(Buildin?, , furniture, etc.) 

1 . Comfort 

2. Quiet atmosphere 

3. Independent and private studv facilities 

4. Furniture (especially comfortable seating) 
and otlier internal equipment. 

5. Light 

6. Space 

TOTAL FOR "C" 



D. SFRVICLS 



F. SCHOOL STUDIEiS 



Lesson work 
(Iroup work 



TOTAL FOR "F:" 



14 
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Tabic 46. Sources oi' Student Di s satisfacti on 
^-xpyessed by 1306 St uj en_t s 



Number of 
Comments 



200 
31 
13 

_ 6 

250 



161 



18 
134 
24 
64 
144 
_7_ 

398 



16'w 
oI 
46 
29 

,502 



Category 



J. MMI^RIALS 

1 . Lack of books 

2. .heading 

3. Audio-visual (lack of) 

4. Photocopier 

TOTAL FO;^ "J" 



K. LiBPJ^RY STAFF 



L. FACILITIES in general 

1. Too hot, cold, etc. 

2. Noise 

3. Not enough private/silent study areas 

4. Crowded 

5. Furniture and equip.-nent 

6. Other 

TOTAL F0:< "L" 



M. SLRVICLS 

1. P.ulf!s; being told to br. quiet; etc. 

2. Not j;)en long enough 

3. '. in period and s ;,tem 
4 . -Hhers 

TOTAL FOR "M 





N. SCllOnL STIIDILS 






34 


1. Lessons 








2. Other Students 






6 


3. Other 






89 


TOTAL FOR "N" 






8 


0, ALL ACTIVITIHS GOOD 


.;o 


P. NONL': "NO CO^^WFNT" 
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It was also possible to discover sources of satisfaction and 
dissatisfaction amonp j^»overnment school teacher- 1 ibrarians , and their 
comments, taken from their responses to an item in National Survey (1071) 
fI^19?,^jP]H.^Mi'/'L ^ > make a rather interestinfj finale'. 

As Table 47 reveals, there tends to he considerable dissatisfaction 
amonj; the rosnondinR teacher- 1 ibrarians especially with the lack of 
everything. Restrictive timetables and lack of library staff time echo the 
teachers' dissatisfactions discussed in a previous section (Table 41)* 
Inadequate internal (library) facilitie^j and lack of teachers' knowlcdj'.e 
of library usage are also major sources of dissatisfaction, 

Teacher- 1 ibrari ans always appear to want to give the impression of 
beinj.; keen to push and promote. That is, they sec themselves as fij^Jitin^ 
a^^,ainst the traditional , conservative, restrictive forces. 

But, there is general optimism and hoj^c for future improvements. 
Many toachcr-librarians look forward in a cargo-cult fashion towards the 
day that their new Commonwealth library will arrive. 



214 



IT 




>•» 




O 




• »H 








§ 1 




TO 






r-i 


(/^ 


(4 




t, 

M 






w 


I-/ 
















u 


vj 




r-» 
K-* 




M 










o 


>- 




o 






(J 




TO 


(J 




TO 














M 


♦^^ 




M 












C£ 




C 


II 










1^ 












a> 


o 


tt: 


< 








o 




w 


TO 








i, 
H 




trK 
v5 




1- 
M 


TO 












H 


M 












u 




pj 




a; 




H 


















o 




o 


♦J 




c: 






o 



on 
U 



^3 * 



















TO 








;3 












o 


c 




Q 


CM 




r* 




















rH 




C 


or, 


to 


CO 


>— < 








C 








o 






















u 






to 




> 


Q 


rH 










u 
















o 


§• 




rH 


H 














rH 






























Q 






> 






u 








rJ 










C 


CO 


to 


H 






CM 








O 








rH 






























Q 
































CC 1 













0) 



0) 

or 



^0 




a 



CO rH 



c 
o 



P3 f-» X 

P3 U Q 

4> U -iH 

C :3 -I 

O o 

cj: uj ci. (/2 



CO rH 



rH 



X 



-^4 x> 

'iH 

on 
a> 
o 
u 

< 









1 










c 










(J 




l/> 






Q 














r 
















(/) 


(/^ 






CJ 










v: 


rH 


















TO 












Q 












r; 
P* 




















V J 




















cj 






CM 










CO 














O 








lO 


c 

M 








cj 








tj 
M 






























\ 
































1 












cj 






















cj 
















A-* 


Cj 




to 


















on 






1 










cj 
























CJ 
















cj 












f 




on 








o 


















c) 












LO 








00 










(J 








cj 










>— < 


V J 




on 












>^ 


1 


• »H 


c 








o 






♦iH 


'iH 










Q 






cj 






U 


u 






Cj 


o 






u- 


.J 


CO 





p 
cj 
JZ 

o 



a: 



C Q 
fJ Cj 

CO 



00 



x: Q 
u 

O CO 



on 
on 

J- a 

o 
>-< 

a CO 



00 



ERLC 



215 

VI , CONCLUDiNG STATfiMRNT 

Ke have travelled a lonf, research road since looking at the 
CoiTunonwea It }j Government's decision to make a large sum available for 
the establishement and improvement of secondary school libraries, and 
the end is not in sight yet. As we have travelled, we have, perforce, 
progressively narrowed the front by leaving aside some interesting 
consequences, and we want to go back and follow these threads. Moreover, 
at this stage we have made only exploratory forays into the student- 
outcome domain » and we have not penetrated beyond interface variables 
such as satisfaction and motivation. There is still a great deal to be 
done before the full consequences of the Commonwealth Grant can be laid 
out, but the evidence from a variety of sources (observations, opinions 
or students, opinions of teachers > analysis of questionnaire data and 
the like) tells a remarkably consistent story of the Grant making available 
a greatly enriched stock of facilities which are supporting and making 
possible, if not coercing, new patterns of teaching and learning. These 
new patterns include more individualization of instruction, more 
opportunities for the learners to participate in their education, to be 
enthusiastic about it, and to be more responsible for their progress. 
There is already evidence to show that many students are responding 
positively to these op]iortuniti es • 

There are, liowevor, at least two things revealed in this study 
which seen to blunt the impact of the Grant to some extent: the lack of 
i>roperly qualified school library staff and the lack of inservice training 
for all teachers in the use of libraries. There are some signs that 
efforts are being made to cope with both of these problems. 

It is easier to establish gains than to answer the question of 
relative benefits. (Granted that the Commonwealth Librar)' scheme is a 
"good thing", could even greater benefits be gained by nutting the same 
amount of money into other educational ventures? We will probably never 




know tlie answer to that (|uestion. 
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APPnNDICr:S 

A. Details of the Stages of the Cormnonwealth Secondary School 
Libraries Research Project • 

B. Schools Visited by the Research Officer, October, 1970 - October, 1972, 

C, Questionnaire 1 (National Survey of Government Secondary Schools, 1971). 

D, Questionnaire and Sup ple ment , Commonwealth Department of Education 
and Science (used in the National Survey 1971 of Non-r.ov<M'nment 
Secondary Schools). 

K. Case Study Questionnaires and Interview Schedules. 

r. Names of Individuals, Groups and Associations V^Tio Submitted a 
Brief, and Letter of Invitation. 

G. Letter Used to Announce t}ie Project. 

H. State Services to School Libraries. 

I. Task Analysis of Teacher-Librarian. 

J. A Selected Bibliography cf Items Directly on the Topic of the 
Commonwealth Secondary Schools Libraries Program. 

K. Interpretation of Histograms. 
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Details of the Stages of the Commonwealth Secondary 
School Libraries Research Project. 
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DKTAILS OF THE STAGliS OF THE COWtONWIiALTH 
SHCONDARY SCHOOL LIBRARIES RESEARCH PROJECT 

Stage 1: (October 1970 to April, 1971) 

1. A literature search was undertaken: 

(a) to determine research on school libraries already done or in 
progress throughout the world; 

(b) to obtain information on library programs at various stages of 
development throughout the world, e.g* major library projects in 
the U.S.A. such as NBA Title II, the Knapp Project, and the 
School Library Manpower Project; 

(c) to acquire copies of instruments already developed for the 
evaluation of library programs . Checklists, questionnaires and 
inventories were obtained from over ten educational institutions 
overseas . 

(d) to obtain an outline of the history of school library development 
in Australia as it relates to the present project, 

(e) to develop a collection of significant bibliographies, articles, 
reports and other documents on school libraries, 

2. An orientation visit was made by the project Research Officer to 
Sydney, Canberra and Melbourne during November, 1970 to inspect 
20 new school library buildings, to speak to about 50 experts in 
the field, and to study the operations of the Libraries Facilities 
Branch of the Commonwealth Department of education ani Science. 

A report of this trip was submitted to the principal investigator. 
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3. I'actors which n^ay facilitate or inhibit scliool library pro^ircss were 
identified and classified. In all, some 300 factors were considered 
in this way, and a selection of the most important of these forms the 
basis for the research model and evaluating instruments. The factors 
whicl\ were taken into consideration relate to tlic following areas: 
library services, staffing;, bibl iof.raphic resources, buildin.i: desij;n 
and location* environmental climate of the school and the library, 
school proKram, attitudes of teachers, principals, librarians and 
students towards the libra;y, student skills, teaching, strategies, 
policies of educational authorities, training', proj^rams for teachers 
and librarians, and activities of professional associations. 

4. Observation of six school libraries (four government and two non- 
government) in hrisbane enabled further identification of the 
si^rjnificant elements of school library development. 

5. Two instruments were devised and pilot tested in Brisbane schools* 
The first instrument, which evolved into Quest ionnai re 1 (Appendix C) 
was desii',ned to provide base-line data on the physical resources of 
the libraries at\d a quantitative analysis of the usaf.e* The second 
instrument v;as designed to survey tlic attitudes and opinions of 
principals, teachers and school librarians with regard to the objectives 
and u--.ac;e of school libraries. 

fi. Stat^,c 1 was concluded and Stai^o 2 initisitecl by a full meeting of the 

Trojcct Advisory Committee, 1st April, 1971. At this meeting, the first 
rro>',ress Report was submitted to the Committee by the Rosearcli Officer 
and an overall plan for the f'roject was discussed and agreed upon. 

Sta^^c^2: (Anril to October, 1971) 

This nerio<l began v.'ith two pilot studies - the first in 4 secondary 
schools in Brisbane and the second in 8 secondary scb.ools in Townsville - 
for tlic purpose of refining the questionnaires. It was decided that the 
attitudes instrument was not apj^ropriate at this time, but that a 
complete survey of Australian secondary schools would be made with 
Quest io nnai re 1_. 



1 . 
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In May, Mr. Simms visited Western Australia, South Australia and 
Victoria where he discussed the research project with principals and 
officers of the State Departments of Education. A report of his visit 
was submitted to the principal investigator, 

The research project then divided itself into two main areas of 
activity: the national survey and the in-depth studies. 

The national survey also fell naturally into two parts because of the 
different procedures used to send the different questionnaires to non- 
government and government schools. The former group was sent a 
questionnaire by the Department of education and Science, and a 
Suppl ement concerning library usage (Appendix D) devised by research 
staff was included to obtain data for the Research Project. These 
questionnaires were mailed to all secondary schools in June by the 
Commonwealth Department. 

Tor the survey of government schools, Questionnaire 1 , developed in 
Stage 1> was modified according to comments and suggestions from 
officers of all the State Departments of Hducation and from about 20 
other experts in the field of education and school 1 ibrarianship. This 
refining of the questionnaire took about three months. Approval to 
circulate this instrument to 1100 government secondary schools v;as 
eventually obtained from the six State Education Departments and from 
the officers responsible for the Territories. The questionnaires 
were mailed on September 1 with October 15 as the requested return date. 

In the second area of activity, as was recommended in the first 
progress report, three post-graduates undertook in-depth studies. One 
of these, was the case studies of nine Brisbane State secondary schools 
by the Research Officer. 

On 30th July, 1971, a brief second Progress Report was sent to the 
members of the Project Advisory Committee. 



6. On October 20th 1971, a third, comprehensive Progress Report was 
submitted by the Research Officer to a full meeting of the Project 
Advisory Committee* That Report, the preparation of which was 
assisted by Professor Krnest Roe, described the progress to date, 
listed a fow very preliminary findin^'.s and outlined in some detail 
the proposed plans for the second year of the project. The Committee, 
taking early findings into account, reviewed the research program and 
approved plans for the second year of the Project. 

7, i'roccdini; this, on the lltli of October, the Research Officer 
discussed the Research Project with the Conraonwealth Con\mittee 
at their Melbourne neetini;. 

Stage 3: (October, 1971 to March, 1972). 

1. In November, follow-up letters were sent to the governn^ent schools 
which had not returned Q4^5tjj)Jinaire_J^. The return date was extended 
to "the end of the year". This resulted in about a 10% increase in 
the total response. 

In vlanuary another follow-up letter and another copy of Questionnaire 1 
were sent to .^0 schools which, according to our records, had received 
new libraries but had not completed our questionnaire. Ten of these 
schools responded . 

2, Tlie Deijartnent of lidujation and Science sent on microfilm the responses 
to its questionnaire, 

3» During November to February four students were employed to assist 
v,'ith the coding, and key-punching of all the data from the National 
vSurvey 1971 of both government and non-government schools* 

4. From the in-depth study of the nine Brisbane government schools in 

Stage 2, instruments and techniques were refined during this Stage for 
the in-depth study of selected schools in each State in Stage 4. 
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5. In December - January, the Research Officer visited Canada during 
his annual vacation. He observed several school library programs and 
several District Resource Centres in action, and spoke to over 

40 people involved in all aspects of education and school librarian- 
ship. A report of this trip was submitted to the principal investigator. 

6. On 2nd March, 1972, a fourth Progress Report was presented by the 
Research Officer to a full meeting of the Advisory Committee, This 
meeting discussed a detailed proposal for the intensive study of 
selected school library programs in all States in Stage 4. 

Sta^e 4 : (March to July, 1972). 

1, Aj^proximately 250 individuals, groups and associations were invited 
by letter (Appendix F) to submit briefs to this Project so that 
their opinions and recommendations could be taken into account. 
There were 40j^esponscs and many are quite substantial. The list of 
those responding is given in Appendix F. 

2, A similar invitation was extended to the 250 participants of the 
Australian School Library Association Conference III which was held 

in Brisbane in May, 1972. Because many of these people were secondary 
school teacher- librarians and had already answered questionnaires for 
us, only 20 responses were received, 

3, .Several Diploma of Kducation students undertook to analyse some 
aspects of the data collected by the National Survey Questionnaire 1. 

Lo^^^jon Skills Test of 80 items was adapted from Gaver^s* and 
students in all secondary grades in four Brisbane schools were tested 
as a pilot study, 

* Claver, Mary V, lif feet ivcn css of Centralized Library Service in 
hlonionta ry S chools. 2nd cd. New Jersey, liutgers U.P., 1963» 
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5. In May, Mr» Robert Case from the School Library Manpower Project 
(funded by the Xnapp Foundation) in the U.vS.A. met briefly with the 
Project Advisory Committee. 

6. In March, Professor Campbell r,et with the Commonwealth Committee to 
put the CHse for the extension of this Research Project. The case 
was also submitted to the Department of Education and Science and 
extension was subsequently granted. 

7. The Research Officer made brief visits to a few selected schools in 
each State and intensive case studies of six school library programs, 
One in each State March to July, 1972. 

Approxixataiy two weeks were spent in each State for observation > and 
to adnur.ister quas tionnaires and to interview principals, librarians, 
teachers and students with special reference to objectives, 
expcctat ions J attitudes and opinions concerning the Commonwealth 
libraries Program, It was expected that these visits and case studies 
of six school libraries would supplement the i>.ational Surve y 19 71 made 
a few months earlier and could also reveal changes which night have 
occurred since that time. 

Iho selection of schools for visits and case studies was based 
on the following criteria: 

1. recorjiiendat ions from the State Supervisors of School Libraries; 

2. reccinmendat ions fron the Commonwealth Committee; 

3. recoirjTjenUat ions from the Project Advisory Committee; 

4. recoinrpendations from others, e.g. consultants, librarians, 
lecturers, associations, etc.; 

5. past observations and publicity given to certain schools; 

6. the extent to which some schools had already been overburdoncd 
by inquisitive visitors; 

7. by scanning the responses to National Survey Quest ionnair e 1, 
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Kssont ial ly , t he six schools were selected for case studies 
because of some one or combination of features which indicated that 
there was something worth looking at, 

Case Study Uvaluatio n Proc edures: Scop e and Method 

The general policy was to throw the net wide^ then to pursue 
in depth what appeared to be key factors. Great emphasis was placed on 
the Interview method to probe the reasons for certain behav' ur patterns 
concerning school library usage. Three main questions were constantly 
kept in mind: 

1, ^s'hat changes in school organization, in curricula^ in teaching and 
learning have occurred as a result of a new Commonwealth Library 
being established? 

2, What is the impact of those changes on the quality of library 
usage in the school? 

3, What is the impact of these changes on the quality of education the 
students are receiving? 

The following measures were used to collect data for the six 
case studies (Appendix ^) . 

1, Bach member of the library staff was asked to keep a diary of his 
activities for a week» 

2. Principals were interviewed to determine reasons behind the responses 
to the National Survey Questionnaire 1 , to discover attitudes and 
opinionsj to obtain leads to teachers and students in the school who 
exhibit "good'' librar>' usage, and to determine what changes within 
the school have come about as a result of the new Commonwealth Library 
being established, 

O 
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5. rhe teacher -lihraru.i^s 'Jn chavi^o) wc*re iiitervicwed for the ime 

4. Sevc'. : ! c ; > we::^^ iate . v . tved , eS[:oc:al iy those recomn^ended by 
cho :i\.;c'i,-t. ....c H: vi'.rit-n. An iitcerf't was n>ade in er.ch case to 
obtair, i:^ c:.c rc r,i) c;' .iss i ^^;'.,r,e?us , workbooks, etc. actual evidence 
of ^'jiCv.' de v'olc : , -vV.: $ . 1 .^'^cva: i ens , chan^^cs, which have cor;.e about 
a result of J. exj'an^.ed libra;y provisions. Teachers were asked 
to cOi.^T'ore cr.cir [v/i'-.t-.u .lelhads with those oY j)revious years, and 
the;/ ';eve L-k^.- ^/c :. ',:;^te^ .hese .:ha:'.f;es. 

A sa:;.|>:.n.: : s:•^:^:^;s ^.:ve:; .^,.esiio;';:;a- re which included 

q.e^:;:...s 11;.;^:/ :.._L.:".es a;... :>:;rv:ces, ioCitiow (library) 
skill.;, c. zz: ^. : :.\/.s , ; v^eneral qiestioris. 

(>, Several iU..,.: .^s :;ere i. :i;vievvJ, /irr>xly, so;iie students who 
oxhihi tod yji^iit irU crest and su[>erior skill ii} library usa^',c were 
i at er V i -.^ . Sev;:,..J:y^ ~:,pli!v^ siadents were interviewed at 
t^ivcT ■■-■■.pes aurir.p, "ihe '^::y and their library usage documented to 

^ ■ ^ " - V - ■/ - ' * 'v usa;^e. 

/. Sir.ior c^:.. : : . :.>b5erve.: ai^d incerviewod to 

atcc.i: n to sC-i; i ;. f r:. i : 0:: .ibc-jt the independei^t study program in 
:h.^ s ::. v;l , 

A:; : - - o : J— :\t r>-!e the I'!-:r.:.-y ar.J changes in 



A., ei.ilr.' '-'Cc - r^s s.'ont in each s::hor:l bein^; studied. Arrangen.ents 
weie ..a-e ..i./'^l^ p.wivious week and at "chat tir^ie. also, staff were 
briefed r.:\ Kb-:.t ex;>LCted o: lhei:i cor.c?.:niirig diaries, questionnaires etc. 
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The schools which so kindiy co-oporated in the case studies were: 

Corpus Christi Girls' College, Brisbane, Queensland. 
Queanbcyan High School, Queanbeyan, New South Wales, 
Essendon Technical School, Melbourne, Victoria. 
Ogilvie Girls ^ High School, Hobart, Tasmania. 

Mitchell Park Boys' Technical High School, Adelaide, South Australia. 
Scarborough State High School, Perth, Western Australia. 

Stage 5. (July to October, 1972). 

1. All data were brought together, organized and listed from various 
aspects of the Project. Below is a detailed list of the data collected 
as was reported in the fifth Progress Report, August, 1972. 

I . National Survey (1971) : 

A. "Questionnaire T' (Government Schools) 

No. sent 1101 

No. responses 6S2 = 59.22S 

B. Non- government schools 

Responses to D.E.S, Questionnaire: 664 (86.23%) 
Responses to C.S.S.l.R.P. Supplement: 649 (84%) 

II. Follow-up state visits and case studies (3 April - 4 August, 1972): 

A. State notes:- detailed notes exist on the visits to all six 
states. These notes include interviews with Education Department 
officers and other educators, observation and discussion with 
principals, library staff, teachers and students in over 50 schools, 

B. Tape recordings: - some interviews with principals, teacher- 
librarians and students have been taped. 
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I'hotographs : in nany scliools and especially in schools whore 
case studies were conducted, over 120 hlack-and-wlute photos 
ap.d nearly 300 35 mm coloured slides were taken, 

D. Case studies: 6 case studies have been conducted; one in each 
state, i'or each of these schools the following material has 
been collected. 

1 . from students : 

(a) questionnaires (Appendix I.) 200 to 52S ]ier school. 
(Total about 1500) . 

(b) notes on interviews and library usage, (includin^^ tapes). 

(c) productions - i.e. copies of assi^^nnent work. 

2 . from teachers : 

(a) questionnaires (Appendix li) 10 to 30 per school. 
(Total about 128) , 

(b) notes on interviews and library usage. 

(c) productions - i.e. copies of assignments. 

3. from teacher- librarians and library staff: 

(a) notes on interviews. 

(b) diaries. 

4 . from principals : 

(a) notes and tapes of interviews. 

(b) general information about the school. 

In dej)th stuo es: 

A. Roy Lu:;din - 'A Study of the Influences of New Library 

Facilities and an Increase in Qualified Library 
Staff on School Library Usage.' 

B. Pat Diamond - Inde pendent stu dy. 'The Relationship of 

Independent Study - Library Usage and 
Personality Characteristic, o Pupil Outcomes 
in Grade 1 1 linglish . ^ 
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IV, liriefs: 

A, 40 briefs from individuals, groups and associations, 

B. 20 questionnaire responses from ]>articiiiants of the 
A.S.L.A. Conference III (Brisbane, May, 1971). 

V, Collection of documents, newspaper and periodical articles 
(about 300 items) : 

A. Regarding the Commonwealth Secondary Schools Libraries Program. 

B, Regarding school libraries in general. 

vr. Other; 

Over 20 surveys » studies, research papers, etc, from overseas 
and Australia. 

2. Analysi s of the data . 

As mentioned previously, because of the different questionnaires 
used in the National Survey 1971, the data for government and non- 
government schools had to be processed separately. 

» National Survey, 1971 : 

(a) Tallies, histograms, totals, means and standard deviations for 
government and non-government schools, were obtained in order to 
establish National norms. These norms include schools with and 
without a Commonwealth Library. 
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(bj Relationships for government schools 

(i) Services and usai^e* 

(ii) Borrowing policies and usage. 

(iii) Bookstock to Commonwealth Standards. 

(iv) Library area to Conwonwealth Standards. 



(c) Responses from schools with Commonwealth Libraries in operation - 
totals, means and standard deviations with respect to facilities 
and usage. (Government and non-government schools). 



(d) Teacher-librarian (in-charge) duties as a percentage of total time 
spent in the library (government and non-government schools). 

(e) Teacher-librarians* satisfaction and dissatisfactions as revealed 
through comnients to an open-ended question on Visage in Questionnaire 1 
(Government schools only). 

(f) Library staff qualifications were tallied manually according to 
24 categories. (Government schools only). 



Teach^ers Quest ionnaij^e (Appendix L) : 

(a) The last three pages were tallied concerning the extent to which 
teachers perceived change since the new library had been established. 

(b) The preferred services (Question 19} and the factors inhibiting usage 
(Question 23) were tallied. 

Student ^^stionnaire (Appendix li) : 

2 

All responses were tallied and a X value for each item was 
calculated to cetern^.ine si i^ni 5: cance . 
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Schools Visited by the Research Officer, 
October, 1970 - October, 1972. 
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' '"j.iMMi^V '.'iinrc'i 'j!' l,;^;l.iiu! i;ov^^ ""chool , '\vdney. 

.:,.irv-l. of 'r);l,in>,l [;irls* : ci;ool, , liV t\'ilU', 

1 r.>\ ■\ir^ ' «y. s ' ^ i : "i :"c lOnl » ■ yancy , 

! i^t .1 <\)i!Vv r,t , i n'i i 1 1 i , 
wr of ' vrcy CajIL h-, [ arra:i:itta. 

l^Urlv'l'if^ rot ■ y^^lK r'airlMcUl. 
ivi.^ an' t r I ,'. ' ' i ! , ^)a[iKy . 

' y ;\ir, i ''c'tor^l , McanJuyN'.'u) . ((!asc ^"tucly). 
.^t. I'atriciVs ^uys' (^^llcya-, ">^i:»cN'. 
t . i i us \ Co 1 I 0 , C'liatsv.'ood . 

■yC^\'[ " it,iv : o\' :ay ]aial ^irl.' Sc'^ool, y^M't-t Ta'^^. 
.^lVv ri^ y viol K\:,c , : )\!nc] . 



^ i: ' I' 1 J v.\ ' <iv c i( ol , yant ^ vivy . 

■l'.;:,r..'y \.c!a-ica! " : ■ cVoal , CiIonr(,»y. 
l.,a i^v-.'vh.: -2 i: \w] , '^'Icn avcrJv}'. 
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V i oto r i I- (font d . ) 

,ai)>t in, tower Ciunstian Science School, Mt . l.'avorlcy. 
KilhroJa i5ri,,iJino Convent, Ilontone, 

hcro.'ortson Girls' ili^.h Sciiool, .'elt^ourne, 
•IcUiOurnc fvai.r.ar ."^ciiool, ^'outh Yarra. 
■leiUoac iiiirls* (iraTPVir, :'untonc, 
Mcntune My<^ draninar School, 'Icli^ourno. 

Uinawad iru'. Livh Sc'nool, Torest Kill. 

'rol'L' School, Mooroo Iharlv . 

St. Ik'de's C'olle;,Ci 'leli^ourne. 
".t, CatatM'it^c ' s <.,ool, rooral. » 

A aims ',.ollo;c, ' out iport. 

\.r:>/'ii\\c ;oy,. ' flrainnnj" Sciiool, l^risban'^. 

;.r i sha:<o (ii rl - ' Cira.n 'ar c:\oo 1 , i si anc . 

;.rls"^ii\. ^tatc i ii ''chool, Touth ^'-risbanc. 

v:..: ■ taU- . i/. :x-:v)ol , , ill . 

5. jW'iUii ^^'.i ru;u] .^.tatc High "'chool , i^olhinJ Pari., 

.!..i;rc/. i)'^ (irar;,,nr school, iast ..rir'hanc. 

:\M')r '., roo Si. ate , [[]\ r.chool , ("oor/aroo. 
i'v>ri{u!a ' tJte .-i .h Sc!ioo] , Toriada. 
'^viiii :;;iristi 'iris* {!ollo>^, ^undah . (Ccise StuJv) . 
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Evcrton Park State High School, Hverton Park, 
Heatloy Stato High School, Townsvillo, 
llendra State High School, llendra» 
Inala State High School, Inala, 
Marist Brothers* St, Mary's College, Ashgrove. 
Miami State High School, Gold Coast. 
Mitchelton State High School, Mitchclton, 
Mt, Gravatt State High School, Mt . Gravatt. 
Pine Rivors District State High School, Strathpine, 
Pinaico State High School, TownsviUe, 
Rockhair^pton Boys' Graminar School, Rockhampton, 
Rockhampton State High School, Rockhanipton 
Salisbury State High Scfiool, Salisbury, 
Sandgate District State High School, Deagon. 
"Star of the Sea" High School, Southport, 
Sunnybank State High School, Sunnybank. 
St. Aidens Church of England Girls* School, Corinda, 
St. Anne's Church of Hngland Girls* School, TovTisvi lie . 
St. Hilda's School, Sout'/port. 
St. Margaret Mary's College, Townsville. 
St. Patrick's College, Townsville, 
The Southport School, Southport. 
Townsville Grammar School, Townsville. 
Townsville State High School, Townsville. 
Kavell State High School, Wavell Heights. 
ERJC onga State High School, Annerloy. 
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.^-oLiiJo ivc.iiical ' i ,\ i '•c!;ool , (llonuiva, 
Mi:a'etM i .h c.iool, i. 1 i za^ctli . 

Mitcijoli VayI: *'o>\ ' Uc^uucal School (Case StuUy). 

\iclor ilar(;our ni;.,r School, Victor ilarhour, 
Siena College, l-indon, 

iuriimry >"c;;ool, Bunburj'. 

i^Lrisl ./.luvc'i '..ra:>.;ir 'ciiool , C laru^ .ont . 

J L'ni Str-. ct - iinur '-ciH>ol , Last Victoria f'arK, 

U">" -ti^.i' :c.a)ol , . iMk ton. 
i*.':lOi. Ajoix Sc!\uul , ' unbury. 

r.'rtii ov^U/ri* '.ni-T '*c"aoI, ^iImmco, 

>cti\u)r\i.i -iitT ^c A ol , .'cKi!* 1* v'i ev.". (C\iSC' '^tuuy). 

Sc^^t c". \ , c , *..;ir.l>ovn'!K' . 
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i'.ruo. s ..i^ i /iciiOol , LauiK'cston. 
'liMi^ti Ml ri cul J t iui) Ci>lU\.c, .iobart. 
i'u-' l i-ioiius^ Scuool » ..ortli llobart, 
^'ci Istof) .'Ay ln,y. Scauol , (ioilston Bay, 
rauncLiStoii "atriculat ion C:olle::c» l.auncoston, 
-L'W linys' i,i,.h School, "mcwTowiu 

'i. i i :>Ci»uoi, \vu Towr., (Ca^'^c Study). 



^a;; Schuol , l'at\.\)oll. 



: >iit > ;*vM ..1 .hi::inr "ccoiular}' School, ,Mr, ot ^^ford. 
^;ntvniiial Sciiool , fur'.^uilla; . 

I'-uliji s;.orriokl l.lc: Lutary School, Al>hotsrord. 

'^\>''t LMjuitla ■ :^cnior Sccoadary Scimcil, Port Coinatla:\ 

It>rt "O'v'J; Ju.iLur "-vcondary Sc'iOvU, Vnri 'ioody. 

VaK' ..■.liiiur .)eco;ula r;." Sciioul, \i)])Otsfortl. 
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APPHNDIX C. 
i^ucst i onnairc 1 

(National Survey of Government Secondary Schools, 1971) 
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UNIVERSITY OF QUEENSLAND 



Department of Education 



COMMONWEALTH SECONDARY SCHOOL 



LIBRARIES RESEARCH PROJECT 



ERIC 



QUESTIONNAIRE 1. 



Ci-Myor;wi:Ai/iii skcomivsRY school mbrakths kkska!^h_ nc).I]^cT 



N',itionaI S urvey - I '-^'-l 



I'hc Corrj^ionveal th GovornmGnc, through the Dopartment of 
ExiucMtiori and ScIcm^cq, has askod th^ Queensland University Departmont 
of education to examir^e the educational usg of school libraries, 
Tho follo'A^inq quoslions are roIatGd to this study, and your 
co-ot:^erat ion in supplying tho relevant infornation will bo qroatly 
appreciated . 

i'ho purpose of this questionnaire is to dotcrmino tlie 
existing state of secondary school library dovelopment tliroughout 
Australia in terms of roso urcos r sorv ices and usage . 



1, "Resources" is defined as school library facilities, 
s t a f f a n d rr.a to r i a 1 s . 

2, ">'::rvicos" is (ic fined as v;hat the library and its 
staf are doincj for ^itudnuts and teachers. 

3 , '* r;s :-icro " i : : i e f i f 3, as w:i a t is actually b e i done i n 
tevns of "lie fjse rade >::y st'idents arvd teaching staff of I library 
^\ic i L L t ies , s t a f f and ir a t.f:: r i a 1 y , 

\. The L i'L-irary program" is lefined in terms of usage 
and services, both of v;hic;^. are dcpen:ient on resources. 



A t t h is si a^/o ■ .ire s e e k i n.g 1 n f o r n a t ion on t In e a no a n t. and 
tv|:-es of servi.:es an^l usag*"^. A r.casure of the quality of those v;l11 
cor>o later vdion it inf.orided that sorrie schools vn 1 1 be visit^oa to 
invest iqate t.he tyt^es ar.d corn i nat ions of "services" and "usa^ie" 
wh I c h c o n t r i bu t e t o i: c i 1 p e r f o r m a n ce , 

:!orf^ speci f i'jal ly , il should he possible from this questionnaire 
to deterniru' t'n.e rc I at i cnsli i r: l:et,ween the new c YoTn.onvea lti^< libraries and 
t 'n a libra r y : r o g r a rn s i a r", : t:? t i r i e i.l a):^ o v e ] n i c ] i s cho o 1 s develop, 

: ■ ♦ 0 a s o g i v o a a an 5 v o r t.o e a c \ \ part of e v o ry q vi e s t i o n \<h e r, ever 
it is pc>3 s i b- 1 o to do so . V.'lx : re e :■: a c L n apLe r s a re no t a va i 1 ab 1 e ^ make 
as .: b:3r-ie an at.>n roxi mat i on as possilUe. ConriOnts, reasons ar^-d explan- 
ations r.ay be givert '.vv.orie ve r it is felt necessary. Ail information will 
be kc'pt con f : de^'i ia ] ar^d will [jo treated anonymously in any reports. 

Please re^urri this questionnaire in the enclosed EBusiness 
Keply i'.nvelope i)y 11) th "-'ctober, 1071. 



't'our h^nd aiul thoucjhtful assistance is of utmost importance. 

^'OU 
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Thaiik you. 



W. J. CAMPBELL 



5- 
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i, {vi! ^;u.T}.or of {'jU-tiire toa.j!\c;i:3 iw the school » 
^*^l^J•oi■ .if p.irt-tlr.o t^-.-j hois oxpvoa^ae.l in 

lii^.il r,u.T.W't y.ct\o\B in the school wook , 
\, ;vit tl r .;f i:r.'jUsJJ\ s la^iti^. b ir, the s.hool 

'1. i\ i. i. 'iot ct &or.t'.;\5s* ir; tho school '1 :rvr:9 

o,T* ' ''■■■tr. * i.i^S'.'s ta'^Ui;; 1'." sMpje/ts - 7i) sottiru^s, 
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L i r J r 
a r * ■ >; : 



. 10 r 



\;^y ] 



■ ir f v'-r.^t.r Mori 

yy-ir y^tC6^^r\*. liiu-^ry st.-attrij ■>.'lj','t;u>r i '. :? 
si'jf.oi a^; 1 iicr.iry ^or is for ex^r^p^c, .i 
r -ir, , 1 1- r t -lo r a r y r .) a i M i :\q , hallway, <: . ) 



_ ■'•iiM u; _ :iL-,r,-.w!Mt ..;or;U^^lf . , . _ ^' ftW;gc». 

; : ; ♦ o r : \ I n 'M > j t J I ii r , i • y i i s ^ . f t . 

I r. 7 ■ ,ti 1 ■ I ♦ y 1 s 

i^oi \ 'i ..•^f I i 1 ■ v- V i ,^ .i 1 1 r^; it 0 r i 1 s .. 

I » . r, I ! . o. .t f o. i , 

If IS i u'L^-i i ..J sr'ri-i.^arr 1 1 i^.r.r^l ijf.oc ; f i vm U y lot 

^t'l 5oaMtiq ii.j'i*. y of Ci^'-h 
*;.Uiy t :i s:- K I .r^ wit\:;> ^ ho 1 ir i iry riiMvncjii 

'f ;;rjt»y :\i-e still tH'^ r^er^t ly ho^^sei in other p.irts 
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< ' 1 s c> "^0 to 



I 
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(b) When U the library o^n to pupiU at other times? (Give details, e,g. weekonas, vacations). 
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2. How is the library collection catalogued? (Circle "YKS^' or "NO") 





Bocks 


A-V 

Materials 


Other 
Materials 


{A) PuUy catalo^uea^ classified and indexed 


YKS/NO 


Yf:s/No 


YES/NO 


(b) limited cata loquing i.e. shelf list 
only, or author/title only, etc. 


YES/W'J 


YES /NO 


YES /"NO 


(c) No catalogue. Shelf arrangement is 
only means of location 


VES/NO 


YKS/NO 


YE?/NO 


(d) other (please describe) 




Yt:S/NO 




YES/NO 


YES /NO 


3 the collection organized? (Circle "YES" or "NO 


} 








Books 


A-V 

Materials 


Other 
Materials 


Dewey 


YKS/NO 


YES /NO 


YES/mO 


Soars 


VKS/NO 


YES/NO 


YKS/NO 


I-ibrary of Congress 


YKS/NO 


YKS/NO 


YKS/'NO 


State pu>>lished schedules 


YKS/NO 


YE? /No 




Other (give particulars) 

- ] 


YES/NO 


^TSS/NO 


YFS/N^ 



SECTION VI: Ejj^ui^^^ent 

1, Please show below the e:r:ic>ment items held, 
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Equipnent Item 


N'omber held 
in library, 


N'junber held 

elsewhere 

in the school. 


Number purchased 
with financial 
assistance fron 
Commonwealth ^rant. 


Tape reel 








recorders 

cassette 








Earohor.e sets 








Slide viewers 








projectors 








Typewriters 








photocopier 








T.y. sets 








Movie projectors 
8 n\iTi 








16 mn 








Other 

(Major i terns only) 








1 ■ , 









1- 




r 1 1 ■ ' ■ it;: 




2^6 




P 



19 this 
service 
c>roviJo'.l? 



L lm f orro i ■ 



.-..I i -.^ 



-.-4.-1 



■■ - ■ 1 - 



. I 



; 1 1 ; 1 1 or. s of ra t e r 1 s for teachers 



.J.,.,;-,}-.. 



c|uest ionnaire^ and Supplement , CominonKcalth Department of Education and 
Science (used in the National Survey 1971 of non-Governnent Secondary 
Sc!"iools) . 
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TO UK COMPI.KTKI) AND UKTUHNKn MY SO JUNE 1971 




COMMONWKAI.TIl SKCONDARY SCHOOI.S IJBU^llIKS JMKKJUAM 



QUESTIONNAIRE 



ricasc note; 1 . All inde[H'nJciu sch(H)!s witli sccoiidjry clasj^cs, ini'sptcltvo of whether or not ihey have already rcaMVo< 
a <i;3:U under the CoiiMuonweallh Secoiid;iry Schools 1 ibrarie^ rrogtyni, ^houJd corupletc this t^ucslion 
naire il they wish to be considered for Conniionwealth linaiicial assistance tor iheu Iibrar>' needs. 

2. KetLun ut the coiiipicted i|uestK)niijire i:onsaliues an application for assistance under the Cornrjirn\^k'Ji 
Secondary Schools Lbrurics Program. 

3. One copy of the completed questionnaire should be retained by the school. The other completed copy 
should be sent in the enclosed envelope to: 

Pie Secretary, 

Department of Kdiwation and Science, 
R(l iJox 826, 

CANBERRA CITY. A.CT. 260L 
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CQMMONWF.ALTll SKGONUAUY SCHOOLS LitlKAiU l.S L'UU tilUM 
SLOT ION A - Ot^NKUAL 



Sftce of School 



Address 



^o^t Cfflei Do* ;-uBber (If »irltc»bl»T 



Trltphoiie ;;o, j;*noaliintlon (if arvy) 



"ti.Lt of control I in/; ft\jlhority 
for school 



K05tC(Xi6 



iSiES of princip-^l 



[>ecicnrkl ion Tc.t^ Hcadcao tofi i'rincifnl, 
Hec tor etc* ) 



Si:CT10N B - SCHOOL LNUOLMLNTy 



GraJe 



Total friciry 

Secoruiary : 
Tear I 



(if 

applicable) 6 
Total S ccoMrtr; 



Actu'il rnrolai:"nt3 
of Gocorui Tcro 1971 



rlstiaritcd Karolncnta 
(To bo co.T.plctrJ only if s i^'jilf icant <han^cs expected) 



1972 



IXipil^T 



rupils 



vrn 



Kupils 




1974 



SKCTlOiV C ^ TilE LIUUAIIY iiUILDlNG 
(Codplcte i^art 1 ojr Part II as applicable) 



Cor.r-loto this p.-^rt only vhcro cona t njc t ion of a ncv lior,i:y buildijv; (or /jxtoisun) it ycur school 
hnz b'^en co^irlrtrl, or hns cotncrcrd or vlll conserct before 31 DrccThcr 1^71 » to r^ar.: vhUh h^ye already lecr. 
approvcd by the Kinistrr for Di^iCation and Science^ 



Vas the library constructed (or vill coastructl co comaer.ca befor<> 31 Dt'ceaber 1971) 

1, "nth fliiMiclal a^sl^itfir.ce provided under the CoaisoDvealth i>econdary 
*chool5 Libraricd fro^rao? 



|EI\jhC ^ antic ipAtlon of & future Cooaonvealth Grant? 



□ NO 



Cooplet« this icctlon r>nly vherc your *xl3tlog library bu lldliv5/rooii(i) vaa coastruottd vithoui 
flaftn«lftl t3«Ut&nce froa the Cc^^ioonvo<>lth CoYeniO«Qt# 

1$ Vhnt vrj the year of construction of your preaent llbrtry bvjlldlr^s/ 

2» Briefly deic.Mbe yivur prciiQt Ubr^iry, it&tln;^ vhiither it ii ipaelfletlly deil^ed 
4S A library (or U It for example, h converted cl&sftrooit temporary buildla^; 
hullvBiy?) 



3. If you have a aepArate libro^ryi vhdt li the total InteniAl libniry area? 

^ feet 

4, Are coUcction of library book* poraaneatTy housed in 

Clajjarooas tlll^«* C3^0 

Offices Q Tea Q N'o 

Storerooca CD Tes Q i<o 

J'osaagei Q Tej Q No 

Olh^r (pi ens e specify) ^ ^ « ^ 



5* K^-^" ony specific plft.nnUi^ for aes/ library facllltlea tMceu place? If 40 ^Iyo details 



ron *jr:rAr^7X;::TAL U5f: only 





Ad juMr.! 
i)eccA"iary 


ATf ft 

Kjitltlcirnt 


Actual 
Area 


f'j:ce?5S 


CrcuTt 
cintitlcccnt 


Ar^ount 
Vaid 


Balajico 


l-'rcviou,i tir,^c(:S' 
















19?i flares 


















SLCTION D - FUUNlTUilE ANU LliiUAUY LjjUiPMENT 

i'lc^r.o ahav brlcv t);C furniture r r.i librrvry C'; ii pj-^nt held In your library area. (Do not 5jr\clud* 
furniture nrA t^- 1 1 ; c,^:ni Itccs i.orr/ill/ held in cl;»i3rooM» tcacKcra* s tvvi ica/of ficca , audio^visual roODS, 
lwi{;u?k^c l^borcA or Us > atorcrooi.s etc»)» 

1* L\SJ:{^.jA * lerxo^b cf unable sp^ce. 

(a) held in library ^ ^ ^ ^ ^ ^ ^ ^^^^-^^ f**^ 

(b) fnr\:K,n^cl vlth finr^.clal fi.'s s 1-^ tTinco prcnr idod undi«r 

the- Cor^T.onvc'iUh Llbrari'is FVcr:r'>ra ^ ^ ^ ^-^f^^^^^ ^^^^ 

(c) p^ircbi.ied sinco I'l Aij^7u.:t froa ovn rcaources ^ ^^^^Ij^^ar feet 

J'lcaro atato ths ler.{^th of shiolvlr^^ vhUh Is - 

fixed « «. ^ J^Q<?£^ f««t 

free star^din^ ^^^^^^^^ linear feet 



3. 

2i Othor, ttffli of furniture flffl ftiu^ piaopt , 



CCfiCi> Us* 
{L,P. ) 


rurnituro or equipoaoot 


J^jabor hold In 
library (atiov 
If you do 
not hAYo OA iten) 


KuDbcr fJurcKasod 
vith f in?\jic irt) 

a3 3 is tCVXiCC 

provitiel un^or 
{he Conronvcalth 
Llbfarica I'rof^rain 


Nuiabcr purchased 
6ir\cc 14 Au^juat 
i960 froa schoola 
cvn resourc9l 


Kunber 






1 

1 


FUUNITUUK 


tnbles (no, of seating 
plQcea ) 

Carrela 

Indlvldva study tublei 
To&chora tikblec 
Chairs 

(oun/^o chftlrs 
Book troUoys 

I>r;cdlcal strinda 

Haiti pie dravfir vertical filing 
c Abineta 

Cntftlogu* c&bineta {No, of dr&v«rj) 
Audio-visual storage untti 
(thcr (sjAjor iteoa onXy)i- 

! 

: 

1 








EQUIiniEKT 





^ ToffC recorders 



j ^>.r phone ficta 
I Record pUyers 

Slide vievera 

IL'ind vie vers 

Typcvri tcra 

ether ( Dai or itetas only):- 



3, ric iic flViOV t>,o nuDbc r of DiO r^^U ovin/* s ^^iL-.-kt lUa.'i liornuly held Jn clftSsroOM, 
fiu-!lo-vJr.uf\l roor,:i,or tp.n(:u';^-;o hibor-itc r^c 



— . .. «^ 

T.ijt) rvcoiMcr.i 



Hf'Coni players 
CAido vlfvcra 

OtI.cr (rnjo* ito'./i (Piv): 



erJc 



M'^rr.fj shrv iKc nuDb^r of llbrriry TTTl-i^ (c;?clu:^n^; cn^ook seta) in tl.o ITorary 
col'.C'Clion, Count cncyc 1 .Li'-i iri r,<tr, clc , ri:: i>3L^: tUlo. 

Nijrii^.>r of tttlt.'; (to nr?'irer;t J/jAirej} 

J"' Let ion ^ ^, . , ^ ^ I'Uc'r cr 

Non-r*; ct ion ........ ibor 

;iov r^jty of the Above titlfir, "wito p.ircha;»fAl vkth finvTici;*) ttr.alst^^nct^ provided uTidcr 
*.r,c Cor.r.or/.r'c-^t th Mbrarioa i'ro-,rrin? 



HcTJ^ *3.v.y o;^ tho r^Vovc tltl<;.'; h iVi" been p. rci.'iDc.i mrcc U Au^^^t KAj8 from your ovTi 
fsjr.ln ( inc I'uJ iri^^ funds sjpfiiid by 1 :Lrri.t;> {>rv.L'4r.ati on^J but excluding; funda supplied 
hy your Ctnic or other 3o\jrcci ouUl io your school)? 



Fiction 


_ ^ :i^.r.Wr 


l/or.-Kic tion 


^ _ 1 : > r 




N'jr.lcr C 




rictlon 1 KicUoji 




Kon-riot'.cn | No.i-ric 1 1 or. 


tcct your librtiry hive the follow;:.,' r^" '>:rco3'^ 
(please tick Gppr^'^P^'i "^te l:Oxr>s) 


roriO"ilcrila 


I ^ ^'-vS'^r of tilUa tfiVjjn 




: L '^r of 1 Ulo 3 tr\keti 


C h rt s 




Illustrntivc nitter 




'^u::i;h>ts 




Fil.v.trlp 









■ CO.- ir. 



■A- 



(Mcnso TiOt^f t^.^t r.o fln'-xci^it i.^-.'.j.rr, : . ^^yu Itcss ia availf\blo uader the 

:>vr..'^or.'.'^alf.h Libraries i'f0;'.r-.3, 71.^ i i ,V i w; k la bel;.^ souf.ht in crcer to assess 
tVx! st-ific of dcvclopcont ;f sc)iOj1 Ijlr/iriM-'. 



SLCTION 0 ^ LlUkAUY OrtUATlONy 
I, Vhch ifi the library open to pyplla (other thfJi tn achool ),oura)V 



Hrforp school cocirncnccs 

Othor tlcr.T (j^ivk' iloUlls o,g* vec^ervia> vACAtions)j 



Ion<;th of 


^ vo, or 

per ve^«k 













Vhat tyfo of rjconi of r.tock i3 naintaiacd? 
<liction-'^r/ c^tnlc/^o 
Author crktilo^^i'^ oniy 
/ulhor rind oubjcct cntnlo/^ue 

If liot C'ltalOi'ruo L-J ^<?3 

SL;CTI0N U - HUUARY STAb^FlNG 



□ irc3 

□ Tea 



VK-rr yovii' sch ool h"-'^ a p-r^c r; rop,firdod the school librarlrij^i ;lorL5e answer a art I. 
is no school librari'in, plu«-i,'je /v*^;> '-i fart II, 



where th<^re 



3. i.U^r-.vy ^; 'tl if ic-.t Ion (f.ivc details of coura 



KY.^t r;unUf * cr.t i ens , Including nufibcf of years tcnchiivj exporiencOi if npplionblc 



5» 5 ^,^ticuI^.^^. o:' school 1 \brfir i rj;' 3 fiutiCB <iurinf, the vc^'a lhi» qucsllonnniro is coaplcted: 
i-urijor of h:!Lira sfx^nt:- 

(a) ^'orVArr, Vith to'icKora in liie selection of library natcrUls antl la the plrtnnin^ 
of cojrsea and loosens 

h<:\ira 

(b) '/orXir^^ vith ^tudenla and teachers in the library c^vin^; trjiJru-.ce in the U3e 
of library oaterlaU 

^ h:'jr5 

(c j CMalOfTulnr, wi othnr routine duties 

^ ^ ^ „ _ hours 

(d) l.'on" library duties ^^^^'^^'J*^ 

^ (e) Other ((;ive p-irt lcul<\r3 ) _ ^ ^ ^ ^ ^ ^ . « — 
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6. Ii'uafcer of supporting library atftff (auch aa Library Aaai^tants, Clerical Asaistarits) ^ ^ ~ 



P nrt IX 

PUa^e Indicate vho i3 reaponalblo for the library and vho undertakes catalo^^iin^ and other 
librftr> dutiea (for example, a toncher vlth assistance of parents, aaothera' club, etc.) 



SECTION I - ADDITIONAL COMMENTS 13Y SCHOOL 
(Please innert here any comeats yCM may vlsh to moke). 



Signature and position held by persoo 
coQplQting this questionnaire. 



Date 
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SUPPLEMENT 
COMMONWEALTH SECONDARY SCHOOLS LIBRARIES PROGRAM 

Ql][;SilONNAIUi: 



Ilk' ("ofnmonwiMUli Ciuvorfinicdt, ihruugh the Dcpartfiiont ol" LdncathJii jfid Suon^v, has jskoJ Mio 
(^ucoiinLhuI l'nivcr>il\' Dcfvir imcnl of fulikation li> cxaniino Iho cJucalional use ol school hbiaries. Ilio 
tolhuvin^ ijuesiioiis are lelaled to this sUujy.aiid your co-opcrahon if) supplyifi^ iherclcvonl intori?)aiion will 
he i^uMtlv appreciated. 

NAMI 01 Sl}i(K)I 
AODKI SS 



M MItl K Oi I I I I ilMh 
n AC IN KS IN Mlf SC HOOL 

lOI Al NUMiil K OI !>[ klODS 
IN IHI sniOOI \M I K 

I he ^Mdsiies revpkMed in section should be f\ised mi J typical week ot lil^aiy use al [Meseut 
If are jii (he iiiulsi (d sliifiiiig to a neve K)cathwi, baM' ihe intorTnat;oii on previous condu ions. IMease 
wiiIl' "NA" d a ipicsnoii u Nof Ap|>[icablc lo \our situation at present. 



I . Student Hornns iiig 



sUtdcnts v^lu>*~ 



Number o\' licnis liorrowwl Duiifi^ tho Week 



Audio-Visual AuJiO'Visual 
NoU' Other Matciials luiuipr.K'iii , . 

ictJ^ui rniit (\sliciner housed 111 libraty 

Of lli»t ) 



loial 
Items 
lioj rowed 
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StudiMit lltirrowing l*tiHcy 
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("an (u' 
I akoii Aw,j\ 



ilow Many at 



1 nr Hc^u 



Otfior I'diii Mjloiiah 
A A' I qu:pinorit 



M S NO 
Vl S NO 

^m:s/no 

^'iS/NO 
M S NO 



I h) i*r< [ .''w .kiditsnruil iiiloi nia lioii on liMTi policies related U> ^llidcIlls nut iiKliiJed ai>tAO (C i:. jcseivc 



3 Siuiiv'ju I V' of Lahrar> 

lal I) ii : : if,.' ^^-cck. uinf Ikis hcjn the (A/ZA uiirai:c fuanhcr ^tudc|}t^ occufn iii^u llse iihraiy at \\w 
ri>!l.>v\:iif r;:; 

l iHuh tiir.o 



(h) I ur li :ia:;i[vr o{' l:ii;-]hJi classes iTi tfiO s-'hool 



i.;) v. i?niv.M ut' acadcin:.: sc^lnl:^ in ihc svhoo] dnnnn o?ic week accurdine to ihe sclio.*! t:a;k'lablL' 



Q V a 'Netiii^^i"" is deVinod as a class mccl n^: students t'oi a speeitii. subjevl.aiKi "aeadciinc" 

^ r^ ^u■:il a^ Piiyskal lUliical u )n. Manual Irainifig, Homo Science, Art, Music. Typing. Snortliand, 
^t^.'fi. '■' } . :in I classes laki!]g ^ acado[!uc subjects = 42 acaden^lc settings: similarly for eacfi Tunn or Grade.) 
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\iiwi^\'\ i>t ^-.tsn'^ lilt' hhi.ii\ tail ,K\oiiuni 'Jj tt' sinuiIrnK'iuisiN 
{k') Pk'.iM' -uj.ip! .iM«l hlliiiilu ImIKawiii! tiiiu'l.il'iUM.iini 1^1 slu'^v llu^ ;Mu:i! m1 i! [liu ifni uu^ (In- ts pi^ .:I 

,\tM> in^iu.iio ilic fuiiiilu'i iiuliv id I Lit ^(luiiii U [\w hbi.KS 
{ \hc U^Ui\\]Ui! o'*)t' iiHnJit.iIiJ the l> }H' of lihfjry ijsji'iv 

A li'"vuii\ i.sc Mfiv! nLjJciiIx tu ^c;ikh I!uIuhIu.i!I> \\n :til\ii in.i h^h fnr ; ''."p.ii «iIiimi i'! rocirJi 

(r, Oi(k': nv ;i A"-. -i.J .n hu'l'IIMl'v. in ^(r rinc , j;. i;i a'u k . l' f ■ " ^Ui!,fi i!-([nii nv\o^x.finv u^fJiiu' /ix- 



( 1...-, 




\o 




1 <\is. 




No 


A, I 


i 


\\ 

iHli 

In.hvnl 


111-. 
1 ti- 


_^ i . 


\ 

A 1) 
\ 


















(1) 

[ 
\ 
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•I. I.llirarv J iincfahliiig ami Sohcduliny 

iA\ Nmiihof ni J.issp/MiuK * III a l\|iic.il svcck t'liniK o)in)iuilcd iHi a rcgul.ii h.iMs afiJ ol!ici.ill> (iniclahlal 

lot illx.UV USL' 



tv,k ht'i jiu] llio III' I ji 1,11) 



5 l iMclu r |i()rrowijm 



f .< II..K 



Vis 11.1 1 

( A!U>! *;Cf ni.iu vt'd 
libr.ir y or nrjt ) 



1 ol.n 
Huff fiv-^fcil 



(). I caclier Morf owing l^olicy 

iX'^cribc hnollv the ii»,ui pn|i^.ic> fclating ti« IlmcIicin <o.!;. innabci (^filciiis. tor how long, etc.) 
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7, [\Mclicr Uh^ of I ihr;iry 

l.i) [ui.i! nnmhoi ot (imJum> whu .kIujIIn in.nic M IcisI one \ oliinlaiy appe.H.iiKc (whIkuU ;j cki^s) ifi (lio 

(b) liM.il lunnluM of ickliors wlio used (fu* lihiaiy and'or losuutcos hu k'ssmi prcparalioii diifini! tlic NU'ck. 

K) [oi;i! iiumhcT ot Il\kIh.m> who discussed av;ulahilH>' and uso of library inaloiials widi ibo scljoij| iihrarjaii 
at Icjsi oiicc din in c I he week. 

(d I 1 iiurnlH'i ol bulk (of bhvk ) lojns made to ehssroonis dtiniii: (he \seek 

S. (icncral eoninieiils about use made of the lihrary and its rcsourees. 




Case Study (questionnaires vind Interview Schedules 

1. Diary i-orni for Library Staff. 

2. Principal Interview Sch.edule. 

3. Teacher- librarian Interview Schedule. 

4. leacher Interview Schedule. 

5. Teacl^cr Questionnaire. 

0. (Questionnaire for a Sam]>le of the Student Body 
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BACKGROUND INFQRMATIOK ABOUT LIBRARY fjTAFF 

1 • Name 

2. School 

3. Teacher training YES/NO 

(a) Institution 

(b) Classification 

Cc) Number of years teaching experience 

- (excluding full-time library vvork) 

University attended 

(a) Major subjects ^ 

(b) Degree(s) ^ ^ 

5. Librarianship training YES/NO 

(a) Institution 

(b) Number of hours 

(c) Number of L.A.A. registration 
/papers completed 

(d) Niunber of hours attending seminars 

(e) Number of years (including this year): 

in school libraries ^ 

in other libraries 

6. List present studies 

in education 

in librarianship . 

7. Other training ^ 

8* Position on this library staff 
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DAILY lUiCORD Oi' ACTIVlTIllS 



Day of the week 



! TIMii » * ■ ■ . 

. , Activity 

.1'^''°^'. ACTIVITY initiated 
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2 

Information to be obtained from jj,^teryicw with the school prhKipaJ. 

1. hhat chanv.cs have been made in school organization as a 
result of the new Commonwealth library? 

2. nhat clianj;es have been made in the curriculuia as a result? 

3. To what extent do the teachers use the library the way you 
would like them to? 

4. Vt'nat teachers use it "best"? (Criteria; reasons; evidence.) 

5. Uliat is the library's impact on the education of the students? 
Lvidence - (How would you determine this?) 

C). To what extent is the librarian working in co-o]ierat ion with 
tiie teachers? And what should be the role of the librarian? 

7. Is the library ravourin^; certain pupils, teachers or subject 
groups? Miich groui)s? 

8. What, if any, financial difficulties have you had regarding 
the librar}? 

9. V.liat is good about the library, i.e. what are its strengths? 

10. What are the weaknesses of the library program? 

11. To what extent is tl\e library "the heart of the school"? 

12. i'.iuit do you see as the j^rincipal's role in the sc}\col library program. 

13. What [)lans are there for the future? 

14. Comjiient on the role of the state school library service. 

15. What is your ]>ersonal reaction to the Commonwealth Libraries Program? 

10. IVhat recoiTjnendat ions would you like to see made to the Commonweal tli 
Governmerit regarding the library grant? 



ERLC 



:()7 



lutormatioii to be obtaii\cd (roy^ inter view witli the schj:)ol_JJbraTi an . 
(Adapted from Lucille Wert, ^'Library lUlucation a. id ifiTh' School Library 
Services - I'inal Heport". U,S, Department of Health, tiducation and Welfare, 
Office of Lducation, Bureau of Research, Washin^;ton, D.C. 1^J69) . 

A, The scliool librarian's role on an>^ of the scho l's cuiriculm committees, 

b, Any other school committee;3 on vhich .he school librarian serve?. 

C, Student organizations which th.j scfi^ ol libiarian sponsors or udviscs, 

D. Ways in which the school 1:^ rar? 'a works witli tcachM s to help students, 
(Teacher and librarian o-o; jrat j on) . 

L, Ways in which the school libi avian u^es volunteer student and parent 
help to carry out librarv services. 

V. A complete list of services offered by the sclvjol library and staff, 

(1, Proportion of the school librarian S t:'mc spent in ]^or fornii n^: various 
services and tasks. 

11, Additional information on if ider strviws; 

1, Winch of tlie services wer : part of i::e iibrar\' program 
before the librarian came to t!\o scjiooI'^ 

2, Whicli of the services wer;? part of '.he 'ibrary proj;Tam before 
the school received a ncv. Commonwealth library? 

3, Which services have been added to the program 
(a) because of new facilities' 

(bj because of increased statt' 

4, Have any services been droppcv? n: y? 

5, lias any study been done by the scfiooJ librarian to evaluate 
the services now in the prograni? 

6, Winch of the following sources of irfornation has the school 
librarian used to develop new services added to the library program? 
(Arrange these in order of importance to the school librarian,) 

Observed reader services being ot'fered in other high school libraries. 

Professional reading » 

Courses in 1 ibrarianship . 

Seminars and conferences. 

Original idea. 

Other, 
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7, hliich of the reader services docs the librarian consider to be 
the most important? 

8. Of the reader services not offered in the library program, 
what are the major reasons for not providing them? 
(Arrange these in order of importance.) 

Lack of time on part of librarian (or lack of staff); 

Lack of funds ; 

lack of facilities; what facilities; 

Need for more back^iround information about procedures to use 
in developing services; 

No demand for services by students and teachers; 
OthcM'. 

I, School librarian's course work in library science: 

1, List of courses, seminars, etc, taken by the school librarian. 

2, Arrange these in order of imj^ortancc to the scliool librarian in 
his work, 



,'5. Sui^gcstion of course work which the school librarian did not have 
but believes would be useful in his work. 



J . Support ing staff : 

1. School librarian's views on his 

2. The number of kinds of support 
to be necessary to carry out an 



role as person-in-chargc. 

staff the scliool librarian believes 
adequate program in tliat school. 



K, Professional organizations to which the school librarian belongs. 

L. T]ic school librarian's definition of the role or function of the 
school library in the total school program. 

M. (icncral reaction to Corunonweal tJi Secondary School Libraries Program: 

1. Personal reaction of school librarian. 

2, Noted reactions by students, teachers and principal. 

5. Major fac i 1 1 t ators and/or in hibi tors to the library program's 
development, 

4, Major changes in school program precipitated by the new 
Commonwealth library . 

^ b. Recoinmendat ions you would like to see made to the Commonwealth 

j^j^Q Ciovcrnnent concerning tlie grant for scliool libraries. 

N, Future plans of library program. 



Int'oriiiat ion to be obtained from interviews with tcachors. 
Subject f-ield 



!• What chan^^es have occurred in your teaching methods since the 
estab lisl\inen^ of the Conunonweal th library? hvidence 

Have you tauj^ht in a school with little or no library provisions? 
What dirf'^rences are there? 

liow much tiiac j^er week do you spend working; in tlie library 
without a class? 

4, What consideration f'o you );ivo to library print naterial*-: 
fa) in planning units of work? 

(h) in constructing: assi ^riments? 

(c) in evaluation (examination) of students^ work? 

hvidence 

5. Wlvit consideration do you ^;ivc to audio-visual materials: 
(aj in [>lanping units of work? 

(b) in constructing assignments? 

(c) :n evaluation (examination) of students^ work? 
ijvj J en. CO 

0, To what extent do you consider inquiry skills (location/library skills) 
(;i) in [ilanning? 

(b) in constructing: assi|:nncnts? 

(c) in. evaluation? 
lividence 

7. To wliat extent are you involved in the selection of materials 
for the library? 

8, Do you produce materials which are eventually housed in the library? 

i) , flow would you evaluate the resources - quantity and quality - in your 
subject area in relation to the demands placed on them? 

10, ilow \;ould you assess the effectiveness of the scliool librarian in 
terms of ((ual i f icat ions , service, co-operation with teachers? 

11, What do you think is the role of the school librarian? 

12, What services do you find most valuable? 

13- What services would you expect from the library but are not receiving? 
Reasons • 
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14. What inhibits you from using the library, its resources and services 
more tlian you do. 

15. How would you assess your teacher-training in terms of preparing 
you for the use of libraries and media? 

16. \\']\at is your personal reaction to tlie Conimonwcalth Libraries Program? 

17. Miat recommendations would you like to see made to the Commonwealth 
Government concerning the grant for school libraries? 
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lluiucrttitu nf (QlUHMhlIau^ 

DrPARTMt:NT OF EDUCATION 

I uciA. giji r.Msi. Af^i:), ^;o67 
COMMONV/E/VLTII SECONDARY SCHOOL LIBIURIKS HKoE>\RGlI l^ROJKCT 



Dear Teacher, 

At the request of the Coniraonwealth Department of Kducation 
and Science, the Education :)epartaiont at the University of ^iueenslai 
agreed to undertake a study of the impact of new library facilities 
on secondary education. 

To supplement a National Survey done in 1971 we are 
conductint; a small number of case studies of school library programs 
in action. To make such case studies meaningful we need to know 
the actions, reactions and opinions of the people directly involved 
in using the school library every day* 

We would, therefore, very much appreciate it if you could 
take a few minutes from your busy teaching schedule to complete the 
accompanying questionnaire* Your help will contribute not only to 
the body of knowledge about school libraries but also to the whole 
teaching profession. 

Thank you# 



Yours truly^ 




Roy Lundin^ 

Project Research Officer, 
Commonwealth Secondary School 
Libraries Research Project * 
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Bolow ia a questionnaire related to your library use and 
the amount of library use you require of your students* This 
information is needed for the study of the library services offered 
by your school library -ind staff. 

1. ilubjects you teach: 



Grade levels you teach: 


Is a textbook used? Yii;B/NO 


Y3S/N0 


YKS/NO 


Yfc:.S/NO 


Number of classes you 
teach in each sub,1ect 









2# i'lstimate the frequency with which you give assignments 
requirinK students to use the library. 



Su.)ject and Class 


Number of assigrunonts per terr:. 
requiring use of library resources 























5» Are ma.jor term reports ^ papers or projects based on library 
research required of students in any of your classes? 



Subject and Class 










YKS/NO 




YES/NO 




YES/NO 




YES/NO 
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4. flow much of term or yearly examinations do you base on 
students' knowledge and methods of library work? 



Subject and Glass 


% of exam 























5. Hov; many books do you require students to read a year 
(excluding; textbooks and books read for assi parents , 
term papers, etc.)? 



Sub,iect and Class 


None 


1-5 


4-6 


7-9 


10+ 



















































&• L)o you take classes to the library? 
7* 1^0 you send classes to the library? 



YKS/NO 



8. Do you allow individual students to spend 

class time in the library? YES/NO 

9« If the answer to No. 8 is 'YEG*, please indicate the 
reasons for doing so: 

Instruction in the use of library tools in your subject ar 

liesearch on materials for assigned papers or reports^ etc* 

Groups or individuals working on special class projects, 

Independent study. 

Other (please indicate) 
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0. How often do you use the library for niaterials in preparation 
for classes? (Write in classes for which you use the library 
and then place an "X" in the appropriate column). 



Subject & Class 


Daily 


V/eekly 


F' nightly 


Monthly 


Once 
a term 


Never 









































































1» How often do you use the school library for your personal 
study or reading? 



Daily 


iieekly 


i'ortnightly 


Monthly 


Once a term 


Never 















2» How often do you consult with your school librarian when 
planning new units of study for each subject you teach? 
(Vvrite in the classes for which you consult the librarian 
and then place an '^X^' in the appropriate column). 



Subject and Class 


Always 


Occasionally 


Seldom 


Never 





















































15. Do you have a collection of supplementary books and materials 
in your classroom or staffroom for stv.donts to use? 

YEG/NO 

If so, how many? ^ 
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If so, is this collection borrowed from the school library? 



15. iiow often is this collection changed? 



16, Hov; frequently do you use the following audio-visual materials 
in your classroom? (Iristead of ticks, please write in the 
classes in v;hich you use them) . 



Medium 


Daily 


Vv'eekly 


F'ni^^htly 


Monthly 


Once a 
Term 


Once a 
Year 


liever 


Hadio 
































Films 
















Filmstiaps 
















l^ecordings 
















Tapes 
















Pictures 
















Maps 
















Other 
(Indicate ) 

















276 



7. riease tick the category which best describes the nmnbDr of 
titles of books and items of audio-- visual materials you 
rocOimiiended for purchase by the school library so far this year. 





None 


1-5 


6-10 


11-15 


16-20 


21-25 


25+ 


Books 
















Audio-visual 
Materials 

















8. Which of the following selection aids did you use in rocoiniaending 
books for purchase by the school library? (Please tick), 

Lists fron School Library Service 

Booksellers' Lists 

i'ublishors' Catalogues 

Bookshops 

Book displays at the school 

He Terences in texts, syllabuses, etc. 

Other (please specify) ^ ^ 

19. i lease list the most helpful services extended to you by yoiu? 
school library staff. 



?0t Vvhat factors inhibit your using the library and its resources 
more than you ali'eady do? 
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PERSONAL DATA ;;>UEoTIONNAIRE 



^jtatus : (Tick (v^) 
as appropriate) 



Male 




Female 





2. Marital Status : (Tick (v^) 
as appropriate) 



Married 




Sin^^le 




Other 





3« Aft-e : (Tick (v/) 
appropriate box) 



less than 20 




20 - 29 




?o - ^.S' 








50 or over 





Present Position : (Tick (>/) 
appropriate box) 



^ Principal 




Deputy Principal 




Irincipal Mistress 




Sub.lect Master/Mistress 




Teacher 





5 * Qu al i f i c a t ions : 

^a) Details of uni versity qualifications held. Kntor title rf the 
'luali ficabion in bhe appropriate box. ''Jviainly" means at least 
half of the course leading to the awa^xl of the qualification. 
In the column headed ''Units towards a degree" , enter the 
nutnbor of units in the appropriate row. 





TITLP: op .ilJALlPIC:.T10N 


UNITS TU,vARDh 




DIPLOPIA 


GE:rnPICAT£ 


wholly or 

mai nly full- time 










wholly or mainly 
part-time even ins 










wholly or 

mai n 1;-/ external 
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(b) Details of Teachers' College qualifications held - 
Tick (n/) the appropriate space; 

1 year college certificate 

2 year college certificate 

2 year combined college/ 
university certificate 

other (please specify) 



(c) iJetails of other qualifications held and not entered 
above (e.g. v^.I.T. diploma) - specify 



o. Details of teaching experience calculated to the nearest ^vhole 
year in each case. (Tick (✓) appropriate box). 



Number of years 



Number 
of years 


In teaching 


in present 
posi uion 


in present 
school 


in your iitate 


elsewhere 


1 










2-5 




















6-10 










11 - 20 










21 - 30 










31 or more 
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The extent to which teachers observed evidence of change 
since the Cooimonwealth Library has been established in the school. 



ITEM 


ro k 

t X fl N F 
1 


p 


TO A 

i.iMino 


4 


%0' 

Al AU 






V •Curriculum and Instruction 
1. Classroom units of work are being 
planned to use the new materials* 
















2. The new librai^y building has 
oonuriDuoeu uo one mciiviciuai-* 
ization of instruction, 
















3. Increased materials have contributed 
to the individualization of 
instruction . 
















A /The acquisition of increased 
instruct! <?nal materials has 
contx^ibuted to a move away from 
the concept of a basic textbook 
as constituting-^ a unit of study. 
















5/I'he acquisition of more matex^ials 
has contributed to the increased use 
of research tools and techniques 

i r» 1 Q h T"*i J r* h i n ^\ 
















6. Increased materials made possible 
more class assi^;nments that provide 
for the need:3 and abilities of 
individual students , 












r 




7# -'he new matei^xals have contributed to 
clianres in curriculum content. 
















a. The schc^ol librarian has become more 
involved in the instructional program. 
















9. The new school li])rary has enabled 

no pp ^ t, \] d p n i"; <T ho ■pV ni o p 

independently . 
















10. The nev^ library and increased 

materials have stimulated innovation 
in instruction . 

















11. The chan^^es in curriculum and 
instruction can "be attributed to 
the Commonwealth Libraries Grant. 






\ 
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ITEM 


re A 
1 




10 A 

imu D 


4 


no: 

AT All 




uOfj r 

K^CW 


.Utilization of Materials (by teachers) 

1. Teacher interest in using; materials 
in classroom instruction has 














3*The use of audio-visual materials in 
classroom instruction has increased. 






1 








JiThe number of teachers making class 
assignments that require the use of 
materials for the library has 
increased , 














^•The lending of special (bulk or 
block) collections of materials 
from the library to classrooms 
has increased. 






1 
1 

1 

i 








5. The changes in utilization of 
materials (by teachers^ can be 
attributed to the Comiaonwealth 
Libraries Jrant . 






i 

i 

! 








.School and Conununity Attitudes 

1.The new library and the acquisition 
of more materials has stimulated 
school and community interest in 
















2. Parents have become more aware 
of the school library program. 
















5iDepartment of Education officials 
have become more aware of the 
school liorarv 'ororrrAm- 
















4-. Teacher interest in selecting new 
materials for library has increased. 
















5. There is more cooperation between 
library staff and most classroom 
teachers • 
















5. School principals have become more 
aware of the school librai^y program. 
















/.ihe changes m school and community 
attitudes can be attributed to the 
Commonwealth Libraries Grant. 
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D.i-'iipil X eliavior 

l.'Th.o new library building; has 
contributed to sr^udo!)! learning 
and achieveiiiot^t . 












2. The .increase in inatorialo has 
contributed to s uudent learning 
and achieveiricnt . 










■ ■ T - ..... 

^•otudetits have been laL^tivated to 
use £i'^int-od matt^riulo frori the 
library to coiM.lete cla:^^; 
asBi^*;;tr;.ien ts . 

— . „ „ _ — ^ 








4. Students have i^ee.n jaotivated to ■ 
use audio-vifuial laaterialG frori ! \ 
the library to coia^dete class \ \ 
assii:;ni;.en t3 . i I 

\ — 1 — 1 


, 1 




! 


5. The availability of avidio-vi sual i ^ 
jnaterial for independent use in i 
the library has incroa.^ed student ■ ; 
interest in read: nK:: and study* i 
... - - - ' '^ \ 




— ?■ " 


, . ... , , . ... 

. .:tu:ie>U.G liavc hecone niore creative \ 
in their aos i r^n:r;ont proc^uctions 1 
Birico increa:.:eci libvary resouz-ces 
' L a V e b e c o lu e aval 1 ab 1 e . 




— — ' ♦ — ^ 

; 


^ i . 


V-^^tudent use of library materials 
lor ox t r^:-curricular ]nuM)oses 
}\cis incr^eased . 


i 1 

i 

1 1 




4 , 

i 


3.^ tudents who seldom used the 
1 i b r a r :/ o e Tore 1 1 n v e been 
attivacted by the new material.s. 


1 

i 




f 






► — — - --' 


9. "^-"tudents aave been motivated to 
improve their skill in hr/; to use 
a t e r i a 1 s an d t he 1 i br ary . 


1 

i 














10. The changes in puoil behavior 
can be attributed to the 
Co:nrrionv;eal th hibraries Grant, 




! 








i 
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ITEM 


TO A 

Cl^ AT 

;, xni,i 
1 


2 


rc; A 

i IMl 11 U 
3 


4 


m 

AX All 

b 






I^. Library Collection 

i.ihe collection of printed 
materials in my teaching field 
has been strenf^;;thened. 
















^.ihe collection of audio-visual 

materials in my teachine field 
has been strengthened. 












— t 

) 
\ 

i 


3/fhe collection of materials includes 
adequate and up-to-date information 
on educational and occupational 
guidance. 














1 


4,ihe collection of professional 
materials for teachers has been 
strengthened , 














5.ihe new materials allow for the 
varying abilities of pupils 
expected to use them. 










i 




D.ihe changes in the library collection 
can be attributed to the Commonwealth 
Libraries .)rant. 










■ — k 

1 




^ The Hole of the Library 

i.ihe liDrai^y aas become more integrated 
into the educational program in the 
school since the new library was built. 










1 






2.x he library has become a multi-media 
resou;xe centre ♦ 










^ 




3/rhe quality of library usage 

has iiapx^oved. 















^1 « The ohrinr^*o<^ -in +*hp rTil^ r\i* i-yta i a y-^^t 
T ♦ ^ v> iicvti^^^ o X u u ±{3 cji o ne J. x or arv 

in the school can be attributed to 

tlio Co:ainonv/eal th Libraries Grant. 










-J 
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■ ^U.-;^.T10NNAIHb .'OU ^llr: o^uVFurJ Or^ THE STUDENT HOiJY 

Naiue 

Grade/Class 

ochool 

Date 



^leneral Instructions 

riiere are three parts to this questionnaire: 

i'art 1. General questions 

i art II. Attitudinal Questions 

Part III. Location ^killa v^^uestions. 

b'ollow the directions given for each question. There are 
no rifrh t or wrong answers for the first two parts. 1 art 111 
is designed to find out how much you know about using the 
library and its materials. 

Floase v/ork quickly and carefully. 
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PART 1 : General 



28^ 



'rick one category wliich best describes how often you use 
the school library. 

Never 

Only when my teacher takes the class there 

Only when assigned (sent) to study in the library 

Once a month 

^ Every two v/eeks 

Once a week 

'i\vo or thi^ee tirces per week 

Once a day 

'l\vo or more times a day 

Tick the number of hours which best describes the amount 
of ti.?.e you spend in the library each week, when not taken 
there by a tea cher . 

0 hours 5 hours 8 hours 

hour 4 hours ^ 9 hours 

1 hour 5 hours 10 hours 

'VA hours 6 hours more than 

" 2 hours 7 hours 



Tick thu caoegories (more than one if true) which b<;;s t 
deGcribe v . he a you spend time in the school library, 

;iefore school During (spare) study periods 

During lunch time During class periods 

After school Other (please indicate) 
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^4, Tick the reasons which best describe v;hy you use x:he school 
library. 

^, Glass assi^naieats (Homework) 

iiesearch for assigned papers and reports 

Readin^^ for my own personal enjoyment 

Books ^ Magazines Newspapers 

Individual research for my own hobbies and interests 

Independent study 

Assigned to study in the library 

otudyinn from my own text books and materials 

, To use audio-visual material 

Films Slides Tapes 

Records Other (please indicate) 



It is quiet, and therefore good for study 

To be and talk with friends 

It is a comfortable place to be 

Other (please indicate) 



5* Tick the types of books and materials which you use most 



often in the school library. 

reserve books 



reference books 
(^'ncyclopaedias , etc . ) 



1^'iction books 
Non--fiction books 
Ll3^^a?iines 
Newspapers 
iamphlets 

i eriodical indexes 



CsTd catalogue 

Records (di sc) 

Tapes (cas^jettes 
or reel) 

olides 

Filmstrips 

Other (please indicate) 



J. Tick the category which best describes the number of 
fiction books you rea d last week. 

None Three to four books 

Part of one Five to six books 

One book ^ieven or more books 

'Two books 

?. Tick the category which best describes the number of 
non-fiction books you used last week. 

None Three to four books 

Part of one Five to six books 

One book . Seven or more books 

Two books 



If you use the library a fair amouat , skip this question, 
but if you never or rarely use the library, tick the reasons 
which best explain why you do not. 

My assignments do not require the use of the library 

Too much homework 

No time: Have no study periods 

Hide the bus to and from school 

____ Participate in after school 
activities (sporty etc.) 

»Vork after school 



Use materials from another library 

Use materials which I have at home 

Use materials belonging to my friends 

ochool library is closed when I can use it 

.Jchool libx^ary does not have the materials which I need 

Do not know hov/ to use libx^ary materials and 
library tools sucn as card catalogue, periodical 
indexes, reference books, etc. 

The library is too noisy to do any work 

Other (please indicate) 



PAY/ 

9» How many times in the past fortnight have you asked the school 
librarian for help of some r>ort? (Tick one) 

. None ^ to times 

1 time 5 to 10 times 

2 times more than 10 times 

5 times 

10, Tick the reasons which best describe why you ask the 
librarian for help. 

help in locating certain information 

or assignments 

^^'or help in finding your way around in the library 

^'ov help in usin^; the card catalogue 

i'^or directions in your duty as a study library helper 

^'or help in locating fiction books in your 

interest area 

Other (please indicate) 



11, How often do you i^et from the school library what you 
went for? (Tick one) 

____ Always 

Alraost always 

oometimes 

Hardly ever 

Never 

12. Tick the category which best describes how long you watch TV 
at home on the average school day. 

0 minutes ^ 1 to 2 hours 

l^Bs than 50 minutes more than 2 hours 

50 minutes to 1 hour 
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5* How far away is your home from the nearest public library? 
(Tick one) 

less than 1 mile 

1 to 2 miles 

2 to 3 miles 

5 to 5 miles 

more than 5 miles 



^. IIov/ often do you use the local 
(Tick one) 

Never 

About once a year 

Monthly 



icipal or public library? 

Fortnightly 

Weekly 

More than once a week 



About how many books are there in your home - including 
those belonging to the other members of your family? 
Count an encyclopaedia set as 1 book. (Tick one) 

None 150 to 200 

fewer than 50 200 to 300 

50 to 100 300 to 400 

^ 100 to 150 more than 400 



b. Is there an encyclopaedia set in your home? 
Yes No 



?. Tick the category which best describes how much your parents 
read to you as a young child. 

^ A great deal 

Quite a lot 

Some 




Very little 
Not at all 
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18, Tick the category which best describes how much you have worked 
in the school library as a student assistant (monitor)- 

A Great deal 

^<:uit;e a lot 

.oome 

^ Very little 

Not at all 

19. How oft;en did you use the school library at the primary school 
which yoa attended? 

A great deal 

Quite a lot 

^ SoHie 

Very little 

Not at all 

No library at the primary school. 
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I 'ART II; Attitudes 



A. To what extent are the following statements true about you? 
(Tick one) 





Very 
True 
Of Me 

1 


True 
Of Me 

2 


Undec- 
ided 
(or the 
same ) 

5 


Untrue 
Of Me 

4 


Very 
Untrue 
Of Ke 


1. I have told my mother 
and father about the 
school library. 








H 


\ - 


2* I read more now than I 
did before the school 
got a new library (or 
before I came to this 
school . ) 













3* I find the school 
library boring and 
uninteresting^ 










> 


4, I enjoy discussing with 
my friends the things 
1 find in the school 
library. 












ic ;vculd affect me and 
my studies if the school 
librciry closed Tor the 
rest of the year. 
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iU Here is a list of activities in which you may have taken part 
in the library > If you have been involved in the activity, 
please tick one of the Columns 1 to 5 to show how you felt about 
i t • If you have not taken part in the activity, tick Coluinn 6 . 



If some activities have not been included, write them in 
at the end. 



ACl^IVITY 






' • 0 ■ I ' 1 . "1 i 

C- Arotr- r 






f 1 1 V ! ! • O " 


1. heading story books (fiction) 
in the library 














2 . .iro-.vsiug (looking around) in 
the library 














:>.i^eading books about hobbies, 
;)ets, cars, S[)orts, etc. x\\ 
the library 














^Kiieadinp; Cor information (non- 
fiction) including, reference 
b(^oks in the library 














^.keadini^ ne-A'spa:oers in the 

J. -i. v_>X cil y 














6. i^oodini--; ina,«i;asines in the 
Ij brary 














7*lieadin{; ma[)S , pamphlets, and 
OLiior ppiriu inai/^i 1 <.i-L '3> m uiie 
library 














8, .Vatchinr Tilins in lhe library 














9.IA3beninr: to records in the 
libj'ory 














'lO.Listenin-:: to tapes (reel and 
ca:.;3ef.e) in the library 














11 .Lookin^:; at slides in Lhe 
libr.iry 














12^,.Lo'jkinr at filnistrips in the 
library 














1;>. ./atchi.ni,;; l'//. in the library 
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ACT] VTTY 


1 


1 L k f f 




A 




■ . .j 


1^«-.Usini; photographic equipment 
in oiie iiDraj?y 














15»Usin[; the photocopier in the 
library 














16. Asking the librarian for infor- 
mauion or neip m tno iiorapy 














17.'Vorking with teachers in the 
11 Dx ary 














1'^. Vorkinc alone (Independent 
otudy) in the library 














19. -Vorkin^.^ with a best friend 
in the library 














20/norkint^ with a group of other 
otiulents in the library 














21/.Vorkinc as a library assistant 
m the library 






. 








22 •Looking at displays in the 
library 















23.Learninr; library skills 
(^'Library lessons^' ) 














24.Doinc; assignments and homework 








— 






C, y # » J jj cX-L C. \ iD \J HKJ. yf J pt5X±UU.o X 11 Otic 

library 














26. Research in the library 














27.rinKlish lessons in the library 














28»Histor^Y lessons in the library 










' ! 

1 


librai\y 














50. Science lessons in the library 














.51,i/.aths, lessons in the library 














^2 • Lanf^Tiage lessons (l^'rench , 
Gerir.an, etc.) in the library 














33.iirt lessons in the library 














5^1 .Drama lessons in the library 














J5»f'^UGic lessons in the library 
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ACTIVITY 


I iked 
Very 

Mucfi 

1 




Cn-; Wa, 
Or An.'- r 






i \ . ■ 


.36. Homo Craft lessons in the 
li brai'y 














57 .''woodwork , f^'etalwork lessons 
in the library 














38. iiconoraics lessons in the 
library 














39* (Other ^ please naine subject) 

in the library 














^0. (Other, please name subject) 

in the library 














^n.Doiar: projects in the library 














^2.bcxn^ book reports (book 
logs; in nhe library 














^1^3, i'reparinr for debates in 
zne i.ibrary 














-^^t^f . Takinr; pai't in debates in 
the library 














4^.-s;roup discussion in the 
library 














^6. Club meetings in the library 














^7» -cilking to friends in the 

X ± i. 1. Q\i y 














^6, Doing exams in the library 













- — ' ■ 


^f9.'^^ing quiet in the library 




I 










50.0beyin(^ the library 
re[;ulations 












i- — 


51 .(Any other activity) 












i 

\ 


^...v-'iny oi>ner cicoivioy> 


i 






\ 

\ 




1 , , 
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Althoui^^h three spaces are given for each pari below > you 
do njt need to list three things if you cannot think of tfiat 
many. You may list more i"" you wish. 

1* List three things you like best about the new school 
library and tell why you like theca. 

ITEM REASON 

(a) ^ 

(b) 

(c) 



2, List three things you do not like about the new echool 
library and tell why. 

ITEM REASOII 

(a) 

(b) 



(c) 



LOCATION oKIL;..3 TKST 

(Adapted from Gaver, Mary Virginia Effoctiveness of Centralized 
Library o e rvice in Elementary Schools ^ Rut.^ors, 1963>) 

HO.. MUOii DO YOU UNO J ABOUT UOING JiOOKo AND LIBRARIES? 

Instructions ; Head these directions carefully and follow 
them exactly • l^'or each test question, mark your 
choice for the correct answer on the answer shee t only . 
Cross out with a heav^^ black the letter which "is the 
s^iiGO a.s the one appearing: before the best answer to the 
question on the test sheet • There is only one correct 
answer for each question. 

PART I 



Example : 

question: When you wish to use a very large book, you should j 

• use two hands to carx\y it to a table 

:.'>. ask i\ ^"riend to help you carry it 

G. slide it off the shelf and use it on the floox^ 
aiake a space on the shelf and open it there 

/inswer: ^ H 0 \) t\ 
.Question • 

!• r/hen you are preparing; a lengthy research paper in the library, 
you should moot likely bo^in your x^esearch by using the 

/v, dictionary 

H. card catalor^ue 
0 • encyclopaedia 
J, book preface 
E. painphlet file 
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2» The Australian Ghildrens' Books of the Year are owned by 
most librax^ios because 

A. they are named for a famous author who liked children 
13. each won the av;ard as a distinguished book 

G. they are written by famous historianvS 

H. libraries r^'^t them free 

3. A bibliography is 

A. a collection of articles 

13. a list of sources of information 

C. the life story of a person 

D. a list of words 

4. The most important use of the index in a book is to direct 
you to the pa^^•e or pages for 

A. chapter titles 

3* certain illustrations 

C. short references to a subject or subjects 
iJ . certain charts or diagrams 

^. f.]ark the one item below which you would not expect to find 
on the title page of a book 
A. publisher 
13. author 
G. illustrator 
IJ. title 
fj. copyright 

6. I'he best way to scan^ or quickly examine, an information 
book to decide v/hether it will help you is to look over 

A. the latest copyright date and the preface 

B. the copyright date and list of illustrations 

0. the title page and the table of contents ar.d the index 

D. the main headings in the table of contents 

E. none of these 
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7. '-^he section of text at the end of some books which contains 
material not absolutely necessary to the main portion is called 

A. appendix 

B. end pa^ er 

C. table to contents 
1). errata 

B. afberthout^iht 

8. 'L'he index is most important in 

A, a fiction book 

3, a fairy tale book 

C. a Reot^raphy book 

D. an arithmetic book 

9. 'fhe part of a book which includes the author , title ^ and 
publisher is the 

A, table of contents 

B. title page 
preface 

D. frontispiece 

10. Tho system of classifying books in most school libraries 
is called 

A. The Dewey Decimal Systeu) 

i3. rhe Library of Congress System 

i'fxe /,ueensland ochool Library service System 
1). In alphabetical order by title 
ii. &j nuiuerical order of arrival in the library 

11. The call number has been called the ^'key^' to the library. 

In which place below v/ill you be sure to find this key written? 

A. on the 50th page of each book in the library 

B. on the cai^d in the catalop;ue and on the books' spines 

C. on each shelf of the book stacks 

D. on all of these 

12. ihe main purpo^^e of tho call number is to 

A. call for the book 

B. tell where the book belongs in the library 

C. provice a code number for the librarian 
1), tell when the book is out 

13. Books of fiction are arranged alphabetically on the shelves 
according to 

A. title 

B. colour 

C. author 

D. size 
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1A. ]Uoe;ra:\: are shelved under a subject nujnber and then 
alphabe ly according to 

P. :> written about 

D. 

15- 'i^he cla^u xfication number on a book is the symbol for 

A. the subject 

B. the title 
the price 
the author 

E. the i:;rade 

16. A science book about animals should be in which of the 
followinji classes? 
A. 80C»s 
3. 500 's 

C. 9C0's 
U. 20C's 



17. 'i'o look up a fiction book called The Rob ots from Outer Spac e 
by its title in the card catalogue, lo'ok under 

A. The 

B. Robots 

C. fro III 
D» Outer 
£• ^-^pace 

16. The card catalogue gives ^^^^ as the call number for ijicrobe 

Hunbers. The letters "DAV" in this number stands for 
X. the publisher 
B, the subject 
G. the author's last name 

D. the type of literature 

19* If you have been given an assignment to write a research 
report on Automobile Racinp; , which of these four ways is 
likely to locate the best material most quickly? 

A. looking through the pamphlet file 

H» browsing through the non-fiction collection 
0, Going first to the card catalogue to look 

up autul:ohile racing 

D. consulting the index of a history book 

c?0. The biographies of living people only are listed in 
Australian Kncylco paedia 

B, A'ho's .iho in Australia 

C. .hi taker's Almanac 

D, 100 Great Lives 
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• i'he articles in j/or ld Book Encyclopaedia and Americana 
are arran^^ed 

A. in thobrder in which things happened 
B» alphabetically by subject 

C. in the order of importance of subjects 

D, with related topics placed together 
none of these 

22 • The articles in reference 3ets sucVi as Oxford Junior 
Ijncyclopaedia and New Book of Knowled ge are arranged 
A. m the order m which things happened 
B» alphabetically by subject 

C. in the order of importance of subjects 

D. v;ith related topics placed toijether 

E. none of these 

25« 'iHie main purpose of bibliographies in reference books is to 

A, refer you to other sections of the book 

B. give you the biography of an author 

C» provide a list of books for you to use 
provide a glossary 

2^1. The names and locations of important rivers, raovint&ins, 
and oceans can be found in 

A. atlases 
f^eo(:'raphy books 

G. almanacs 

B. all of the above 

2$» Gross refex^ences in an encyclopaedia refer you to 
A* useful reference books 
B. other articles on topics related to the 

or]e you are reading 
G. other encyclopaedias 
D. other articles on the .same topic 
K. all of the above 

26, when listings the items in a bibliography for a report, 
you should arrange them according to 

A. author 

i^, year of publication 

publisher 
D. date they v/ere read 

rl7 n A bibliol raphy of references you used for a report helps you to 
A# keep a record of class notes 

B. show the sources of information you used 
G. rjake notes for a summary of the report 
D. outline the report 
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You come to the library to prepare a report about the 
history of Christmas. A'hich of these four ways is likely 
to locate the best information most quickly? 

A. browsing through the library shelves 
numbered 300 to 400 

B. goin^t; first to the encyclopaedia volume marked "C" 
G. looking through the December issues of magazines 
1). consultin^^ the index of a history textbook 

In a book report about the story T o the Wild Sky , you want 
to recommend other books by the author , Ivan Southall. 
You should try to find other titles in 

A . an encyclopaedia 

B. your English textbook 

C. a magazine index 
the card catalogue 

^ VKe teacher has told the class that, when they write up 

their reports, they must tell what source material they used, 
..'hich pupil has made the best record of his sources? 

A« pupil A wrote down the author's najae and title 
of each book 

B. pupil B wrote author, title, publisher and date 
for each 

C. pupil C v/rote author, title, publisher and pap;e 
numbers 

iJ. pupil D copied everything o.i the title f^a^e and 
t'^e pa.^^;e numbers as well. 

A list of words with definitions or pronunciations, 
arranF;ed alphabetically and found at the end of a book, 
is called the 

A. table of contents 

B. index 

C. -glossary 
b. appendix 
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In i art ? you rnvist answer questions in ^';roups of tv/o 
cr more, as indicated in the example given below. 



nirectioni> : 



.question 1, 
question 2, 

Ansv/er 1 
Ansv/or " 



Your class is preparinp; reports on ^ir Robert ly'enzies 
which of bhe following would you use first to 
ansv;er the two following questions? 

A. vVho^s rVho in Australia 

B. the card catalogue 
G« a periodical index 

D. your history textbook 

A brief account of the life of Menzies. 
'Phe title of ^ir Hobert Llenzies' new book. 



X !3 C U 

A X a D 



^irocvionri : 



/euestions 
v/as ta^coti 
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to '[^his sample table 

from a book about Aiistria. Answer the 



of contents 



follo'-vin^:; (juestions by referrin^^ to it. 



AU./riMA, by George and Viola Hoffman 



ta3l:^ of COXTI^NT;; 







Jrar:8 


1 


The Land 




II 


The T--!ople 


50 


III 


Cities of Austria 




IV 


l^atural Resources and 






Industry 


12 


7 


Arts and Cr*aft5; 


105 




Festivals and Customs 


117 


yji 


Gports 


125 



.,ucstion yi: 

To fimi trie population of Austria, look in Chapter: 

A. I 

B. II 

C. Ill 

D. VI 



Nmaes of famous Aust.rian painters might be found in Chapter: 

A. TI 

B. Ill 

C. V 

D. yii 



y'r, i''or infortnation about Christmas celebrations in Austria, 
look in Chapter: 

A. II 

B. IV 
G. V 
D. VI 



Directions 



Questions 35 to 39. The next five questions are call 
numbers of five books. In what order would you find 
t hem on a library shelf ? Work out the answers for 
the whole Rroup together : mark the "A" answer for the 
one which would come fxrst on the shelf, the "B" for 
the next and the "G" for the next and so on. 



35. 

623.8 
TAB 



3b. 

793 

vm 



37. 

537 
■J UN 



38. 
793.7 

1IC;T 



39. 

623.8 



Directions: >v,uestioas 40 to ^3. The following is a section of 
the index of a book by Hoffman entitled Austria . 
Answer the following four questions by referring to it. 



Page numbei's preceaed by "illus." refer to pictures 

agriculture, 18-21; 39-^8. 

fruits, 42, 44; illus. ^14-; map 40. 

grain, 42-44; illus. 39; map 42. 

rrrazing, 44-59; illus. 46-48; map 40. 
crafts, 113-115; illus. 55, 114-115. 
Danube iUver, 57 > 63 > niap 12. 
fruit, ooe agriculture, 
handicrafts. Gee crafts, 
sporbs, 125-151; illus. 125-131. 

ice skating, 128. 

skiing, 125-126; illus. 125-127. 
Shoenbrunn Palace, 109, illus. 63, 111; map 60. 



•^kO. :''or a uap of ochoctibrunn i iilace you would loolc on pa.^e 
A. 60 

C. 100 

D. ^v\ 

'41. How many paj^ec ^how pictures of skiing? 

A. 1 

B. 2 

C. 3 

D. 6 

42. 'L'hero is a pict .to of iJ>chootibruua I'alace on pat^c 

A. 60 

B. 63 

C. 109 

D. 110 

^vy. Information about handicrafts begins on what pa!';oV 

A. 113 
W. 114 
G. 113 
D. 127 

.ji rectioni3 : 'Questions 'i-f to 47, Answer the followlnc: four 
questions from the sample catalo:'.;;ue cax'd. 



.1 ruUii',.. 

Andrews, i-ioy Chapman 

All about whales, i^ydney, 
AnKus i^obertson, 195^*-' 

p. 120 illus. 24 cm 
(AHMiials of the World Series) 



1 . ..liales 

I Title 
(oeries) 
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'^+. This card represents 

A. an author card 

B. a subject card 
G. a title card 

D. a book about Angus cc Robertson 
45. The book was publislied in what year? 

A. 591.5 

B. 1536 

I), date is not given 



591.5 

AND 



46. The title of the book is 

A. Whales 

B. Andrews, Hoy Chapman 

C. All about whales 
Angus «& Robertson 

47. The call number of this book is 

AND 
B. '19 54 
0. 120 

D. 1/536 

Directions: questions 48 to 50. For the next three 
questions, imagine you are using a card 
catalogue with drawers labelled as follows 



A - Bo 


La - No 


Br - Dh 


Ny - Qu 


Di - Ge 


Ra - Th 


Gh - Ky 


Ti - Zy 



/|3. In vv'aich drawer would you look for a book about 

liobert Louis otevenson? 

A* Br - Dh 

B. Di - Ge 

C. uh - Ky 

D. Ra - Th 

3. lione of those mentioned 



49 • In which drav^er would you look for a biography of 
oir V/inston Churchill? 
A, A - Bo 
3. Gh - Ky 



r'U 



D. Ti - Zy 

1:^. None of those mentioned 

50* In which drawer 7;ould you look to find out v/hat 
science-fiction stories the library has? 
A. Br - Dh 
3. Di - Ge 

C , La - No 

D. Ra - -rh 

None of those mentioned 



305 



Jirection;3: ciuoations b'l to Here ir. a list of the top 

lines of ton cards in the card cataloi^ue, printed 
and ctrrant?,ecl just as t)iey exe in the catalogue. 
Use the headinf^s you see in thia list to answer 
the follow! nj-'; three questions. 

CHUKCilILL - LI?E IN llCTUKKo 

i.UUUvCillLi,, i£ir .Vinrton 
OKRAI'.ilCti. .:,ee iCTi'I^RY 
CilRL/liAMTY 

CiliilJTl.iAo - .jtoriep 
1^ v..>jx1^J ii-iiKj — U.o. 

^^1 . To find all the st;ory book^tiie library has ciboi^t 
Christmas, look under 

.i. cuwi:.vi.M:;.:[iTY 

li. CiiHI.iTulAo AT r^OGOY GitKEK 

i-l, 'ill of these headings 

v>-,\ To find a biOt:raphy of ^ir //inston Churchil.1 , look under 
,\ • ..i nn ton 
id. v)ir .anoton 

Th\irchill 
]j • ^>io:''raphy 

all of thei^e headin^^G 

S,^, To find a book about cercUuics^ look under 



i^o it her of the 30 

Erections: Aiestions to i;6» These guide .voriis appear 
at the top of parses in .Vebster ' s Third I-jG W 
I ntern a tional Diction ary^ Answer the ToTTov/in^,: 
three questions by referrinp^ to them* 



x^'i r^it co.i-uian x a^-::e luimber second Column 



cousin 




coverage 


covera 1 1 




cov;bell 


cov/berry 




coyote 


do {--',00:3 


669 


dollar 


f rair.e 


902 


frank 


frank 




fraternise 
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On what pa^e would you find the word frangipani ? 
A. 5^^^^ 
526 
C. 902 
I). 903 

None of these pages 

55. On what pap-;e would you find the word cowri e? 

A. 5PA 

None of these pa^es 

56. On what pa{re would you find the word coward ? 

A. 52^f 

C. 526 

D. 669 

None of these pages 

Directions: Questions 57 to 60 • Here are three words as they 
appear in the dictionary. Answer the next four 
questions by using the information given. 

Key to pronunciation: a ra^te; e mete; a h^t; e pet; 

a caucht ; i mine ; i niitv \ 

o so; o hot. 



E gypt (e • jipt), n. a country in the northeastern i)art 
of iifx^ica. 

ma ].iga (ma-lTn'), adj., v.t. 1» evil, injurious. 

2. speak evil of; slander. 3. hateful; malicious, 

mau so le uju (ma-so-le ' uia) , n. a large raagnificent tomb. 



57* '»hich of the following words rhymes with ^'mali^^n^'? 

A. machine 

B. ' reign 

C. rein 

D. laine 

none of these 

53. Vihat is the first syllable of the word "mausoloiirn" V 
A , lAa 
:Aaus 

C . inau 

D. mausol 

59. '^hat 'Jixrt of speech is the word ''Egypt''? 

A. adjective 

B. adverb 

C. noun 
ERXC ^* pronoun 



i.".u. liow many v.ieanix^Li:^ are r.iven for the //ord ''malign" V 
A • One 
B. Two 
0. Three 

D. b'our 

Diroctiotis: ^iiiestions 61 to &i . The list below contains the 
headinr^s of sections from a lon^; article in an 
encyclopaedia. Kach heading has been niuabered to 
t:olp you answer the four questions which follow. 

^^'or each (luestion, choose the number of the 
hoadinr; whore you v/ould look for the information 
atid n-ark the letter for that answer. If the 
riN-;ht rieadirif, is not anions the answers, mark the 
letter for ''none of these". 

AU LTRai.JA 

(1) i1ie Land 

(2) i'lora 
(5) i^auna 

(^'f ) The oopiti 

(5) Ctovernnient aad iolitics 

(6) ivconoray 
(?) .Joe 10 ty 

(&) ^/ultural i.ire 
( Hi o tory 

Uu^ler whicVL hoadin^; would you look first to find inrorrn3tion 
on ^'iui kindF> of factories located in AustraliaV 
A. 

^. (5/ 

c . ii-j) 

n. Ik) no of thCoG 

6r\ The kind of weather wlii.ch peo;'le have in Australia would 
be found under which heading': 

(1) 

B. (:>) 

0. (m) 

E. .None of these 

63. .Vhero would you find infoi'iri^j tion about the nationalities 
of the pco; Ic in --vUGtraliju' 
a. 

i>. ('0 

C. (7) 

D. (10) 

l']. N'one of these 
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G^f. Under which heading would you look first to find the 

most information on nickel mining in Western Australia. 

A. (1) 

B. (4) 
G. (6) 
I). (8) 

E. Ilone of these 

Directions: Questions 65 to 67» The information requested 
in the next three questions can be found in 
the three kinds of reference books listed below, 
i^'or each question, mark the letter which shows 
the kind of book in which you would be most 
likely to find the answer. Mark the "1)'^ if the 
information can be found in none of them. 

A. an encyclopaedia 

B. an unabridged dictionary 

C. an atlas 

D. none of these 



65. An account of attempts to climb Mt. Everest in the Himalayas. 
65. Location of the //atchung Mountains on a map. 



6?. Ho.v to pronounce "Himalayas^'. 



Directions: ^^uestions 68 to 70. A class which is studying 

satellites can use any of the following references 
in the library. For each question mark the 
letter of the reference which v;ould give the 
most help or tne best answer. 

an encyclopaedia 
the CEird catalogue 
a science textbook 
a magazine index 
a science-fiction book 



A. 
B. 
C. 
D. 

E. 



68. .Vhat is the origin of the name Jupiter? 

69. 'Vtiei^e can you find the most up-to-date information about 
man-made satellites? 



70. ..hat books in the library mi{':hb include additional 
material on satellites'.^ 



509 



Uiroctions: v^uestiovis 71 to 7^;>. '^'he answer to each of the 
next five questions would probably be found in 
one of bhe references listed below. b'or each 
question, Laeirk the letter of the book which you 
would ui:ie to look up the answer* 

A. Coiuinon^vealtVi Yearbook of "^ustralia 

3, ^^ueensland Yeai^book 

G. Oxford Dictionary of ^^uobations 

D. V/ho's .Vho in Australia 

E. viuidelines (laagazine Index) 



V1 . 
75. 



7^S^. 



^'/hat aj^e che naiaes of all the Australian , rime ministers? 

V/ho said "Hover in the field of human conflict was so 
mu(3h owed by ^;o many to so few,"? 

*hat was the population of Tovmsville at tlie latesc cenrju: 

.i'hat is bhe bii^thplace of the premier of Queensland? 

..here could you find a reference to an illustrated 
cirticlo about last year's surfing championships? 



i>i rec Uiorio : <;uestions 76 to 80. lielow is a referet^ce to 
a magazine article » taken from an index for 
magazines. Answer qviestions 76 to 80 after 
reading the item carefully. 



;Kai.)i^iiO].D furnishings 

ivixi) your hoa::.e in summer inside and out. 
ill., House k Gard 159: 64-^, 68-9, 
72-^^ Ap '7'1 

.'■ee also 
Oolour in house decoration 
l:.loctric Icimps 



76. ^he year of the 'SiB^-^o^zinQ referred to is 
A. 1971 
b. 197^-' 

0 « 1 ^:^br'' 

i). iVone of these 
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77 • The monthly issue of the magazine referred to is 
A, April 
May 

C . June 

D. None of these 

78. Additional articles can be found under 

A. House k Gard 

B. furnishings 

G. Colour in house decorations 

D. all of these 

E. none of these 

79. The abbreviation ^'ill" means 

A. the author is illustrious 

3. the magazine is illurninabed 

C. the article is illustrated 

D. the magazine v/as issued in 19^1-9 

80. '^'he title of the article is 

A. HOUSEHOLD furnishings 

B. House & Gard 

C. wrap your house in sunuaei^ inside and out 

D. Colour in house decoration 
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LOCATION SKILLS] TEST 
Answer oheet 

Name Date _ 

Orade ____ School 



\ • 


A 


6 




D 


h 




A 

A 


13 


0 


D 


h 


41 . 


A 


B 


C 


D 




61 . 


A 


i5 


C 


U 




O 


n 


ii 


0 


D 






A 


B 


c 


D 


L 


42 • 


A 


B 


C 


D 


E 


62. 


A 


B 


c 


i; 


i-; 


3 « 


A 


15 


0 


r\ 
i> 


h 




A 

A 


B 


/-I 

0 


D 


h 


45* 


A 


B 


c 


1) 


E 


65. 


A 


B 


c 


D 


E 




A 


r> 

D 


/I 

0 


1 > 

u 


E 


24 . 


A 

k 


B 


(J 


D 


b 


44. 


A 


B 


c 


D 


E 


6^+. 


A 


B 


G 


\) 


K 




A 






JJ 


b 


2> . 


A 

A 


B 


(y 


J 


b 




A* 


B 


c 


D 


E 


65. 


A 


B 


C 


U 


]■: 


6 • 


A 


•> 




D 




2b» 


A 


B 


/I 


D 


b 


46. 


'A 


B. 


c 


D 


I'] 


66. 


A 


B 


C 


1) 








b 


'"1 

<J 


u 




2/. 


A 

A 


B 


0 


D 


b 




A 


B 


c 


D 


E 


67. 


A 


B 


G 


1) 




Q 

O • 


A 


ii 




u 


1> 
I. 




A 


B 


0 


IJ 


b 


48. 


A 


B 


c 


D 


i J 


68. 


A 


B 


G 


JJ 


K 


(7, 






/-I 

0 






29. 


A 

A 


B 


0 


D 


E 


49, 


A 


B 


G 


D 


E 


69. 


A 


B 


G 


D 


E 




A 






u 


h 




A 


B 


0 


D 


E 


50. 


A 


B 


C 


D 




70. 


A 


B 


G 


D 


E 


11 . 


A 






i) 






A 


ii 


G 


D 


E 


51 . 


A 


B 


C 


D 


E 


71 . 


A 


B 


G 


D 


E 




A 






D 




32. 


A 


B 




13 


1^ 


r~ 

52. 


A 


B 


G 


D 


E 


72. 


A 


B 


0 


I) 


*-i 




A 


B 


c 


D 




55. 


A 


B 


G 


D 


T? 




A 


B 


C 


D 


E 


75. 


A 


B 


G 


D 


E 


1^. 


A 


B 




D 




5^. 


A 


B 


G 


D 


E 




A 


B 


C 


D 


E 


74. 


A 


B 


C 


D 


E 


15. 


A 


B 


G 


D 




55. 


A 


B 


G 


D 


E 




A 


B 


C 


D 


E 


75. 


A 


B 


C 


D 




16,. 


^ A 


B 


0 


U 




36. 


A 


B 


G 


D 


i'j 


56. 


A 


3 


C 


D 


E 


76. 


A 


B 




U 


E 


1V. 




B 




I) 




37. 


A 


B 


G 


D 


ir 


57. 


A 


B 


C 


D 


E 


77. 


A 


B 


c 


D 




18. 


\ 

ti 


B 




D 




58. 


A 


B 


C 


D 


E 


58. 


A 


B 


C 


D 




7S. 


A 


B 


G 


D 


E 




A 


3 


c 




E 


59. 


A 


B 


G 


D 


E 


59. 


A 


B 


C 


D 


E 


79. 


A 


B 


G 


D 


E 


20. 




3 


c 


D 


E 


40. 


A 


B 


G 


D 




60. 


A 


B 


C 


D 




80. 


A 


B 


G 


D 


K 
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APPIi NDIX J;" . 

Names of Individuals, Groups and Associations Kho Submitted a Brief, 
and Letter of Invitation. 
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NA^iFiS OF INDIVIDUALS, CROUPS AND ASS'^:: I ATIONS 
MIO SUBMITTHD A BniHI- 



Marion Adams liJitor of Babel, and Principal Tutor in (Germanic Studies, 
University of Ntelbourne, Victoria. 

Alexander Mackie Collej;e, (W.!-, Hart, Principal, and Mrs. J, i\vkc. 
Senior Librarian), New South Wales. 

The Association of Teachers of Film Apjireciation , (Dawn Brown, 
Secretary), Victoria. 

Australian Council of State School Organizations, (R.U. Russell, 
}!on , Secretary) , Western Austra 1 ia . 

Australian Teachers' Federation* State School Teachers* Union of 

Western Australia, (R, Darra^^h, Secretary), Western Australia. 

Joan Brewer, Senior Lecturer, Adelaide Teachers' College, South Austral 

Margaret Broadhead, ^lonash Teac!\crs* Colle^^e, Victoria. 

Broadland House Church of England Girls' Grammar School, (Mary Hill, 
Headmistress) , Tasmania. 

Camberwell Grammar School, (A,D,P, Dyer, Headmaster, and Mrs. McMaster, 
Senior Librarian) , Canterbury, Victoria. 

Diana Carr, Librarian, Victoria. 

Catholic Education Office, (Rev, Brother W.X. Simmons, C.r.C), 
New South Wales . 



Catholic Lducation Office, (Rev. B. O'Shea, Director), Queensland, 
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f)cpartnent of liducation and Science^ Nortfiern Territory Office, 
(R. t\ar.sons, liducation Officer), Northern Territory^ 

i^etty lilliott, Librarian, Victoria. 

Rev. W.M. lord, i*rincii)al, Avixi 1 iun Col Icy^c » Victoria, 

MJ., Hale, Co-ordinator of Planning', in Teacher Education, liducation 
Department, New South Wales. 

CO. licalcy, Trincipal, Scotch Collep.e, Hawthorn, Victoria. 

U.M. Horner, Headmaster, Ballarat College, Victoria. 

Stella Lees, lecturer in Li brari anship , Victoria. 

L Library .\ssociation of Australia, School Libraries Section, (,Joan Cobb, 
Secretary], Nc\.^ South Wales. 

Library Association of Australia, Victorian Branch, (T.ll. Woodrow. 
CJuef Librarian), \'ictoria. 

Library Board of Western Australia, C^«A. Sharr, State Librarian], 
Western Australia. 

^.A. Lodcvvvcks, Librarian, University of Melbourne, V^ictoria, 

Macdonald, Headmaster, T^;c Peninsula Church of Lnpland Scliool, 
\'ictoria . 

\tK South. Wales Teachers' federation. Survey 1971. 
Alicia Murdoch, Librarian, Victoria. 
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G,C, I'ullen, Supervisor of Libraries, Tasmania, 

Pultney Hrammar School, (Jane lliscock. Librarian), South Australia. 

Queensland Department of Tducation, Queensland, 

Queensland Teachers' Union, (G»C. Rnpland, Assistant Secretary), 
^'ueensland, 

li.C, Randall, Senior Lecturer in F:nj|:\lish, The Teachers' College, 
Lismore, New South hales, 

Margaret Sim, ^iacquarie University, New South Wales, 

Soutl\ Australian Education Denartment School Libraries Branch, 

(L.K, >!cKelvey, for J.G, Pwyer , Supervisor of School Libraries), 
South Austral i a , 

N. Stockdalo, Librarian, The F-linders University of South Australia. 

P.N. rinvaites, I^rincipal, The Geelon^ College, Victoria, 

Victorian Lducation Department, Special Services Division, Library 
Branch , Victori a , 

Victorian Federation of State Schools Mothers* Clubs, (Joan Y: . Kirner, 
['resident), Victoria, 

W.G, Walker, I'rofcssor of Education, Armidale, New South Kales. 

Marrnanbool Technical Colle^TC, (Nancy J . liaxter, Teacher-1 i!)rarian) , 
\'} ctoria , 

Western Teachers' College, (J. A. Ramsey, Principal), South Australia. 
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TtLCPMONr 7! 1377 



DEPARTMENT OF EDUCATION 

ST LUCIA, DRlSDANn, O. 4067 

March, 1972. 

COMMONKliALTlI SHCON[)ARY SCHOOL 
L I BR AR 1 S R[- S i p rqj Li CT 



?ai* Reader, 

As was announced in 1971, the Coiiunonwealth Department of Iklucation and 
^ience has coiiuiiissioncd a project aimed at evaluating the impact on secondary 
:lucotion of the Commonweal tli Secondaiy School Libraries Program, ajid tins is 
2ing luulcrtaken by the Department of Iklucation at the University of Queens lajul. 

The main aims of this research project are: 

1. io detennine the existing state of secondary school library 
deve lopjneJit througliout Aust ral ia* 

2. To carry out detailed cuul sopliisticated analyses of the data 
obtained from the National Survey, 

3. To continually identify new research ai^eas, generate liypotheses and 
support individuals wlio imdertake further in-dcptli studies. 

4. lo prepare by October, 1972 a major report based on tlie outcomes of 
the research project for the Con^nonwealtli Department of Lducation 
and Science. 



To help achieve these ends we are inviting ail interested individuals, 
roups (i.e. brandies, committees, etc.) ;:ind associations to submit briefs in 
hicli descriptions, opinions and rocoirunendations are expressed concerning the 
ommonwcalth Secondary School Libraries PrograJi). 

I'Ol lowing is a list of some possible items to help you in the preparation 
f your brief: 

1, 'i'hc role of the Commonwealth Department of L'ducation and Science in 
relation to scliool libraries. 

The role of the State Departments of Hducation in relation to scliool 
j^J^^l ibrari es (including state subsidy schemes). P/f.O. 
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5. The allocatioi^ of funds for socondaxy sciiool Libraries. 

4. (Inservice) i:Juc^Uion/j'r;unin^t] of teacher- 1 ibrariv'uis ivid the role 
of teaclier- 1 ibrarians , 



7. Centralized seliool libraries versus decentralization and the role of the 
scliool libraiy education. 

8. 'I'he impact of the Coi:\j;ionueal tli Secondary " vSclu)ol Libraries (h\mt on 
secondary education in Australia. 

9. Kecoiiunendations you would like to see submitted to the Comjnonweal th 
nepartincnt of liducation imd Science. 

All sources of inforination will be kept confidential if requested. 
Otherwise we would like to give credit to those who have made the effort to 
help us in this aspect of the project. 

We would very mucli a])])reciate i^^ceivin^^^ your brief by the 3(nh June, 
1972 so that there will be suffieient tii^.ie for us to consider its contents 
and include it in the October^ 1972 Report. 

Please send it to: 



I'roject Ivesearcii Officer, 

CojiunoJiwealt li Libraries Rescarcli Project, 

[)e])artnien t of (Education, 

University of Queensland, 

ST. LUCIA, Brisbane, Qid. Ai)b7 . 



Inserviee education of te 



Integration of audio-vi.^ 



:u\d print material, 



'ilKUlk \'OU. 




C) ) a 1 nnn:} , Ad viso ry Cown i 1 1 e e . 
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AI'I'LMilX U. 



Letter Used to Announce Research Project 
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IfLlf'HONF n \ )// 



ST LUCIA, QUErNSLAND, 406/ 



This is to inform you that a project aimed at assessing 
the educational influence of school libraries has recently been 
commissioned by the Commonwealth Department of Education and 
Science and is being undertaken by the Department of Education 
at the University of (Queensland. 

We have sot up an Advisory Coitunittee comprising: 
Professor W.J. Campbell (Chairman;, Mr. McConchie (Assistant 
Secretary ^ Dept. of Education and Science), Mr. N. Alford 
(i^rincipal Research Officer, ;:^tate Dept. of Education, .^'Id.), 
Dr. B.W. Carss (Header in Education, University of .^'Id.), 
Mr. D. Fielding (Librarian, University of i'ld.). Dr. J. Genn 
(oenior Lecturer in Education, University of v^'ld.), Professor 
Ernest Roe (irofessor of Education, x'apua, New Guinea), 
Mr. Milton Simjns (Librarian, James Cook University) and 
Mr. Roy Lundin (Research Officer). 

W'e would greatly appreciate your publicizing this prooect 
among the members of your Association • During the courr.e of this 
study ib may be necessary to ask some of your members to help us 
by providing opinions and information. 

V/e believe that this study is a most important one, and 
we hope that it v/ill throw fux^ther light upon the educational 
process in the schools. Your co-operation will be much appreciated 
and, for our part, we shall be glad to provide you with more detail? 
of the project as our plans develop. 

Yours sincerely, 



ERLC 



Roy Lundin, 
(Research Officer) . 
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/\ppi:n'dix h. 

state Services to School Libraries. 
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STATH SHRVICKS 



Following are brief pen sketches of the school library 
educational media services in each state to give some idea of their 
development and present features. This is not intended as an 
exhaustive description of the numerous services being performed by 
what could only be called the vital pulse centres of school library 
development in Australia. 

New South Wales 

Recently, New South Wales became the first state to unite the 
Library Branch, the Audio-visual Teaching Aids Centre and the Inservice 
Branch under a single director. As a result of this reformation several 
chan:»es are expected in the form and function of the sub-branches. 

The Library iiranch, headed by an Officer- in-charge, has had 
]4 staff. The last appointment was one in 1964, the rest of the staff 
were appointed in 19^'6. Recently (mid-July, 1972), however, new positions 
were advertised. 

The Branch has these main functions: 

(1) to give advice to schools on all matters relating to school libraries; 

(2) to produce booklists to aid schools in selection; one list contained 
10,000 titles recommended for Commonwealth spending; 

(3) to provide a limited cataloguing service, particularly for 
foundation collections; 

(4) to conduct brief courses and seminars for the basic and in-service 
training of school librarians; 

(5) to consult with senior [iducation Department officers concerning 
administrative decisions concerning school libraries, particularly 




in the allocation of the Commonwealth Grant. 
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Much advisory work in the schools has been done by an Inspector 
of Schools for Hnglish and History who has been given school libraries 
as an additional responsibility. This inspector has also been 
particularly involved in school library staffing and has sat on two 
committees inquiring into this situation. 

Queensland 

^ ' Sc hool Library Servic e 

"The basic function of School Library Service is to create the 
organizational and educational framework for dynamic growth in school 
libraries, and to give detailed advice to schools to assist them in 
developing their own library programs.'^ 

"This assistance falls in to four categories 

(a) Bibliographical services, including issuing of selection and 
cataloguing aids, and to a limited extent, supply of prepared 
catalogue cards, 

(b) Preparation of handouts on the organization and administration of 
schoo I libraries . 

(c) Advisory visits to schools, and as an extension of this, direct 
a^sistance including buying books on behalf of schools. 

(d) Inservice training in areas relating to the basic organization o^^ 
libraries and the use of library resources/'^ 

In addition, the Branch co-ordinates the spending of Commonwealth 
funds and State grants and subsidies for library materials. 



1. Queensland Department of Education. School Library Service. 
Services Prov ided to Schools « August 1971 (updated). Mimeo, by 
Mr. B. Bahnisch, Supervisor of School Libraries. 
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The Branch was established at the be^^JnnirH^ 1969 by the 
appointment of a Supervisory of School Libraries. By August 1971 the 
staff totalled 17, and by August 1972 there were 27. Of these, two 
School Library Advisers and one attached teacher offer direct service to 
secondary schools. There arc also five Regional Library Advisers for 
primary schools. 

The professional staff are also involved in the "6 months" 
training courses in school 1 ibrarianship for experienced primary and 
secondary teachers. These courses were bej',un in 1970 and have to date 
produced aj^proxinately 75 secondary and over 100 primary teacher- 
1 ibrarians . 

B • ^ J Im Centre 

Tlie Education Department Tilm Centre^ headed by an Officer- in 
charge, provides services to all the 1000 governTnent and non-government 
schools in Queensland. 

2 

A recent news release describes the following features: 

(1) The 16 nm film library holds about 2200 titles and 7200 copies 
valued at $1 mi 11 ion ; 

(2) over 500 weekly circulations and orders for films, slides, 
film^trips and video tapes; 

(3) slides and filnistrips are sold to schools at cost; 

(4) the centre produces coloured slides to accompany taped radio programs. 

(. . C o -ordi nut or of Rad io and Televis io n 

A l^ranch of Radio and Television, as a separate entity, ojicrates 
under a Co-ordinator . The nain functions of this Branch arc to jiroducc and 
disseninate educational broadcasts in co-operation witli the A. B.C. One of 
t]io Ji^ost extensive services is to outlying schools which have been provided 

2. More color films in schools in future. In Courier-Mail, 24.10.72. 
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witli video-recorders so that television programs can be circulated 
among them. A staff of 11 carry out those services. 

South Austral i a 

A . Sell 00^- J-J: braries Bran ch 

'll\e Supervisor of Scliool Libraries lists the functions of 
tlie Branch as follows: 

(1) Supervisory: assessment of work of teacher- librarians ; 
(,2) Advisory: advice and assistance to teacher-librarians; 

(3) Book selection: review and publish lists of books recoRrnendihg 
purciiasc by schools; 

(4) Trainini;: organize and lecture at library training and inservice 
training; courses ; 

(5) Toundation Library (Irant Scheiiie: administer and ojieratc for new sc!\ools; 

(6) Federal Aid to Sccondar>' School Libraries: operate specific asjiects 
of this sciieme and liaise with other bodies resj^onsib le ; 

(7) Central Cataloguing Scl^eme: operate central cataloguing service for 
school 1 ibraries ; 

(S) Administration; concerned with the Branch generally and with all of 
the above services. 

Until 19G4 the School Libraries Branch consisted of a Supervisor 
of School Libraries and a Clerk/typist. Up to that time, although many 
schools had central libraries, there wore no librarians in primary schools 




r unctions and development of ti)c School Libraries Branch , memo to the 

South Australian Lducation Department, by Mr. J, Dwyer, Supervisor 



aiki tcu \i\ sccondar\' schools. The work of the Su,>ervisor of "-ciiool 
Libraries consisted riainls' of visitii^j; sciiools to Jilvise on tne better 
o;)eration of libraries and answerinr written en(|inries i"ru!:i schools. 

Since tnat tirie, due to a chan^^e in education ai^d th.e role of 
the librars in the school, every secoiular)' school aful prin^iry school of 
over five classroons is provided with a ceiUral library, and over 2S() 
school librarians are ejiployed throu^^hout the State. 

rhe Branch staff has also grown to 26, and apjiroval is ):iven for 
4 raore. Of these, 7 are school library advisers who have been seconded. 
(>ne adviser is located in a country regional centre; the others visit 
count r\' centres but are based at tne branch. Of the 26 staff, M luive 
[>cen added durin^^, the past 3 years. 

1 fie Liranch. [>rovities central cataio^.uiny, for alj books bouj^ht undci 
the CoiMmonweal til rroi:rani. In fact, these books must be selected from an 
extensive list whicli the Brancli people feel is comprehensive enou);h not tc 
i>e restrictive. Central cataloguing, also provided totalh' for ai^out 
22 sciiools, many primary, and each year tins service is extended to all 
ne\v' schools. These 22 sciiools also receive a full processing service - 
i.j. book pockets, date due slips, j^lastic covering, etc. 

The l^rancl) has a model librar)' of ' 'out 15,000 volumes including 
a copy of ever)' book recommended on lists, professional books on 
1 ibrarianshi[) , review cojnes, professional journals, and eas)' picture 
books. rhis library is used by teachers, teacher- 1 ibrari aus and i.ranch 
staff for selection, professional reading;, book talks, etc. TjiO Hrancli 
will also make bulk loans of about 500 to a new school for up to 2 years, 
ciian^;ed each term. 
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IS . A vi d io- Visual t;ducatior, Ccntr e 

The functions of the Centre are listed as: 
Ll) ri Im library; 
(^2) Audio production; 

(^3) f i Imstrip/sl idc production aiul sales; 
(-0 Cojisultant services. 

A staff of 4U arc involved in carrying out these services, ar\d they work 
independently from the Library branch, although there is considerable 
liaison between thcin. 

Schools ma)' borrow froin the Centre, films slides, filnstrips, 
disc recordin^is, overhead transparencies, video tai>es and transcrij)t ior^s 
(onl)') of audio tapes. All the above iterr.s are also produced for sale to 
schools within and without the state. The best knov^n of these arc tlie 
numerous Uni -pacs produced . lliey are coinposed of filmstrips and 
accompany in jt; scripts . 

This Centre is also engaged in giving advice and instruction to 
sciiool j)ersonnel, and the Supervisor is involved in tlie development of the 
new Lonmonu'eai th Resource Centres. 

C. Others 

Tiiere are two other bodies in South Australia wiiicl; are involved 
in audio-visual work: 

Kilkenny i./i . W Se ction , whicii is involved in Li.T.V. production and 
in-service. The staffing is about 12. 

l)i r ecto r, Adnini st rat ion / Finance , with a staff of 3, are occupied with 
audio-vi"ual subsidy, public-address systems, radio and record players. 
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'1 asniarmi 
' !^ ^i^ rary Service Brancii 

A Supervisor of School l.il)raries, trained in N.S.W, in \\K)7 , 

was appointed in 1968 to establish a Central Librar)^ Services Branch, 

This new iirancli supplanted a Schools Library Service which had for many 

years supported many scliools by loans of books from a stock of about 

20,001) volumes. These books were distributed amon[; tlic schools in 190^^ 

4 

putting an end to tlus service. 

At present a staff of five supervisor, librarian, and three 
secretarial/clerical staff supply the services. The two ;aain pur[)oscs 
of the Branch are (a) to offer expert advice and assistance to scliools 
on all library matters and (b) to assist schools in the selection and 
acciuisition of books through the publication of evaluative lists. The 
Branch also lias the responsibility of a demonstration book collection 
winch teachers and librarians may inspect. 

The Supervisor is also consulted concerning library staffing, 
and he is heavily involved in library design, lie is also engaged in 
studying the feasibility of establishing a central cataloguing service. 
Ine Supervisor also has both formal and informal liaison with tlie 
Supervisor of the Teaching Aids Centre. 

' acliing Aids Centre 

The Teaching Aids Centre, staffed by nearly SO specialists in a 
variety of ;)rint and non-prlnt media, conducts a vigorous program 
serving the needs of almost 400 schools tliroughout the State. The service 
are categoriEed as follows: 



4, "hibrary Services to Schools" In 'Ihe Tasmanian hducation Gazette, 
Vol.2, No. 9, December 1968. 
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i^rint ini^, 

Electronics 

Library 

Photography 

Graphic Arts 

Lducat ional Broadcast in^ 

Sales and Despatch. 

In a report from tl^e Centre^, the following services are described: 



"The leaching Aids Centre evaluates, selects, sujiplies and 
maintains all the audio-visual etiuipmcnt used in all Tasmanian schools. 
In close co-operation with Curriculum Research Officers, it undertakes 
the systematic development of special materials to implement new 
curricula on a state-wide basis. It is a major source for print and 
non-print materials designed sjieci f i cal ly for use in Tasmanian schools 
and colleges. The staff of the Centre is responsible too for the 
development and orv^an isat ion of s[>ecial courses in educational media, 
Doth for trainee teachers and teachers in the schools/' 



One of the most exciting innovations produced by this Centre is 
'^dia Mobile. A converted school bus, it is designed and equipped as 
a mobile resource centre with five ful ly-cquii)ped carrels and otlier work 
areas. A small team accompanies the Media Mobile to the schools to guide 
teaci\ers tlirough tnc self-instructional in-service programs. A techniciai^ 
also accompanies the bus to service the schools' equipment. 



victoria 

/\ . \a \) r a ry Bran ch 

iue Supervisor of School Libraries has detailed the orgar.i ration 
and functions of the Library r^^^anch in a Staff Manua l ^\ and following 
are some of the main points: 




h ducat ional Media -> Tasman ia: a brief report from the Teaching Aids 
Centre, L.ducation Departm.ent of Tasmania, Australia. 
()* Victoria. Lducation Department. Library Brai>ch. Central Library Staff 
Manual 11)72. Prepared by Mr. B, Sheen, Supervisor of Sciiool 
Lib rarics * 
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The Branch is divided into four main sectiojKs: 

^' Central Staff which is involved in the overall administration of 
the Hranch, recruitment and appointment of school library staff, 
advisory services, administration of library ^.rants, production of 
Branch publications ,co)r.p Hat ion of school library statistics, and 
preparation of annual Budget estimates, advice on library buildings 
and furniture, advice on non-book materials, and liaison with the 
Audio-Visual Centre, 

2. The Servi ce S ection is involved in two major types of activities. 
First, an action team organizes new libraries and reorganizes old 
ones when needed particularly in terms of classification and 
cataloguing collections. Second, the relatively new development of 
centralized cataloguing is offered only to some schools at present 
and is voluntary. About 30,000 books Imve been catalogued and are 
"on file", A back- log of card sets are kept so that same-day service 
can be offered. 

^' T^^^ c I n-servlce Education Section is responsible for tl;e organization of 
library in-service education and seminars for trained and untrained 
teacher-librarians, teachers, and principals in all parts of the State, 

Education Depa rtment C entral Library, The staff in this section 
acquire, organize and control the distribution of a professional 
collection for the use of professional officers of the liducation 
Ue})artment, In addition the section offers reference services and 
mai n tains spoci al col lections , 

The Branch, establisl^cd in 1949 with a staff of 5, grew to 
20 staff in 1967 and to over 7S at present. Of these, about 15 to 20 
are on half-tine study leave. Tins total does not include the over 40 
primary school library advisers who are half-time in a library and half- 
time regional advisers. 



^^'^Jio-'Vi^ua l Cen tre 

The Supervisor of the Audio-Visual Centre reports that tlie 
100 staff work in the following; sections: 

K Motion Picture 141m Library; 

2, Film Circuit Library Centres in 9 Provincial Cities; 

3, f'ilmstri]^, Slide, Chart and Tape Libraries; 

4, lii^uipment Maintenance and Teaclier Training; 

5, Materials Production Section; 

6, Research and Promotion; 

7, Motion Picture Production and Television; 

8, Adriini St ration. 

Although this Centre operates independently fron the Library 
lirancii, tlicre is considerable liaison between the two, and botli Supervisor 
are members of the fiducation Departinent Committee responsible for the 
adnunistrat ion of the Cornrnonweal tli Grant. 

In 12 inontlis the Audio-Visual Centre circulates over 120,000 
1() nn. filiiiS. Schools ma)* also borrow slides, filmstrips, disc and tape 
recordin^^',s , overhead transi>arenci es , and 8 mm loop films. The Centre also 
produces and sells slides, filmstrips, tape recordings, transparencies, 
charts and pictures, hut they are available to Victorian sclioois only. 

Other services of the Centre include: 

1. Advice and instruction to school ;)ersonnel on the selection and use 
of audio- visual equipment; 

2. Servicing 16 mm projectors; 

3. Preparation of slides and overhead transparencies from teachers' own work 

4. Demonstrations and disj^lays of audio-visual materials and equipment; 

5. Publications of catalogues, handbos^Ks and manuals for use in Victorian 
O , schools. 



Western Aus trajjj^ 

A. Library Services Branch 

Tiie Su])er i iitei\dont of Library Services describes tlie philosophy 
of his branch as follows: 

"Lasily accessible, systematically selected and wcl 1 -or^^ani ;',ed 
resource naterials are essential to all wlio arc concerned in 
education. The ju'ofess ional administrator, the teacher and the 
student all must have easy aad immediate access to adecjuate 
sources of in fornuil i on , Aiiio:;^ the mass media, the printed word is 
still of crucial iri]>ortance in our education today. Lfficient use 
oi' information in the educational process is the aim of tfie Library 
Service Branch.'' 7 

The main services of the branch are as follows: 

1. Administrative and Adv'sory Services; 

2. Central Cata Ios;u i n^^ Section; 

3. Technical Sciiools Section; 

4. Book Services Section; 

5. The Model School Library; 

6. Central I'rocessin^, Binding; 

7. Charles iladley Iravelling Library; 

8. The W.J. Koonoy Teac!\ers' Reference Library. 

rhere lias been considerable expansion of the Branch since its 
establishment in 19G3 when the Superintendent was ap[)ointed. Staffing' 
for examjile, has grown from about 10 in 1965 to 47 in 1970, 5'^ in 1971 
and 08 in 1972. Most of tlie staff arc engaged in the central services and 
only two senior staff are responsible as advisers to the schools on 
lihrary use and organization. 



7. "Librars' Services Branch" h]^ The I.ducation Circular, W.A., Miy, 1970, 
pp. 90-92 . 
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^' A udio- V isual l id ucation C entre 

The Superintendent of Audio-Visual Hducation lists the section 
of his Centre as follows: 

1, Professional education; 

J. Production; 

5. Library; 

4. Teclinical; 

5 * Adrninistrat ive . 

A staff of over 39 are responsible for the various services* 
Schools may borrow filmsj slides, filmstrips, disc and tape recordings, 
overhead transparencies j charts and multi-media kits* 

Tiie Centre produces all of the above types of software plus 
video-tapes and printed naterial related to the various items. Schools 
may buy only filnistrips. Material is offered to the Audio-Visual Centres 
of all other states for reproduction as required. The Centre maintains 
a liaison and advisory service with the A, B.C. Catalogues and A. B.C. 
TcacliCrs ' Xoles are available. 

Advice and instruction is given to school personnel on the 
selection and use of ?udio-visual equipment. 

It is anticipated that there may be major changes in the 
structure and function of the Centre in the near future. 
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AI'l'iiNDlX 1. 

Task Analysis of Teacher-Librarian. 



ERIC 



TASK ANALYSIS 01- TEACHLR-LI BRAKIA N 
SUNtMARY OF FINDINGS FROM NlANPOWIiR FROJIiCT 
(Used in analysis of Teacher- 1 ibrari an diaries) 

A . DFA'F.IOFMFINT OF TilF FDUCAT lONAL PROGRA.M 

1. Participates in Curriculum Development and Revision. 

2. Assists curriculum committees in selection of appropriate 
materials for resource units and curriculum guides, 

3. Assists individual teachers in curriculum planning. 

4. Clonducts evaluation of adequacy and suitability of facilities, 
e(]uipnent, materials, and services \:it]\ regard to learning 
outcomes . 

5. Provides leadership in determining educational objectives of 
1 ibrary servi ccs . 

6. Develops long ranp.e plan co-operatively with library staff 
and administration. 

7. Plans co-operatively with staff members to co-ordinate materials 
and library activities with curriculum programs, units, and 
textbooks . 

8. Observes classroom work to co-ordinate library activities 
with school instructional programs. 

9. Plans and discusses library involved topics, units and activities 
with teachers. 

10. Develops new uses for materials and equipment. 

11. Works with teachers to design innovations in instruction. 



ERLC 
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ADMINISTRATIVE TASKS 

1. Helps to determine overall library policies. 

2. (a) Plans library (or media centre) operations and maintenance, 
(b) Plans budget , 

3. (a) (Confers with administrators) (and school committee,) (mothers * 

cluh concerning library operations, programs and budgets.) 

(b) Library staff conferences, 

4. Plans for expanding program of media services. 

5. Plans arrangements of library space and furniture; confers with 
Public Works Department officers. 

(>. Scliedulcs vise of facilities. 

7. N!aintains lines of communications with the district 
administrative offices, 

8. Conducts in-service, or on the job training program for 
library staff. 

9. Prepares library staff work schedules. 

10. Assigns duties to library staff. 

11. Trains student library aids. 

12. Supervises work of the non-professional library staff, 
including volunteer library assistants and students. 

13. i:valuates work of library staff. 

14. Develops necessary forms (circulars) for operation of the library. 

15. Determines records and statistics needed. 



336 



16. Compiles and tabulates data for statistical reports, 

17. Submits reports to administration, 

18» Determines, controls, orders, inventories and maintains 
suppl ies , 

It). Schedules inventory of materials and equipment. 

20. Confers with visiting librarians and other guests. 

21. IVritcs and edits news articles, ])ronotional materials, and 
notices for school and local paj^ers, 

22. i'lans and participates in meetings to present the functions and 
services of tlie library to parent groups and community organizations. 

23. Informs public librarian about school programs, curriculum, 
activities and plans co-operatively for joint library activities. 

24. Detennines rules for the conduct of pupils in library. 

25. (a) Disciplines pupils in library, 
(b) Cieneval supervision of students. 

26. Assumes responsibility for decisions concerning disciplinary actions, 

27. Informs library staff of planned activities and requests. 

28. Visits other libraries to observe their programs. 

2U . Attends and part icij)ates in neetings of professional organizations. 

30. Handles com;^laints and objections to particular materials 
and services. 

31. Determines policy for the acceptance of gifts. 

32. (a) Reading and answering mail. 
ERJ^C (b) Telei)hone calls. 
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INSTRUCriONAL TASKS 

1. Orients students to library. 

2. Reviews library rules and procedures. 

Plans sequential program of library instruction. 

4. Gives incidental instruction in note taking and outlining in 
connection with library work. 

5» Gives (incidental) instruction in library skills. 

6. Gives instruction in tlie use of nateriais. 

7. Gives instruction in the use of audio visual equipment. 

8. Conducts workshops for teachers in the use of equipment. 

9. Gives instruction in basic reference techniques. 

10. Gives instruction in specialized reference books and other 
materials before class research project is begun. 

11. iivaluates [)U])ils library skills and ]>erformance and informs 
teachers of results . 

12. Assists with independent study. 

13. (a) Guides reference and research work of small and large groups, 
(b) Guides students to fiction. 

14. Assists with assignsnents done in the library. 

13. Guides in organizing and presenting written and oral book 
reports , 

16. Assists students to develop con^petency in listening and viewing sk 

17. Develops and directs individual reading guidance programs. 
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D. SPiiCIAL SliRVICliS To Staff and Students. 

(I) Audio Vis ual 

1. Monitors use of electronic teaching equipment, 

2. Assists tcaclicrs ar^^ pupils in locating and selecting materials. 

3. Assists teachers and pupils in using teaching cquipnent 
and raaterials . 

(II) Listing and Review Services 

4. (a) Compiles iriaterials lists. 

(b) Collects materials for bulk loans or use in library. 

5. Writes reviews and annotations. 

6. Compiles review files for books and other materials, 

(III) Reference and Reader Servic es 

7. Administers inter-library loan services. 

8. Answers ready reference questions. 

9. F'crforms general reference service. 

(^^) ^^ublicity and Information Services 

10. Develops media centre handbook for teachers and pupils. 

11. Prepares and distributes notices, bulletins, and other 
))ublicity materials, e.g. exhibits. 

12. Initiates projects and activities relating to the library 
and its resources. 

ERLC 
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( V) Service for Spcci al Interests an d Activities 

13. Visits classrooms to give book talks. 

14. Introduces materials of special interest to class groups. 

15. Suggests related materials, ideas and resource people 
for classroom units. 

16. Informs teacliers and students of radio broadcasts and 
T . V . programs . 

17. Organizes and conducts sjiecial activities for interest groups 

18. Plans and directs special observances of book and library 
week, holidays, etc. 

19. (a) Reads aloud to children. Tlans and conducts story time, 
(b) Book talks in library. 

20. Assists in and provides materials for extracurricular 
act i vi ties . 

( V I ) Library Me dia Centre Visit s 

21. Arranges and conducts class visits to public libraries. 

22. Prepares forms or cards for teachers to give advance notice 
on library assignments. 

23. Conductb class visits to the library. 

2-1, Develops with teacliers a plan for pupils to follow 
in completing assignments. 

25. l-stablishes with teachers procedures for mass assignments 
involving the use of the library. 

^ 26. Maintains schedules of class activities in the library. 

ERIC 
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(VII) Reading Services 

27. Identifies pupils with reading and study problems and 
seeks ways to help them. 

28. Makes studies of pupi Is' reading habits and interests. 

29. Assists with vacation reading program. 

{VI I i ) Guidance and Counselling Services 

30. Identifies exceptional students, (slow learners, advanced 
learners, etc.) and provides worthwhile experiences and 
materials for them* 

31. Observes pupils in need of counselling and inforins 
counsellors (adndnistrat ion) . 

(IX) Special W ork with Staff Members 

32. Orients staff to library program, materials and services. 

33. Informs staff of available in-service workshops and courses, 
professional meetings and educational resources of the 
cominuni ty . 

34. Inforins teachers of new library services, materials and 
equipnent . 

35. Promotes use of professional library. 

36. Reads and reviews professional materials. 

37 » Assists teachers in locating bibliographic data. 

St;LLCTiON 01- MATERIALS AND HQUIPMLNT 

1* Evaluates existing collections to determine needs. 

^ 2» Knlists staff participation and recommendations in evaluating 
amwAjiiiii and selecting materials. 



5. Justifies materials selection policy. 

•K fielps to determine specifications for the purchase of 
library furni shings * 

5. Maintains selection aids for finding new materials. 

6. Keads books, tiiagazines, professional journalSi catalogueSi etc. 
for back^roujid information in selection of materials and 
equipment . 

7. Confers with sales representatives to learn of new materials and 
equipment , 

8. Confers with staff and administration regarding selection of 
audio- visual equipment . 

9. hvaluatcs and selects print materials. 

10. [Evaluates and selects non-print materials. 

11. Scans local publications and periodicals for resource materials 
and information. 

ACQUISITION OF MATFiRlALS AND EQUIP?11:NT 

1. Follows up outstanding orders. 

2. Acknowledges gifts and exchanges* 

3. Ordering books and audio-visual. 

i^KODUCTlQN OF MyVTLUIALS 

1. Adapts commercial materials and equipment to meet special needs. 

2. Designs printed publicity materials, posters, bookmarks, and 
other graphic displays. 



342 

3, Makes simple display devices for use in Instruction, i.e. felt 
boards, bulletin boards, etc, 

II. PRBPAlOVriON or MMLRIALS 

1, Clips items from newspapers and magazines. 

2, Preparation. 

I. OK C/\XIZATION 

1. Lstablishes cataloguing and classification policies. 

2. Reads and reviews new materials for the purj^ose of classification. 

3. Classifies and catalogues print and non print materials. 

4. Prepares main entry cards. 

5. Determines added and analytical entries needed. 

6. (a) Verifie>> preliminary filing of catalog (and S.L) cards to 

comnlete filing. 

(b) Filing. 

7. Plans for reorganization and relocation of materials collection. 

8. Shifts materials and adjusts location labels as required, 

9. Maintains equipment inventories. 

10. Organizes and maintains special collections of print and 
non print materials, 

11, (a) Periodicals, 

(b) Indexes periodicals. 



CIRCULATION OF MATERIALS /\ND liQUlPNlliN T 

1. hstablishes policies and procedures for circulation of materials. 

2. Locates requested materials and informs user of availability. 

3. Informs teachers and students of inability to fill requests. 

^. (a) Calls in materials on loan when required elsewhere, 
(b) "Overdues"; overnight loans, 

5. Schedules use of materials and equipment, 

6. Orders and returns materials and equipment from district and/or 
other material centres. 

^lAINTH NvVNCti OF MATliRIALS AiND HQUIPMhNT 

1. (a) Inspects print and non-print materials for damage, 
(b) Repairs, 

2. Establishes policies for maintenance of materials. 

3. Removes from shelves and files, books and other materials which 
need to be repaired, re-marked, rebound or discarded. 

CLL RICAl AND SFCRCTARlAL TASKS 

1. Assists in inventorizing all materials. 

2. Checks card catalog and shelf list for ordering and duplication 
of materials . 

3. Consults bibliographic data in trade catalogs. 

4. Prepares and assembles bibliographic data for ordering. 

5. Duplication of material. 



6. Processing. 

7. Distribution of good 

NON - LIBRA RY ACTIVITIHS 
1. Lunch, tea, etc. 
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Al'PliNDlX J. 

A Selected Bibliography of Items Directly on the Topic of the 
Commonwealtli Secondary Schools Libraries Program. 
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Australia. Commonwealth Government. State s Grants (Sec ondary Schools 
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Printing Service, 1968. 

Aubtralia. M inister for Lducation and Science (Fraser) . "Libraries 

Programme. Statement by Minister for Education and Science/' 
Canberra, mimeo, 17 April, 1969. 

Australia. Mi nister for Fduc ation and Science (Fra ser) . "Libraries 

Programme. Statement by Minister for Education and Science." 
Canberra, mimeo, 24 September, 1969. 

Australia. Minister for Education and Science (Frase r) . "Statement 
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Science pursuant to Section S of the States Grants (Secondary 
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to payments made in 1969) . 
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Schools Libraries) Act 1968 , relating to payments made in 1970 
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Canberra, mimeo, 1972. 
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Australia. Minis ter for Education and Science (Traser) . "States j' rants 
(Secondary Schools Libraries) Bill 1971 ; Second Reading Speech, 
by the Honourable Malcolm Fraser, M.P., Minister for liducation 
and Science/^ In^ Australian Parliamentary Debates, House of 
Representatives, 7 October, 1971, pp. 2035-35, 

Australia. Parliamentary Debates. " States Grants (Secondar^^ S chool 
Libraries) Bill 1971. Second Reading. Debate resumed from 
7 October (vide page 2035) on motion by Mr. Malcolm Traser 
In Australian Parliamentary Debates, 30 November, 1971, 
pp, 3830-49. 

Australia. Parliamentary Debates. "Education: Science and Library Grants 
(Question No. 5113)," l£ Australian Parliamentary Debates, 
22 5 23 March, 1972, pp. 1064-66. 

Australia. Parliamentary Debates. "Education: Science Laboratories and 
Libraries (Question No. 5255)/' rn Australian Parliamentary 
Debates, 26 April, 1972, p. 2055. 

Australia. Parliamentary Debates, "Grants for Science and Libraries 
Facilities (Question No. 5554)," Ln Parliamentary Debates, 
31 May, 1972, pp. 3431-32. 

Bahnisch, Brian A. "The New Commonwealth School Libraries: problems and 
prospects." In Journal of the School Library Association of 
Queensland. Vol.2, Nos. 3 5 4, September - December, 1969, 
pp. 5-8. 

Bahnisch, Brian A, "Instructional Media Centres: the changing concept of 
the school library/* Ini Quest, No. S, October, 1969. 
Queensland Department of Education, pp. 6-11. 
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Broadhead, Margaret. "Commonwealth Funds and Standards: What impact 

arc they having on library service in secondary schools?/* In^ 
Australian School Librarian, Vol. 8, No, 3, September, 1971. 
pp. 14-19, 22. 

Brown, Cecily. ^'School Libraries'* Ln Brown, Cecily, Libraries and 
Education, Quarterly Review, September 1970, pp, 5-26. 

Commonwealth Secondary Schools Libraries Committee, "Standards for 

Secondary School Libraries." Canberra, Australian Government 
Publishing Service, 1971. 

"Commonwealth Secondary Schools Libraries Programme. First Triennium, 
1969-71 - A Review." In^ Education Library Service Bulletin, 
V^ol. 10, No. 1, February-March, 1972. Fducation Department of 
Western Australia, Library Services Branch, pp. 2-3. 

Fitzgerald, R.T, The Secondary School at Sixes and Sevens; a review of the 
sixties and a prospect of the seventies. Hawthorn, Victoria, 
Australian Council for Educational Research, 1970. pp. 50-52. 

Goodman, Doreen. "Evaluation of Federal Aid for Secondary School Libraries*" 
In Australian School Library Association, School Media Centres - 
a response to change. Melbourne, The Association, 1972. pp. 61-67. 

Hirst, John. "An Evaluation of Federal Aid to School Libraries/' 

Australian School Library Association, School Media Centres - 

a response to change. Melbourne, The Association, 1972, pp, 69-83, 

llorton, A,R. "An Analysis of Federal Library Grants. In^ Australian 
Library Journal, November^ 1971, Vol, 20, No, 10, pp. 16-20, 

Jolly, Ken. "School Libraries in Victorian vState Schools," Ijn The 
^ Teachers* Journal, Victorian Teachers* Union, May, 1970, pp, 146-150. 
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Lees, Stella, "Federal Aid to Post Primary Libraries/' In Australian 
School Librarian, Vol. 6, No. 1, March, 1969. pp. 5-S. 

Lundin, Roy. ^'The War is Over: Teaching Through the Library.'^ In 

Teaching Through the Library: selected papers from the S.L»A.Q. 
Seminar, held at Rockhampton High School, July 29 and 30, 1972. 
Rockhampton, mimeo, October 1972. 

McGrath, Lawrence H. ''School Libraries in Australia - a review of past 
developments and present trends." Jjl '^^^ Ro^^ of Libraries in 
Secondary Pducation, Australian Unesco Seminar, University of 
New South Wales, August 1970. Canberra, Australian Government 
Publishing Service, 1971. 

McKenzie, T.R. ^'Commonwealth Secondary Schools Libraries Program: a 

progress statement.'' Ln fiducation Mews, Commonwealth Department 
of Education and Science, Vol. 12, No. 10, pp. 16-18* 

McKenzie, T.R. ^'Some Impressions of the Commonwealth Secondary Schools 

Libraries Program." Tn Journal of the School Library Associatio 
of Queensland. Vol. 2, No. 3^4, September-December, 1969. 
pp. 2-4. 

"New Lquipment in Secondary Libraries." Tn The Education Gazette, 
New South Kales Department of Education, 1st June, 1970. 

Pullen, G.C. "Plus ca change." In Australian Library Journal, 
November, 1971. Vol* 20, No. 10. pp. 5-7. 

Roe, Ernest. "$27 Million Worth of Better Education." In The Australia 
Library Journal, July, 1969. pp. 194-199. 
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"The Role of Libraries in Secondary Education." Australian Unesco Seminal 
University of New South Wales, August, 1970. Canberra, 
Australian Government Publishing Service, 1971. 
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Sullivan, Peggy. ^'Australia: School Libraries/^ Paris, UNESCO 1970. 

Trask, Margaret. ^^Commonwealth Assistance to Secondary School Libraries 
in Australia.'' Ini The Australian Library Journal, July, 1969. 
pp. 187-193. 

Trask, Margaret. "Federal Aid for School Libraries: the contribution 

of the L,A.A.^' Ln The Australian Library Journal, October, 1968. 
pp. 322-24. 



ArPEN'DIX K. 

Interi)retation of Histograms. 
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INTIIRPRRTATION OP HISTOGRAMS 



On each histogram the following information is given: 

Nu mber of Schoo ls which are included in the graph of each variable. 
These differ slightly from graph to graph because of the varying number 
of val id responses . 

N umber of '^No Respons es", For each item in the questionnaire a number of 
schools did not give a response for some reason or another. For some 
questions some of these ^'blanks*' may be equated to **iero'^ but in others 
they may not » These '*no responses*^ are included in the first column of 
each graph resulting in considerable skewness in some cases. 

Nu mber of Unspecified Response s. A nurtiber of schools answered some of 
the questions verbally, rather than giving a specific amount. When answers 
such as *'many*\ "some", "exact amount unknown"^ etc. were given, the 
amount or number was regarded as *'unspeci f ied" and given a code number *4". 
These are also included in the first column of each graph when applicable, 
resulting in even greater skewness. 

Number of Zero Respo nses . This is indicated to allow for differentiation 
from no response when necessary. 

Maxim um. The maximum response for each variable is given although not 
shown on every graph because of the single-page computer printed 
histograms used as the bases for the graphs. V^^en the maximum is *'99" 
or "999" these include all items 100+ and 1000+ and the number of schools 
thus responding is in parentheses after the "maximum". 

S um Total . Where meaningful, the sum total for all of the schools* 
responses is given. 
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Mean. The mean is unadjusted unless otherwise indicated. That is, ''O's", 
and the "Ts" are included unless it was obvious that they should not be. 

Standard Dev iation ^ The standard deviations are also unadjusted and 
are, therefore, in many cases quite large. 



